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 SUMMARY 
This exploratory study investigates the rhetorical structure of higher degree research 
proposals in English Language and English Literature, informed by Swales’ (1990) 
genre analysis framework. Despite the abundance of literature on academic genres 
like the research article and the thesis, not much is known about higher degree 
research proposals, which Swales (1996) identifies as an occluded genre.  
 
The purpose of this study was to try and provide a thick description of the higher 
degree research proposal as an academic genre, using both textual analysis and 
ethnographic data. Six research proposals, written by successful applicants to higher 
degree programs in language studies and literary studies at a Singapore-based 
university, were analyzed in terms of their rhetorical move structure. This analysis 
was complemented by interviews with the proposal writers and two faculty members, 
one from each discipline, to elicit contextual factors like intended readership, 
authorial positioning, and institutional expectations affecting the production and 
reception of this genre. 
 
Although no overall Move sequence was observed across the proposals, some 
Moves/Strategies tended to follow loose trends. For example, in both the language 
and literature proposals, Move 3 tends to occur after Move 2 to form a slot-and-filler 
relationship, as has been observed elsewhere.   
 
The absence of a rigid Move sequence notwithstanding, the rhetorical structuring and 
the realization of Moves was visibly shaped by such factors as communicative 
purpose and disciplinary predisposition. One important rhetorical purpose of writing a 
    vi
research proposal is to convey the image of a competent researcher. Textually, this 
purpose seems to be realized by the rhetorical prominence assigned to Move 1, among 
others,  where authors demonstrate their familiarity with the current state of art in the 
field, and Move 3, where the authors put forward their own research objectives, both 
of which are qualities valued in academic communities. In addition, Move 4 in 
literature proposals (Relating past experience to proposed program) also showcases 
the authors’ research ability by highlighting prior research experience, thus 
buttressing the image of a competent researcher.  
 
Disciplinary proclivity (roughly conceptualized as the concerns of the (sub)-field and 
mode of inquiry) exerts influence on rhetorical structuring as well. For instance, all 
the language proposals instantiate the ‘Spelling out Methodology’ Move, thus 
reflecting the importance of having a clear methodology in language research, 
whereas this Move is absent in the literary studies proposals. Similarly, the 
disciplinary concerns of educational phonology, a field represented in one of the three 
language proposals, translate into corresponding rhetorical strategies where gaps in 
the real world are indicated and potential significance of the proposed research to real 
world issues is stated, in addition to gaps in and significance to the research world. On 
the other hand, literature proposals instantiate a Move where interpretation of literary 
themes is advanced, reflecting literary studies as an interpretation-driven field.  
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CHAPTER ONE  
INTRODUCTION 
1.1 INTRODUCTION  
This study investigates an occluded genre: higher degree research proposals in 
English Language and English Literature in the hope of arriving at a thick description 
of research proposals as a genre, and shedding light on possible disciplinary variations 
in this particular genre of academic discourse. More specifically, this study seeks to 
account for the rhetorical structure of the higher degree research proposal in terms of 
its communicative purpose, institutional expectations and represented disciplinary 
culture. This chapter briefly introduces the notions relevant to this study. Section 1.2 
discusses the importance of written discourse in academic settings. Section 1.3 offers 
a brief sketch of contemporary genre approaches to academic discourse and briefly 
reviews relevant research on genre analysis of academic discourse. Section 1.4 argues 
for the importance of investigating the higher degree research proposal as an instance 
of occluded genre, while Section 1.5 spells out the objectives and significance of this 
study. The final section (1.6) outlines the organization of the thesis as a whole.  
 
1.2 THE IMPORTANCE OF ACADEMIC DISCOURSE  
The study of academic discourse in its various aspects has attracted much attention in 
genre analysis over the past few decades. A consensus held by genre analysts is that 
understanding discourse is essential to understanding disciplinary culture (Hyland, 
2000). Hyland (2000) provides two reasons for the importance of academic discourse 
in discourse communities. One is the constitutive power of disciplinary discourse, that 
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is, “writing is not just another aspect of what goes on in the disciplines, it is seen as 
producing them” (Hyland, 2000:3). Bazerman makes a similar observation about the 
constitutive role that writing plays in the professional world:  
…everything that bears on the professions bears on professional writing. Indeed, 
within the professions, writing draws on all the professional resources, wends its 
way among the many constraints, structures, and dynamics that define the 
professional realm and instantiates professional work. (Bazerman, 1993: vii) 
 
A related reason for the importance of academic discourse is the fact that writing is 
the quintessential channel whereby academics communicate. Established members of 
a discourse community who are spokespersons for the values and discursive practices 
of the discipline frequently publish their research in journals, books, reviews, and 
conference papers, all exemplars of written genres. Faculty members also engage in 
many service and administrative written genres such as class visitation reports and 
curriculum documents (Hyon and Chen, 2004).   
 
Given the currency of written discourse in academia, the study of academic discourse 
has flourished in composition studies and applied linguistics, to make explicit the 
values upheld and practices endorsed in various academic communities (Samraj, 
2004). The genres that have been investigated include published texts, such as the 
much valorized research article (e.g. Swales 1990; Yang 2001; Bret 1994; Hyland 
2001), student research papers (Samraj, 2004), dissertations (Hopkins & Dudley- 
Evans, 1988), experimental reports (Buker, 1990), data commentaries, research 
reports, abstracts and posters (Swales & Feak 1994, 2000). However, the higher 
degree research proposal as an instance of “occluded genre” (Swales, 1996) has rarely 
been looked into, partly due to the lack of access to this type of texts. Nonetheless, the 
importance of the research proposal as a means to gauge the competence of students 
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and as a part of the gate-keeping role in academic communities to select future players 
in the academic world is clear. In the next few sections, I look in more detail at 
contemporary genre analysis of academic discourse, and in doing so, argue for the 
importance of examining the higher degree research proposal as a genre.  
 
1.3 GENRE APPROACH TO ACADEMIC DISCOURSE 
 
Genre is a well researched concept in various disciplines, ranging from folklore 
studies to applied linguistics (Yang, 2001). The term was originally used to refer to 
different text types in the categorization of literary texts. In non-literary discourse, 
genre refers to socially recognized ways of using language. It revolves around the 
belief that writing is produced with the writer’s awareness of the purpose of the text 
and the intended audience (Hyland, 2003). As Bhatia (2002: 22) pithily puts it, genre 
analysis of discourse is “the study of situated linguistic behavior in institutionalized 
academic or professional settings”.  
 
Directly pertinent to the analysis of academic discourse are three overlapping strands 
of genre studies, with different emphases. The systemic functional linguistics (SFL) 
tradition views genre in terms of the context of culture which informs the lexico-
grammatical choices and schematic structure of texts while the new rhetoric tradition 
emphasizes the regularities of staged, goal oriented social process (Berkenkotter and 
Huckin, 1995) that the genre aims to achieve. English for Specific Purposes (ESP) in 
turn is concerned specifically with academic and professional discourse. This strand 
of research regards genre as “class of communicative events, the members of which 
share some set of communicative purposes” (Swales, 1990: 58). Despite differences 
in perspective, the three schools of thinking are united by a common attempt to 
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describe and explain genres in academic/professional settings with the understanding 
that the purpose and the context of writing shape discourse in important ways, 
whether in terms of surface linguistic features or structural regularities. The literature 
is rich in the analysis of the various academic genres such as graduate seminars, PhD 
thesis, lab reports, and most importantly, published genres such as the research article. 
The different facets of the academic genres, be it surface linguistic features, context of 
culture or rhetorical structure, have been well documented.  
 
Studies which focus on the surface linguistic features of academic discourse includes 
the examination of hedging, modality and reporting verbs (Hyland, 1996; Salager-
Meyer, 1992; Thompson & Ye, 1991), metadiscourse in L2 postgraduate student 
writing (Hyland, 2004), and lexical verbs used in medical research articles (Williams, 
1996). Other researchers are chiefly concerned with the institutional context 
surrounding the genre and the social action the genre aims to achieve (e.g. Bazerman, 
1988; Berkenkotter & Huckin, 1995; Rymer, 1988).  
 
The bulk of research in genre analysis, however, deals with the patterns of rhetorical 
organization in academic genres in various disciplines, especially in the ESP genre 
tradition. The rhetorical organization of a text is described as being made up of series 
of rhetorical “moves”, defined as a segment of text that is shaped and constrained by a 
specific communicative function (Holmes, 1997). Within each move there are one or 
more further realizations known as steps or strategies. Prior work along this line 
include studies of the introduction sections of research articles (Swales, 1981, 1990; 
Swales and Najjar, 1987; Chin, 1993 and Yang, 2001); the results sections of research 
articles (Hopkins and Dudley-Evans, 1988; Brett, 1994); the introduction and 
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discussion sections of dissertations (Dudley-Evans, 1986); popularized medical texts 
(Nwogu, 1991), abstracts (Salager-Meyer, 1992); and job application and sales 
promotion letters (Bhatia, 1993). 
 
My own study is chiefly concerned with describing the textual aspect of genre and 
explaining textual organization in terms of communicative purpose and institutional 
constraints on the genre. This integrated approach is adopted, based on the 
understanding that text is dependent on context for its creation and consumption. 
Therefore, to fully understand the rhetorical features of a text, it is important to 
complement textual analysis with contextual analysis. On the necessity of 
investigating contextual aspects of genre, Swales (1993: 691) notes, “when we deal 
with individual texts (or clusters of them), we ignore investigating context of situation 
and context of culture at some peril”.  
 
The academic genre that has been given extensive attention in genre analysis is the 
research article (Yang and Allison, 2003). There are two reasons why this is so. The 
first has to do with access. Research articles are published texts and are easily 
accessible to genre researchers. The second and perhaps more important reason has to 
do with the important role the research article plays in academic communities where it 
is regarded as the vehicle of knowledge production and transmission. As noted by 
Hyland (2000:1) on the research article, “these (published) texts are the lifeblood of 
the academy as it is through the public discourse of their members that disciplines 
authenticate knowledge, establish their hierarchies and reward systems, and maintain 
their cultural authority…”. It seems natural therefore for genre analysts to try and 
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fully account for the research article to make explicit the disciplinary and discursive 
practices endorsed in academic communities.  
 
Bhatia (2002: 31) however, points out the plurality of genres in any discipline, 
observing that a generic system in a discipline typically comprises “…sets of genres 
associated with each discipline…(which)…are rather distinct in terms of their generic 
integrity, textual and rhetorical characterizations”. To fully understand a discourse 
community’s endorsed values and practices, genre research needs to extend beyond 
published research articles to those other genres that also figure in the production of 
disciplinary knowledge.  
 
1.4 THE RESEARCH PROPOSAL: AN OCCLUDED GENRE 
 One important academic genre that has not been given due attention is the higher 
degree research proposal (Swales 1996). It is categorized by Swales (1996) as one 
form of research process genre. Swales (1996: 46) defines research process genres as 
those that “operate to support and validate the manufacture of knowledge directly in 
the aspect of the publishing process itself, or indirectly by underpinning the academic 
administrative process of hiring, promotion and departmental review”. Genres of this 
type manifest two characteristics. According to Swales (1996: 46), on one hand, “… 
they are typically formal documents which remain on file…They are written for 
specific individuals or small-group audiences, and (on the other hand, they) may also 
be seriously invested with demonstrated scholarship and seriously concerned with 
representing their authors in a favorable professional light”. The most fascinating 
aspect about process genre is the fact that “exemplars of these genres are typically 
hidden, “out of sight” or “occluded” from public gaze by a veil of confidentiality” 
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(Swales, 1996: 46). The occluded nature of research proposals partially accounts for 
the fact that this genre is relatively under-researched. Apart from a few accounts of 
related genres such as grant research proposals written by established researchers 
(Connor & Mauranen 1999; Connor 2000, Myers 1990), studies of the higher degree 
research proposal as a genre are practically non-existent, to the best of my knowledge.  
 
I would argue that it is important to understand this genre both for theoretical and 
pedagogical reasons. Besides being part of a genre system that embodies and 
constitutes a discipline’s culture, research proposals serve an important gate-keeping 
role in higher research degree admission. The research proposal conveys to the 
admission board the interest of the student and more importantly the extent to which 
s/he is prepared to undertake research in an area of interest. However, because the 
requirements for this genre are usually implicit, student applicants may have 
difficulties in matching the expectations of their targeted audience. This is especially 
so for students writing across linguistic and cultural boundaries, and who could 
therefore benefit from the findings of research into this occluded genre.  
 
1.5 OBJECTIVES AND SIGNIFICANCE OF THIS RESEARCH  
This research intends to investigate higher degree research proposals submitted by 
students applying for admission to a research degree program in a Singapore-based 
university. The objective of the research is to describe the rhetorical structure of the 
research proposals, how it relates to the communicative purposes and the expectations 
of the institutional context; and, how the above facets may vary along disciplinary 
lines. According to Allison (2002: 173), the overall communicative purpose of the 
research proposal is to “convince potential supervisors and other academics, who have 
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the power and responsibility to make recommendations to a university about which 
research student to admit”. Informed by current understandings of genre theory which 
stress the relationship between text and context (Bhatia, 1993; Swales, 1990), this 
study combines textual analysis of research proposals (rhetorical moves) with 
interview data from faculty members as well as the authors of the proposals in order 
to arrive at a “thick” account of the research proposal genre in English Language and 
English Literature studies in a specific academic setting. Hopefully, this research will 
yield interesting findings about the research proposal as a genre in terms of its 
rhetorical structure and shed light on the different disciplinary cultures manifested in 
the genres, thereby serving as a starting point for further work on this genre. 
 
On a more practical plane, this genre-based research is also expected to have 
pedagogical implications. Generic knowledge is crucial for initiation into discourse 
communities (Bhatia, 1997). Awareness of genre knowledge is crucial in assisting 
students to make informed choices when they engage in genre production (Allison, 
2002; Hyland, 2003). According to Berkenkotter and Huckin (1995), students are 
known as “legitimate peripheral participants” in the academic community. Yet, they 
may not be aware of specific genre constraints when they compose a proposal for 
research degree admission. This is especially true for those students identified in 
Allison et al (1998) whose first language is not English, but nonetheless have to meet 
the expectations of English medium discourse communities. Insofar as genres have 
been found to vary across linguistic and cultural communities (e.g. Connor, 1996; 
Samraj, 2005b), the excavation of discursive practices in English medium discourse 
communities will assist non-native English speaking students in their acculturation 
into such discourse communities. It is therefore hoped that the identification of the 
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generic structure of research proposals in each specific discipline (English Language 
and English Literature) and of faculty members’ expectations of this genre will aid 
future student researchers as well as English for Academic Purposes (EAP) 
practitioners in their learning and teaching practices. Although the research will be 
specific to a local discourse community, the findings may have wider relevance for 
students in other settings.   
 
1.6 ORGANIZATION OF THE THESIS  
Chapter one of this thesis has argued for the importance of studying academic 
discourse in general and the higher degree research proposal, in particular. The genre 
approach to academic discourse has also been introduced, as was the overall objective 
of this study. Chapter two presents a more detailed overview of the important 
concepts introduced in the first chapter, and reviews the existing literature in order to 
position this research intellectually in the field of genre analysis. Chapter three 
introduces the methodology of the study, as well as a discussion of Swales’ CARS 
(Creating a Research Space) model in light of the overall purpose of this study.  
Chapters four and five, the key chapters of this thesis, present the results and 
discussion of the analysis of research proposals in English Language and English 
Literature, respectively. Chapter six concludes the thesis by comparing the results in 
chapters four and five, summarizing the overall findings of the study, and highlighting 
the limitations of the present study as well as future research directions.  
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The study of scientific language has long held the attention of scholars partly due to 
the awe and wonder with which scientific knowledge is regarded by both academics 
and laypersons alike (Chin, 1993). Coupled with this intrinsic fascination with 
scientific language is the remarkable rise of English as a global research language 
(Swales, 1990; Kanoksilapatham, 2005) and the consequent homogenization in the 
way scholars communicate. The study of English academic discourse constitutes a 
worthy field of enquiry, since it has relevance to a global academic community united 
by a common language and shared agenda.  
 
A useful analytical framework for academic discourse is genre analysis which stresses 
the relationship between the text and its social milieu as integral to the understanding 
of discourse (Cadman, 2002). Such an approach to academic texts assists us in 
achieving a better understanding of academic discourse. The literature is rich in 
research done into various types of academic genres such as research articles (e.g. 
Swales, 1990), Masters and PhD theses (Dudley-Evans, 1986; Bunton, 2002), and 
student written research papers (Samraj, 2004), just to name a few, although, as 
indicated in Section 2.7, certain genres labeled “occluded genres” are not very well 
documented in the literature. This chapter sets out to present an overview of the 
current theories and existing research in genres studies so as to provide the relevant 
theoretical background against which this study is carried out. Section 2.2 presents a 
brief sketch of the contemporary understanding of the concept of genre. Sections 2.3 
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and 2.4 approach the discussion of genre from its two related aspects: Genre as social 
action and Genre as text. After this review of theory, Section 2.5 looks at existing 
literature on the research article, while sections 2.6-2.7 argue for the importance of 
investigating occluded, non-published genres in general and the higher degree 
research proposal in particular. Section 2.8 follows up with a review of existing 
literature on this particular type of academic text, and discusses how my research 
differs from these existing studies.  
 
2.2 THE CONCEPT OF GENRE 
 
The term genre prototypically refers to “a distinctive type or category of literary 
composition” (Swales, 1990:33). However, such a definition can no longer adequately 
capture the expanded meanings that the term encapsulates today. According to Swales 
(1990), “genre” today refers to “a distinctive category of discourse of any type, 
spoken or written, with or without literary aspirations”. Therefore, lectures, court 
interrogations, newspaper articles and grant proposals all constitute instances of genre 
in its contemporary sense.  
 
Genre is a well-researched topic in numerous disciplines. The study of genre ranges 
across such varied fields as folklore studies (Rohrich, 1991; Oring, 1986), literary 
studies (Fowler, 1982), rhetorical studies (e.g. Miller, 1984; Campell and Jamieson, 
1978), linguistic anthropology (e.g. Stocking 1974) , the sociology of language (e.g. 
Bergmann and Luckmann, 1995) , linguistics (e.g. Hymes, 1972, 1974; Saville-Troike, 
1982) and applied linguistics (e.g. Berkenkotter and Huckin, 1995; Halliday and 
Hasan, 1985; Martin, 1989; Swales, 1990). I shall not attempt a detailed delineation of 
how the notion genre is viewed and applied in these various fields. Rather, given the 
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focus of this study, I discuss only the applied linguistics perspective on genre. The 
applied linguistics genre approach itself, however, is not a strictly monolithic one. It is 
currently agreed that there are at least three different, though overlapping, strands of 
genre studies in applied linguistics (Paltridge,1997; Yang, 2001;  Hyon, 1996). These 
three strands are: Systemic Functional Linguistics (SFL), New Rhetoric, and English 
for Specific Purposes (ESP). Differences in conceptualization and focus 
notwithstanding, the three strands of genre theory share the belief that genre 
comprises both a social plane and a verbal plane and that the dialectical relationship 
between discourse and social context is a precondition to a thorough understanding of 
texts (Cadman 2002). Below, I offer a brief review of the theories and research in 
genre analysis to provide an understanding of contemporary genre theory relevant to 
my study. In the review, genre is approached from two aspects: genre as social action 
and genre as text. This division has been made largely for ease of organization and 
discussion, but should not mask the true spirit of an integrated genre theory, i.e. that 
the two aspects are essentially inter-related for the production and consumption of 
genre as socially situated textual practices.  
 
2.3 GENRE AS SOCIAL ACTION  
The social and contextual aspects of genre are explicitly emphasized in contemporary 
genre theories.  New rhetoric, a strand of genre theory influenced by poststructuralism, 
rhetoric and first language composition (Hyland, 2003), conceptualizes genre as the 
social action that discourse intends to achieve (Berkenkotter and Huckin, 1995). In 
Miller’s (1984: 151) words, genre is defined, not in terms of “the substance or the 
form of discourse but the action it is used to accomplish”. Related to the notion of 
discourse as social action, is the dynamic nature of genre. That genre is constantly 
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changing in response to dynamic social contexts is widely embraced by the new 
rhetoric genre experts. However, genre analysts also concur about the relative stability 
of genre at a specific site at a specific moment. As eloquently stated by Schryer (1993: 
208) , genre could be described as a “stabilized-for-now or stabilized enough site of 
social action and ideological action”. Or, as Yang (2001: 27) puts it, “the recognition 
of the stable aspect of genre makes the research activities of investigating generic 
features meaningful. The dynamic aspect of genre implies that no research results can 
completely capture the characteristics of a genre”. The new rhetoric genre studies 
provide rich descriptions of the social context or institutional constraints on the genre. 
Representative research in new rhetoric genre studies includes Bazerman (1988), 
Bizzell (1992), and Miller (1984). 
 
That social action is an important element of genre is equally emphasized in the 
Systemic Functional Linguistics (SFL) approach to genre. SFL experts define genre as 
“the staged purposeful social activity through which a culture is realized in a 
language” (Martin and Rothery, 1986: 243).  Genre in this tradition is conceptualized 
at the level of “context of culture” as opposed to “context of situation”. According to 
Halliday and Hasan (1985), context of situation refers to the immediate environment 
of the text, while the context of culture is the broader background against which the 
text has to be interpreted. The “context of culture” constitutes genre, while the 
“context of situation” realizes register. Couture (1986, cited in Swales, 1990: 41) 
provides a very clear classification of the two concepts: “Registers impose constraints 
at the linguistic level of vocabulary and syntax, whereas genre constraints operate at 
the level of discourse structure.”  It is the cultural conditions operating on the 
production of texts that constitutes the social aspect of genre in SFL.   
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English for Specific Purposes (ESP) is a third strand of genre theory rich in social 
consideration of texts. Specifically, ESP genre analysts see genre as a class of 
structured communicative events employed by specific discourse communities whose 
members share broad social purposes (Swales, 1990: 45-47). Swales (1990) provides 
a provisional definition of genre in ESP that so far most eloquently captures the social 
essence of this concept:  
A genre comprises a class of communicative events, the members of which share 
some set of communicative purposes. These purposes are recognized by the expert 
members of the parent discourse community and thereby constitute the rationale 
for the genre. This rationale shapes the schematic structure of the discourse and 
influences and constrains choice of content and style. Communicative purpose is 
both a privileged criterion and one that operates to keep the scope of a genre as 
here conceived narrowly focused on comparable rhetorical action. In addition to 
purpose, exemplars of a genre exhibit various patterns of similarity in terms of 
structure, style, content and intended audience. If all high probability expectations 
are realized, the exemplar will be viewed as a prototypical by the parent discourse 
community. The genre names inherited and produced by discourse communities 
and imported by others constitute valuable ethnographic communication, but 
typically need further validation. (Swales, 1990:58) 
 
Two centrally important notions of this definition of genre are communicative 
purpose and discourse community, both of which are socially conditioned concepts. 
To ESP genre experts, writing is a “purposeful” response to the requirements and 
expectations in discourse communities. Therefore, it is shared communicative purpose 
among members of the community that is the primary determinant of genre-
membership. This point, to some extent concurs with the new rhetoric school of 
thinking that stresses the social context of discourse and makes it the primary goal of 
investigation. As Swales (1990:46) puts it, the primacy of rhetorical purpose in the 
conceptualization of genre guards against a “facile classification based on stylistic 
features and inherited beliefs” in genre analysis. 
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 The second important concept that relates to the social aspect of genre in ESP 
research is the discourse community which is defined as a particular community that 
has its own common goals and employs one or more genres in furtherance of its 
communicative aims (Swales, 1990). According to Swales (1990), discourse 
community is distinct from the concept of “speech community” on the following 
grounds. First, speech community members communicate chiefly via speech, 
understandably, while members from a discourse community do so via writing. 
Second, speech community is a sociolinguistic group where socialization and group 
solidarity are the communicative needs, whereas discourse community is a socio-
rhetorical concept where the achievement of common objectives underlies all 
communicative activities. Third, while a speech community tends to absorb its 
members into the group, i.e., it is centripetal, a discourse community tends so separate 
people into different groups on the grounds of their interests and occupation, i.e., a 
discourse community is centrifugal.  
 
As the above review shows, the social/cultural aspect is an indispensable component 
of genre, whether it is the social action which discourse intends to accomplish (new 
rhetoric), the context of culture that conditions the production and consumption of 
texts (SFL), or the communicative purpose shared by members of a socio-rhetoric 
discourse community (ESP). However, to the extent that genre is a social activity, 
realized in the production of discourse, an understanding of the textual aspects of 
genre is also necessary.  
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2.4 GENRE AS TEXT  
The textual realization of genre exists on two levels: formal linguistic features and 
rhetorical structure.  Bloor (1998) offers a succinct summary of both levels when he 
talks about discourse analysis in the ESP tradition: 
In the analysis, we can start from the form (looking at past participles or 
imperatives, for example, and then establishing their use) or we can start by trying 
to establish what the author is trying to do in the text or moves (“establishing a 
territory”, for example) and then looking to see what forms (phonological, lexical 
and gramamtical) are used to realize each move or the steps that make up these 
moves. (1998: 60; Emphasis in original text) 
  
The first kind of textual analysis therefore focuses on the “description and 
quantification” of lexico-grammatical features of texts (Chin, 1993: 1). Examples of 
research along this line include the examination of hedging, modality and reporting 
verbs (Hyland, 1996; Salager-Meyer, 1992; Thompson & Ye, 1991), metadiscourse in 
L2 postgraduate student writing (Hyland 2004), and lexical verbs used in medical 
research articles (Williams, 1996). The aim of such research is to:  
…provide (within their limitations) a descriptively-adequate account of 
distributional frequencies on the target language and thus offer a basis for 
prioritizing teaching items in specialized ESL materials.  (Swales 1990:2) 
 
Directly related to the objective of this study, the consideration of the rhetorical 
structure of texts is pertinent to the core of contemporary genre analysis.  The SFL 
approach to discourse as textual realization of genre is manifested in the notion of 
Generic-Specific Potential (GSP) which refers to “the range of textual structures 
available within a genre” (Hasan 1985). Hasan (1985) goes on to say that although 
texts belonging to one genre can be allowed variations in their structure, generic 
integrity would be violated if the obligatory elements of GSP are found not to be 
present. Therefore, SFL genre experts like Hasan (1985) view discourse structure as 
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genre defining. Work that examines schematic structure or GSP in SFL includes 
Christie (1990), Macken et al. (1989) and Martin (1986, 1989)  
 
Somewhat similar to the SFL tradition, ESP genre theory views texts as the concrete 
realization of the communicative purpose shared by members of the community. The 
analysis of texts is done typically through a Swalesian rhetorical structure analytical 
model. Research in ESP genre is carried out predominantly in the areas of English for 
academic and professional settings (Paltridge, 1997), and the rhetorical organization 
of a text is described as being made up of series of “Moves”, defined as a segment of 
text that is shaped and constrained by a specific communicative function (Holmes, 
1997). Within each move there are one or more Steps or Strategies. ESP genre 
analysts then are concerned with exploring the relationship between communicative 
purpose and rhetorical form (move structure), in order to understand why the text is 
the way it is (Yang 2001).  Prior work along this line includes analysis of the 
introduction to research articles (Swales, 1981, 1990; Swales and Najjar, 1987; Chin, 
1993; Yang, 2001); the results sections of research articles (Hopkins and Dudley-
Evans 1988; Brett 1994); the introduction and discussion sections of dissertations 
(Dudley-Evans, 1986); popularized medical texts (Nwogu, 1991); abstracts (Salager-
Meyer, 1992); job application and sales promotion letters (Bhatia, 1993), and more 
recently, book-length scholarly essays (Varghese & Abraham, 2004).  
 
Sections 2.3 and 2.4 briefly sketched a picture of genre that exists on two levels: 
genre as social action and genre as text, with the understanding that both aspects of 
genre are important for an adequate understanding of the purposeful, social practice 
called discourse. The three main strands of genre theories relevant to my study, New 
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Rhetoric, SFL and ESP are united by a common conviction that a genre comprises 
both a social plane and a verbal plane and that the social plane generates the verbal 
plane of the genre. At the same time, discourse itself is not only reflective but also 
constitutive of social norms in a discourse community. Genre theory as an integrated 
theoretical paradigm views the dialectical relationship between discourse and social 
context as being a precondition to a thorough understanding of any text (Cadman, 
2002).  
 
Though not directly related to this study, for the completeness of an overview of 
current genre research, it is important to mention here that in the different spheres of 
human communication, there exist not only single genres, those that serve a single 
communicative purpose realized in a uniquely identifiable textual form, but also 
“hybrid genres”, those which are the product of the interaction between separate 
genres, and which therefore have a hybridized communicative purpose and textual 
realization.  The hybridization of genre is best seen in media texts (Lauerbach, 2004). 
For instance, the movement of informative genres towards entertainment has created 
what is termed “infotainment”, “confrontainment” and “politainment” articles 
(Lauerbach, 2004: 354). In the academic circle, fueled by the need to engage both an 
educated mass audience and “a jury of their peers”, practicing scientists have been 
producing scholarly essays that resemble the familiar research article, on the one hand, 
and science popularizations, on the other, in terms of authorial positioning, rhetorical 
purpose and generic structure (Varghese & Abraham, 2004).  A more comprehensive 
examination of hybrid genres, however, is out of the purview of this study which is 
concerned exclusively with the single, unhybridized genre.  
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Having reviewed the theoretical underpinnings of the current important strands of 
genre studies in applied linguistics, the next section reviews briefly the academic 
genres that have been documented in the literature. The research reviewed here has 
largely been carried out in the field of English for Specific Purposes. Investigation 
into academic discourse tends to be aligned with this tradition of genre analysis for 
the simple reason that ESP treats academic discourse as its primary object of 
investigation. As my research objective is to examine the higher degree research 
proposal, a kind of text produced to achieve certain purposes in academic settings, I 
have adopted the ESP Swalesian rhetorical analytical framework. The review of 
research on academic discourse in the ESP tradition therefore directly bears on my 
study.  
 
2.5 EXISTING RESEARCH ON PUBLISHED GENRES (RA) 
Existing genre studies on published academic genres include, among other things, the 
textbook and the research article.  The textbook genre has been characterized as “a 
body of knowledge backed up by a consensus of practitioners” (Myers, 1992:5; 
Swales, 1995: 4). Some of the features that have been highlighted include the absence 
of discussion of disciplinary conflicts, grammatical structures realizing 
epistemological consensus and the removal of the author (Johns, 1997). While the 
textbook genre is worthy of study, the bulk of research on published academic genres 
endeavors to describe research articles (RA).  Indeed, Swales’ (1981 & 1990) seminal 
work that initiated genre research in ESP drew on published research articles (or 
sections thereof). The attention paid to published articles can be accounted for by the 
fact that the research article is a key genre through which knowledge is manufactured 
and distributed (e.g. Kanoksilapatham, 2005 ). The RA therefore is regarded with 
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respect and as being of extreme importance in academic discourse communities. To 
understand the epistemology and social milieu of any research-driven discourse 
community, the RA genre must be well-accounted for. This section sets out to review 
briefly the existing literature on this important genre. 
 
The RA introduction seems to have received the most attention in ESP studies on the 
grounds that this section requires greater rhetorical control than the other sections of a 
research article. Empirically, this is also said to be the most problematic section for 
writers due to the intricate rhetorical resourcefulness required. Swales’ (1990) work 
represents the most influential study of RA introductions in ESP genre analysis. The 
Creating a Research Space (CARS) model (see Figure 1), originally developed on the 
basis of science and engineering RA introductions, has had its descriptive power 
attested in the study of texts from other disciplines, although slight amendments to 
this model are usually required to fully capture the rhetorical structure of the texts 
being studied.  
 
MOVE 1 ESTABLISHING A TERRITORY  
Step 1 Claiming centrality and/or 
Step 2 Making topic generalization(s) and/or 
Step 3 Reviewing items of previous research  
MOVE 2 ESTABLISHING A NICHE 
Step 1A Counter-claiming  
Step 1B Indicating a gap 
Step 1C  Question-raising  
Step 1D  Continuing a tradition 
MOVE 3 OCCUPYING THE NICHE  
Step 1A  Outlining purposes 
Step 1B Announcing present research 
Step 2 Announcing principal findings  
Step 3 Indicating RA structure 
 
Figure 1: Swales' CARS model 
(Swales, 1990: 141) 
    21
For instance, Yang and Edward (1995) found that in applied linguistics, RA 
introductions show a tendency to recycle Indicating a gap in Move Two throughout 
the section rather than instantiate it as a one-off occurrence. In his study of computer 
science RAs Posteguillo (1999) also found recursion of Move Two in his data. In his 
analysis of the introduction of RAs in medicine, Nwogu (1997) found Reviewing 
related research to be significant enough to deserve a separate move, unlike the 
CARS model where this function is subsumed under Move One (Establishing a 
Territory). In examining the published research papers by law students, Feak et al. 
(2000) found Problem-Raising to be a prominent feature. His students chiefly justified 
their research by raising problems in law rather than establishing a gap in the previous 
research. Therefore, Establishing a legal problem or issue is an independent Move in 
his model rather than a step subsumed under Move Two as in the CARS model. Feak 
et al. (2000) explain that this is a reflection of disciplinary variation in generic 
structure.  
 
The methodology and results sections are generally not as well studied in the 
literature due to the perception of their being free from conscious rhetorical 
manipulation compared to the other sections of the research article. In fact, the 
description of the methodology section only appears in studies examining RAs as a 
whole. No independent study exists, to my knowledge, on just the methodology 
section alone. In Posteguillo (1999), the RAs in computer science do not contain a 
Method/Methodology heading. Rather, the stretch of text between the introduction 
and the results sections is “a combination of problem algorithm, model 
implementation, explanation of an algorithm or the process of implementing a system, 
program or application with comments comparing their applications and algorithms 
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with those of other fellow researchers”(Posteguillo 1999, cited in Yang, 2001: 42). 
That a Method section goes missing in computer science RAs is again explained in 
terms of disciplinary culture. As far as the Results section is concerned, Swales (1990) 
raised the concern that the results section may also comment on results rather than 
simply report the results of the study. Brett (1994), Posteguillo (1999) and Yang & 
Edwards (1995) confirm Swales’ observation that the Results section in their studies 
indeed also contained elements that evaluate the results.  
 
The Discussion section is considered to be the place in the RA where knowledge 
claims are advanced. Thus rhetorical control is quite visible in this section. It is 
generally believed that the Discussion section is a mirror image of the introduction. 
While the introduction proceeds from the general to the specific, the Discussion 
section proceeds from the “specific information reported in the Method and Results 
sections to a more general view of how the findings should be interpreted” 
(Weissberg and Bucker, 1990: 161). Work specifically on this section includes 
Belanger (1982), Peng (1987), Hopkins and Dudley Evans (1988), and  Holmes 
(1997). 
 
Two observations can be tentatively garnered from reviewing the existing studies. 
One is that RA genre configurations are dynamic in the sense that they reflect 
changing rhetorical purposes and thus distinct rhetorical structures as the discourse 
proceeds. The other observation is that while the RA sections might follow certain 
rhetorical structures, there are no fixed structural descriptions that will conveniently 
fit all texts. Certain variables such as the disciplinary culture result in the omission or 
inclusion of different moves or steps/strategies in the account of RA structure.  
    23
2.6 THE PLURALITY OF A GENRE SYSTEM  
As argued in the last section, the RA as a published academic genre is the most 
widely studied genre. This, as explained earlier, is a reflection of the prestige this 
genre holds in academia as a vehicle of knowledge production and transmission. 
However, scholars have also pointed to the plurality of genres that constitute 
knowledge in a discipline (e.g. Bhatia, 2002). While Swales (1990) does place the RA 
in the centre of his “genre spiderweb” of knowledge production, he nonetheless notes 
the existence and importance of other genres in a discourse community. Connor (2000: 
2) similarly advances the view that “genres do not exist in isolation but are part of a 
structured system of interacting genres each performing complementary social 
actions”. To fully capture the picture of a discourse community, therefore, genre 
research needs to extend beyond published RAs to other genres that are accorded 
equal, if not more, importance in a given discipline. In the following section, I argue 
for the importance of including the higher degree research proposal in genre analysis 
as an instance of an occluded genre.  
 
2.7 RESEARCH PROCESS GENRES      
If research articles report on the outcome of research, research process texts report on 
the process that leads to such an outcome. Swales (1996: 46) defines “research 
process genres” as those that function to “support and validate the manufacture of 
knowledge directly in the aspect of the publishing process itself, or indirectly by 
underpinning the academic administrative process of hiring, promotion and 
departmental review”. Genres of this type manifest a very interesting characteristic. 
According to Swales (1996: 46), “… they are typically formal documents which 
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remain on file….They are written for specific individuals or small-group audiences, 
and yet may also be seriously invested with demonstrated scholarship and seriously 
concerned with representing their authors in a favorable professional light”. The most 
fascinating aspect of process genres is that they are typically hidden, “out of sight” or 
“occluded” from public gaze by a veil of confidentiality” (Swales, 1996: 46). The 
extent to which such genres aid knowledge construction is worth investigating 
because they are part of the genre system of academic discourse communities. 
However, they are relatively under-researched because such genres are generally not 
publicly accessible. Swales (1996: 46) offers the following list of such occluded 
genres in academic settings:  
1. Request letters (for data, copies of papers, advice, etc.) 
2. Application letters (for jobs, scholarships, etc.) 
3. Submission letters (accompanying articles, etc.) 
4. Research proposals (for outside funding, etc.) 
5. Recommendation letters (for students, job-seekers, etc.)  
6. Article reviews (as part of the review process)  
7. Book or grant proposal reviews (as above)  
8. Evaluation letters for tenure or promotion (for academic committees) 
9. External evaluations (for academic institutions)  
 
As mentioned in Section 1.5, I have chosen higher degree research proposals as the 
object of enquiry in this study for both theoretical and pedagogical reasons. Besides 
being part of a genre system that embodies and constitutes a discipline’s culture, 
higher degree research proposals serve an important gatekeeping role in higher 
research degree admission. A cogently written research proposal is an important index 
for students aspiring for a research degree position in British and Commonwealth 
universities. Future advisors as well as the admission committee look for research 
potential in the applicant, based on the proposal submitted. However, prospective 
student researchers, most of whom have little experience in research, may face 
difficulties in matching the expectations of their targeted audience. Students writing 
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across linguistic and cultural boundaries may be especially disadvantaged in this 
regard. This research hopes to provide a thick description of higher degree proposals 
by combining both textual analysis and an excavation of the perceptions and 
expectations on the part of both proposal writers and expert informants, informed by 
the research design embraced in the Swalesian approach to genre analysis. In so doing, 
it is hoped that this study may be of help to research students learning to balance the 
demands of this occluded genre.  
 
2.8 EXISTING RESEARCH ON RESEARCH PROPOSALS 
In this section, I review four recent genre studies on research proposals: Myers (1990), 
Connor and Mauranen (1999), Connor (2000), and Cadman (2002). The first three 
studies actually examine grant proposals, a type of research proposal written by expert 
researchers applying for government or private funding. Only the last study by 
Cadman (2002) examines research proposals written by students for their degree 
programs and bears the closest resemblance to my own study. However, all four 
studies represent excellent analyses of research proposals as effective rhetorical 
responses to their particular social and communicative demands.  
 
As one of the earliest studies on the research proposal, Myers (1990: 41) describes 
grant research proposals as “the most basic form of scientific writing”, since 
researchers need to secure funds before engaging in their research projects. He studied 
drafts and final versions of two biologists’ research proposals as well as examining 
their writing processes through interviews and observations of their writing activities. 
Two parameters Myers looked at are: 1) the persona constructed by the researcher in 
the proposal and 2) the relation of their proposed work to the field. His study 
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highlights the difficult balance that researchers try to strike between being original in 
their proposed research and at the same time, being compliant with the existing body 
of literature in their field. Scientists must demonstrate their competence by advancing 
interesting research questions. At the same time, they must also guard against making 
claims that are too bold, as this might risk offending other researchers. Myers (1990) 
seems to reject the notion of a recognizable grant proposal genre. He argues that the 
rhetoric of the proposal varies with each discipline (in this case, two subfields in 
biology) and also in terms of the researcher’s relation to the discipline. On the latter 
point, Myers (1990) observes that while a new-comer to the discipline would be better 
off adopting a conservative and cautious tone in proposal writing, such rhetorical 
understatement would be disastrous for an already well-established expert in the field.  
 
Compared with Myers (1990), Connor and Mauranen (1999)’s study of grant 
proposals is more textually grounded. Their study is concerned with the identification 
and description of rhetorical moves of grant proposals written by non-native 
established scientists in their respective disciplines in the European context. The 34 
grant proposals analyzed in their study were written by Finnish scientists, and 
submitted as part of their application for EU grant programs. Drawing on the well-
known Swalesian CARS model, the authors were able to identify ten moves in the 
grant proposals: “territory”, “gap”, “goal”, “means”, “reporting previous research”, 
“achievements”, “benefits”, “competence claim”, “importance claim”, and 
“compliance claim”. Connor and Mauranen found that some of these claims, such as 
the “competence claim” and “compliance claim” are specific to grant proposals while 
others like “territory”, “gap”, and “means” can be found in research articles as well.  
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Following Connor & Mauranen (1999), Connor (2000) presents another study of grant 
proposals, this time written by five American researchers for US funding agencies. 
Unlike the 1999 study which only examined the proposals written in science fields, 
Connor (2000) presents a more balanced picture in terms of disciplinary 
representation by including proposals from the humanities as well. Besides the textual 
analysis of proposals, which utilizes the framing schemas developed for the EU 
proposals, the US proposal study is supplemented by interviews with the writers 
themselves to ascertain the accuracy of move demarcation and description. The 
analysis shows that while most of the moves identified in the EU proposals are also 
present in the US proposals, though occurring with different frequency across 
proposals and across writers, new moves emerged in the US data set. Connor (2000) 
found that the American researchers tended to explicitly specify their research 
purpose in terms of a “research question” or “research hypothesis” move, absent from 
the EU proposals. The contrast between the EU and US proposals is strong in this 
regard. Connor (2000) speculates that this may be explained by stronger expectations 
about precise research question formulation on the part of American proposal 
reviewers. US researchers therefore need to “pretend that their research is farther 
along than it actually is” by explicitly formulating research questions or hypothesis 
(Connor, 2000: 19).  
 
Unlike Myers (1990), Connor and Maurenen (1999) and Connor (2000) which 
examined texts to some degree, Cadman (2002: 90) focuses exclusively on the 
“context of situation relating to the research proposal as a definable genre, rather than 
on the text itself”. The linguistic and the rhetorical aspects of the research proposal 
genre are not reported in her study, although she does acknowledge the importance of 
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textual analysis in understanding genres. Cadman (2002) surveyed faculty supervisors 
across various disciplines in her university, asking them to prioritize the particular 
features they expected in a successful student research proposal. Her study reveals 
that the research proposal reflects an “edifice of shared features and values” (Cadman 
2002: 97) in her institution. Some of the features highly prioritized by all the faculty 
members in reading a student-written proposal include:  
1. logically defined, feasible project expressed as research questions and/or 
objectives 
2. wide and critical reading which justifies the project 
3. identification of contemporary issues in the field 
4. appropriate methodology or methods for fulfilling the research goals  
(Cadman 2002: 97) 
Cadman (2002) also remarks that despite the increasing curtailment in government 
funding for Australian universities and the consequent necessity to complete research 
within the shortest time frame possible, supervisors did not prioritize the students’ 
“ability to finish the research project in time” in reading research proposals. A second 
key finding in Cadman (2002) is that supervisors assess research proposals in terms of 
not only the substantive content, but also the “researcher persona” constructed in the 
proposal. That is, in reading the proposal, the supervisor looks for the profile of a 
competent researcher. In a few cases reported by Cadman, this “discoursally 
constructed self” is prioritized over the proposal content itself.  
 
These studies, with their different approaches to the research proposal, have produced 
useful insights into this genre, such as the “competence claim” and “compliance 
claim” of the EU grant proposals in Connor and Mauranen (1999), “research question 
and/or hypothesis” in Connor (2000) and the assessment of discourse persona in 
Cadman (2002).  They have advanced our understanding of both the textual and 
contextual aspects of this genre and also provided a rough schema for my study. 
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Nonetheless, our knowledge of the research proposal is still in its infancy. My study 
will be different from the existing literature in the following three key ways:  (1) 
Communicative purpose; (2) Mode of investigation; and, (3) Disciplines investigated.  
 
1. Communicative purpose: As argued in sections 2.2 and 2.3, communicative 
purpose is the primary determinant of genre membership. Connor & Mauranen 
(1999), Connor (2000) and Myers (1990) are similar to each other in that the texts 
they examined share the same objective: to persuade government and/or private 
agencies to grant money to them. Such a broad purpose would shape and delimit 
the rhetorical choices for grant proposal writers. However, the purpose of the 
research proposal for higher degree admission, the genre investigated in my study, 
is to convince future supervisors and the review committee that the student is 
prepared to undertake postgraduate-level research in the field. While the texts in 
Cadman (2002) and my study share similar communicative purposes, there are 
subtle differences. In Cadman (2002), the proposals are written by students who 
are already in a research program and are on their way to a confirmed candidature.  
In my study, the proposal writers are yet to be admitted to a research degree 
program, and the research proposal is part and parcel of their application package.  
 
2. Mode of investigation: Except for Connor (2000) which integrates textual analysis 
with contextual analysis (interviews with proposal writers), the other three studies 
focus on either the textual aspect (Connor and Mauranen, 1999) of the genre or 
the contextual aspect or social action the genre aims to achieve (Cadman 2002 and 
Myers, 1990). It seems that texts and contexts are not always investigated together 
for a fuller understanding of the genres. As pointed out in sections 2.3 and 2.4, the 
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textual realization of a genre depends for its sense and creation on the institutional 
context surrounding the genre. An integrated view and approach to genre that 
complements textual analysis with contextual analysis (interview data) is adopted 
in this research to arrive at a thick description of the genre of higher degree 
research proposal.   
 
3. Disciplines investigated: Genres exhibit disciplinary variation, since each 
discipline “package(s) information in ways that conform to its norms, values, and 
ideology” (Berkenkotter & Huckin, 1995:1). Existing genre studies, including the 
four studies outlined above, have tended to focus on the natural sciences (e.g. 
Swales, 1990), which has led to a relative dearth in the investigation of social 
sciences and humanities genres. To the best of my knowledge, the few studies that 
tap into academic texts in the humanities and social sciences have tended to focus 
on such disciplines as experimental social science (Martin, 2003), sociology (Brett, 
1994), history, political science and sociology (Holmes, 1997). English Language 
and English Literature are not well represented fields in genre studies, a gap which 




 This chapter has presented an overview of current understandings and research in 
genre studies to provide a theoretical backdrop to this thesis. Genre is a concept that 
has multiple disciplinary affiliations. In the field of applied linguistics where genre 
study is concerned with the study of non-literary discourse, there are three 
overlapping genre schools: new rhetoric, SFL and ESP. Common to all three schools 
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is the core of genre theory that views the dialectical relationship between text and 
context as the precondition to the understanding of discourse.  
 
While the genre analysis of academic discourse has long centered on published 
research articles, our understanding of the plurality of the genre system in a discourse 
community means that research needs to extend to other genres for a more complete 
understanding of disciplinary culture and practices. The higher degree research 
proposal is one such genre. This genre, while being an administrative document, is 
also seriously concerned with representing the writer in an appropriate academic light. 
However, due to the occluded nature of this genre and an overwhelming emphasis in 
genre studies on published genres such as the RA, the higher degree research proposal 
is not as well understood. I investigate the rhetorical structure of research proposals in 
English language and those in English literature for an informed understanding of this 
type of text and its relationship to the expectations of the discourse community. The 
methodology adopted for this study, including data sources and the analytical 
framework, is presented in the next chapter.  
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CHAPTER THREE  
METHODOLOGY 
3.1 INTRODUCTION  
This chapter briefly describes the methodology employed in this study. Specifically, 
Section 3.2 is concerned with the data source, and also presents a contextual 
description of the importance and communicative function served by higher degree 
research proposals, drawing on interview data from two established faculty members. 
Section 3.3 presents the analytical framework used in this study by arguing for the 
relevance of existing rhetorical analysis models such as Swales’ CARS model and the 
necessity of adapting it to fully accommodate the data in this study. Principles guiding 
the analysis are also spelt out to ensure the reliability of conclusions drawn in 
interpreting the data.  
 
3.2 DATA  
The source of data is two-fold, in light of my overall research objective. The first 
source is the research proposals themselves. The other is ethnographic data in the 
form of interviews with both proposal writers and faculty members. The research 
proposals, which represent the concrete textual instantiations, form the primary basis 
for analysis and interpretation. The interviews provide information related to expert 
members’ as well as the authors’ own perceptions of the research proposals and form 
a supplement to the textual analysis. 
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3.2.1 Textual data  
 
The six research proposals in this study come from six current research students in the 
Department of English Language and Literature, at a leading Singapore university. 
Three of them are from students in the Language research program and the remaining 
three are from students in the Literature research program. The number of texts is 
smaller than originally expected (20) partly due to the small enrolment of research 
students in this department. The proposals that participants provided are those that 
they submitted when applying to the research programs to which they were accepted. 
The respective authors signed consent forms in keeping with the demands of ethical 
research and also to clear intellectual property issues.  
 
The six authors come from different regions of Southeast Asia where English is used 
as the official medium of instruction. Table 1 below provides basic information on the 
relevant backgrounds of the authors and their research fields. To ensure 
confidentiality and easy reference, the three language proposals are coded as LAN 1, 
LAN 2 and LAN 3 and the three literature proposals are correspondingly referred to 
as LIT 1, LIT 2 and LIT 3, throughout the thesis.  
 
Two important assumptions underlie the research design in terms of the choice of data 
from two different disciplines, in keeping with the prevalent theoretical convictions in 
this field. First, communicative purpose is regarded as the overriding criterion in the 
assignment of texts to genre membership (e.g. Swales 1990; Yang 2001). To the 
extent that the research proposals from both disciplines share an easily identifiable 
common communicative purpose (see page 8), one would expect to find similarities 
across texts from both disciplines in terms of move structure and realization, as well 
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as expert members' perceptions and expectations of this genre. On the other hand, 
different disciplinary predispositions are expected to exert influences on the 
discursive practice of its members, resulting in the display of discourse features 
reflective of the unique characteristics of a given discipline (Berkenkotter & Huckin, 
1995). Therefore, the rhetorical features of a given proposal are shaped by a trade-off 
between its overall communicative purpose (which may cut across disciplinary 
boundaries) and the requirements/expectations of the discipline it represents. 
Specifically, this study assumes that proposals from both the language and literature 
studies applicants would converge prominently in certain rhetorical features since 
they all share a common purpose: to convince proposal readers that the applicants are 
competent and well-prepared student researchers. At the same time, I would expect 
the language proposals as a group to differ in certain rhetorical respects from 
literature proposals, due to the differences in academic values embedded and 
methodologies adopted in the two disciplines (e.g. language studies are generally 
data-driven whereas literature studies are interpretation-driven). The discussion and 
interpretation of both the similarities and differences between language and literature 
proposals throughout Chapters 4, 5 and 6 reflect and further unpack these assumptions.  
 
The second potential concern relates to the size of the data set for this study. Admittedly, the data set 
for this study is restrained in terms of size. There are six texts all together, which are further divided 
into three texts from each discipline. First of all, the moderate size of the data set reflects practical 
constraints faced by analysts involved in the study of occluded genres. This limitation is reflective of 
the nature of higher degree research proposals that are generally hidden from public scrutiny. Access to 
such texts is constrained by the factor of confidentiality. Such constraints have been faced by other 
analysts dealing with occluded genres. Allison (2003, personal communication) relates how the 
absence of accessible data has led some analysts to use their own writing as the data to be analyzed. 
Second, this study combines the analysis of texts with interview data both from the authors and expert 
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informants in the two disciplines to derive a fuller picture of why the texts are written as they are. The 
purpose of this rich move-based analysis is primarily to explain textual practices, rather than to prove 
patterns.  
 
3.2.2 Interview data  
In addition to texts, this study also draws on interview data (see Appendices 3 & 4 for 
sample of interview schedule) to complement textual analysis. Interviews were 
conducted with the six authors for two purposes. One is to confirm with them the 
accuracy of my labeling of rhetorical moves/strategies. During the interview, I 
checked my analysis and labeling with each author, wherever I had doubts about the 
rhetorical purpose served by a given stretch of texts. 
ENGLISH LANGUAGE ENGLISH LITERATURE   
LAN 1 LAN 2 LAN 3 LIT 1 LIT 2 LIT 3 
From Malaysia Philippines Singapore Singapore Singapore Singapore 
Year of 
Admission 
2005 2005 2005 2004 2003 2004 
















Word Count  3630 2009 1459 1372 2251 4864 
 
Table 1: Information on research proposals and their writers 
 
 
Where the authors disagreed with my reading and labeling of their text components, 
discussion followed to resolve such disagreements and arrive at the most accurate 
possible way of labeling each move/strategy. The second purpose of the interview 
with the authors was to elicit their perceptions on the research proposals as a genre. 
Questions were designed to elicit their understanding of the overall communicative 
purpose of the research proposal, its intended readership, prominent features of 
                                                 
1 MA-PhD indicates the current status of the student who, though initially admitted as an MA student is 
now in the process of upgrading to PhD candidature.  
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proposals and the rationale behind specific moves/strategies. Apart from the six 
authors, interviews were also administered with two established faculty members who 
have a wealth of experience reading research proposals submitted for higher degree 
applications. Questions designed for the Faculty members were intended to elicit 
expert expectations and perceptions on the production and evaluation of this genre. 
One faculty member from each discipline was interviewed for this purpose. The 
Language faculty member is referred to as W and the Literature faculty member, as P.  
 
3.2.3 The institutional role of the research proposal 
 
As most genre frameworks and especially the Swales rhetorical analysis model regard 
communicative purpose as the defining criterion of genre and the one element that 
informs the linguistic and rhetorical choices in texts, an examination of the situation 
and role of higher degree research proposals in the local University setting is 
necessary for an understanding of this genre.  
 
Historically, the research proposal for higher degree admission represents part of the 
older higher degree program structure at this University. As revealed by Professor P, 
in the old days (though this time frame cannot be precisely defined), this University 
operated strictly on the British pattern of higher degree education. As with other 
British-patterned universities, the research higher-degree program consisted solely of 
the dissertation with practically no coursework component. In that context, the 
research proposal used to be a compulsory requirement for admission into the 
Department’s research degree programs. If a proposal was not submitted alongside 
other application materials, then request would be made to the applicant to submit this 
document or the application would be deemed void. However, both Prof. W and Prof. 
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P note that the submission of a higher degree research proposal is no longer required 
for application, a phenomenon Prof. P interpreted as the “Americanization” of the 
system, although I shall not belabor this point here, since it does not bear a direct 
relation to my thesis topic.  
 
Although no longer obligatorily required, the higher degree research proposal forms a 
very important part of the admission process. One reason why the higher degree 
research proposal remains important (and even semi-obligatory in some cases) in the 
current degree program is its “equalizing role” in a “globalized and international 
context” (Prof. P). The University attracts applications to its higher degree programs 
from various countries in the region and beyond, which at some level creates 
problems in the maintenance of standards. The research proposal helps to equalize the 
“latent dissimilarities in standards”, as revealed by Prof. P:  
Someone comes from Malaysia… What a First Class means in Malaysia may not 
mean the same thing here. India and China are very big countries. Standards of 
English are different in each. TOEFL and other such qualifying requirements are 
sometimes not sufficiently refined to tell us the exact degree of competence to an 
applicant. So research proposals also enable us to judge that.  
 
Due to this equalizing role of the research proposal, even though neither the 
University application package nor the Department websites stipulates the submission 
of this document, there are cases where applicants are requested to submit a proposal, 
if they have not done so initially. This happens in two situations, as noted by Prof. P. 
One is when “the quality of the academic transcript is difficult to evaluate because the 
university’s (of the applicant) standing is not obvious”. The other situation is where 
the student has applied for the competitive university research scholarship. In both 
situations, the role of the research proposal becomes “decisive”, in the words of Prof. 
P. Therefore, in practical terms, since almost all applicants to the research degree 
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programs are applying for the research scholarship, regardless of the status of their 
home university, the submission of a research proposal is de facto obligatory. 
 
In the actual evaluation process, the research proposal plays an important role in 
assisting the research program coordinator in selecting competent and prepared 
students who are capable of undertaking demanding higher degree research.  
According to both Prof. W and P, the communicative purpose of the research proposal 
in the context of admission evaluation is generally to see that the person is able to 
construct a research project relevant to the program being applied for. Specifically, 
both Prof. W & P highlight that faculty members would like to see clear formulation 
of research questions, display of background knowledge and signs of compatibility to 
the department’s research profile. The ability to formulate clear questions is regarded 
most important by both Prof. W & P. When asked why priority is placed on this point, 
P remarked that a research question is the value the research depends on and thus 
should be emphasized. W did not directly address why a research question is most 
important, but commented that he would judge the application very negatively if the 
proposal did not formulate clear questions.  
 
Having briefly outlined the context and role of the higher degree research proposal in 
my chosen research site, I now proceed to spell out the analytical framework adopted 
in this study.  
 
3.3 ANALYTICAL FRAMEWORK  
The analytical framework in this study largely draws on and expands the Swales 
tradition of rhetorical analysis, specifically the CARS (Creating a Research Space) 
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model invented to capture the rhetorical content of research article introductions. 
Although the original CARS model (and its earlier 4-Move version in Swales 1981) 
was extracted from texts in the disciplines of science and engineering, the validity of 
this model has been tested on discourse from both other genres and other disciplines, 
although slight amendments to this model are usually required to accommodate 
differences in genres and disciplines. The different disciplines in which the CARS 
model has been employed and/or tested include: Applied Linguistics (e.g. Swales 
1990; Yang and Edward 1995; Kwan 2006) ; Literary Studies (Jacoby 1987) Law 
(Feak et al. 2000), Linguistics, Psychology and Sociobiology  (Varghese & Abraham 
2004). Given the relevance of Swales’ rhetorical analysis (characterized by the CARS 
model) to a wide range of disciplines, it seems safe to employ this model at least as a 
base, on which this study builds upon. Figure 2 presents the original Swales’ CARS 
model for the second time:  
MOVE 1 ESTABLISHING A TERRITORY  
Step 1 Claiming centrality and/or 
Step 2 Making topic generalization(s) and/or 
Step 3 Reviewing items of previous research  
MOVE 2 ESTABLISHING A NICHE 
Step 1A Counter-claiming  
Step 1B Indicating a gap 
Step 1C  Question-raising  
Step 1D  Continuing a tradition 
MOVE 3 OCCUPYING THE NICHE  
Step 1A  Outlining purposes 
Step 1B Announcing present research 
Step 2 Announcing principal findings  
Step 3 Indicating RA structure 
 
Figure 2: Swales' CARS model 
(Swales, 1990: 141) 
 
The essential concept underlying Swales’ rhetorical analysis is the “move”, defined as 
“a text segment made up of a bundle of linguistic features (lexical) meanings, 
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propositional meanings, illocutionary forces, etc. ), which give the segment a uniform 
orientation and signal the content of discourse in it” (Nwogu, 1997: 114). Therefore, 
when a stretch of text is identified as containing a coherent rhetorical function, it will 
be analyzed as a Move whose labeling unambiguously indicates its function. Within a 
Move, however, there are usually one or more Strategies, which are smaller functional 
units that realize the particular Move. For instance, in Swales (1990)’s CARS 
(Creating a Research Space) model, Move 1: “Establishing a territory” is realized by 
three Strategies: Claiming centrality; Making topic generalizations and Reviewing 
items of previous research. Such small units were originally called “Steps” in the 
CARS model. However, in keeping with more recent literature (Bhatia, 2001; Kwan 
2006), the term “Strategy” is used in lieu of Step in this study. The difference between 
Step and Strategy is that the former tends to refer to “obligatory and sequential 
constituents” of a Move whereas the latter refers to the “non-obligatory and non-
sequential constituents” (Kwan 2006: 34). However, as shown in Table 2 and Table 3, 
which illustrate the different rhetorical components of Moves in the research 
proposals in this study, as well as Figures 3-8, which illustrate the sequence of Move 
development of different proposals, none of the constituents fulfill the two conditions 
of “obligatory” and “sequential”, at the same time, to merit the status of “Step”. 
Therefore the term Strategy is adopted to label and describe the different realizations 
of Moves in this study.  
 
The naming of Moves and Strategies is largely in keeping with existing studies (e.g. 
Swales, 1990; Connor, 2000, Yang, 2001). However, since most existing models such 
as CARS are formulated to describe a single section of a research article, they cannot 
accommodate the rhetorical structuring of full-length research proposals. Therefore, 
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new Moves and Strategies have been identified in this study. As all Moves and 
Strategies are given detailed descriptions in Chapter 4 and Chapter 5, I shall not 
belabor their definitions/explanation here. Altogether, I have identified six Moves in 
the three language proposals and five Moves, in the three literature proposals.   
 
It must be noted that the identification of Moves and Strategies involves an element of 
subjectivity, which is probably inevitable in any functional analysis of texts. Also, 
where a particular Move/Strategy ends and the next one begins is not always clear. In 
addition, there are situations where multiple rhetorical functions can be identified in a 
stretch of text. The principles below were followed in the demarcation and description 
of Moves/Strategies, partly in keeping with existing studies such as Yang (2001). 
1. The overall communicative purpose of the research proposal is used as the guiding 
criterion in the identification of rhetorical components, since it is the defining 
characteristic of genre (Swales, 1990).  
 
2. Explicit section headings provide convenient signposts for rhetorical content. For 
example, the section “Literature Review” in LAN 1 is analyzed as the Reviewing 
items of previous research Strategy of Move 1. The “Methodology” section in 
LAN 2 is coded as “Spelling out methodology” Move. Where there was 
inconsistency between explicit the section heading and the actual rhetorical 
content, repeated reading of surrounding text followed, in consultation with the 
authors themselves, to arrive at the most accurate labeling, in light of the overall 
communicative purpose of the research proposal.  
 
    42
3. In cases where a stretch of text seems to encode different functions, in keeping 
with the literature, the most salient rhetorical function is labeled, in light of the 
local and global communicative purpose of the text.  
 
4. Multiple readings of research proposals, and comparison across the six texts is 
carried out to ensure consistency and reliability in coding.  
 
5. Lexical signals are not used as the defining criterion for the identification of 
certain Moves/Strategies. Although such words as “significant” and “important” 
are indicative of Claiming centrality in Move 1, the labeling of this Strategy was 
determined via a consideration of the rhetorical role played by a proposition, in 
light of its overall and local communicative purpose. Lexical signals were 
identified after the identification of the rhetorical content, not the other way 
around.  
 
6. New Moves and Strategies were formulated on the principles of typicality, 
transparency and economy.  
 
The above principles were followed as rigorously as possible to ensure reliability in 
analysis. In addition, for illustrative purposes, two examples of Move/Strategy 
analysis in this study are presented in Appendices 1& 2. 
  
3.4 CONCLUSION 
This chapter outlined the methodology used in this study. Specifically, I have 
addressed the issue of data sources (texts and interviews with faculty and authors) and 
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the analytical framework (based on the Swales’ CARS model) adopted.  In addition, I 
have explained the contextual background surrounding the genre under study, in order 
to gain insiders’ views on the role and communicative purpose of higher degree 
proposals in this institutional setting. In the next two chapters, I present the actual 
analysis and discussion of data, starting with the Language proposals in Chapter 4 and 
the Literature proposals in Chapter 5. The comparison of research proposals from the 
two disciplines is done in the concluding chapter.  
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CHAPTER FOUR  
ANALYSIS OF LANGUAGE RESEARCH PROPOSALS 
4.1 INTRODUCTION 
This chapter reports the findings and analysis of the rhetorical structure of English 
Language higher degree research proposals. The analysis of literature proposals is 
presented in the next chapter. The modest size of the database for this study (three 
research proposals from each discipline) renders inappropriate any attempt to 
generalize or to prove textual patterns without due qualification. My discussion adopts 
both an a posteriori and an a priori mode of investigation. In other words, the 
analysis of textual data is both data-driven as well as informed by pre-exiting 
theoretical frameworks, mainly the CARS model. The focus of the analysis is to 
observe textual characteristics and to explain these observed phenomena with 
reference to such relevant factors as the communicative purpose of the text and 
disciplinary epistemology.  
 
Section 4.2 presents a brief survey of the Moves identified in the three language 
proposals. Sections 4.3 to 4.8 discuss in detail the Moves identified in the language 
research proposals, in the sequence set out in Table 2. Throughout the chapter, Moves 
appear in non-italic font while and Strategies appear in italic font.  
 
4.2 OVERVIEW OF MOVES IN THE LANGUAGE PROPOSALS  
Before presenting detailed descriptions of Moves and Strategies, I would like to look 
at some of the prominent features that emerged from a brief examination of the 
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rhetorical components/structure of all three language proposals. Table 2 presents such 
information as the Move structure, Move realizations in terms of Strategies and 
textual space allocated to each Move across the three language proposals. Figures 3 
through 5 in turn present the individual Move sequence of LAN 1, LAN 2 and LAN 3 
respectively.  
 
A cursory examination of Table 2 in terms of textual space allocated to Moves reveals 
Move 1 and Move 3 to be relatively important rhetorical components in that the 
average textual space for Move 1 (Establishing a territory) across the three proposals 
occupies 46% of the research proposal as a whole, and for Move 3 (Occupying the 
niche), 21%. They constitute the two Moves that take up the most space across the 
three proposals, on average. The textual prominence of Move 1 (Establishing a 
territory) is probably due to the importance and indispensability in displaying 
knowledge of the field. As remarked by Prof. P, “…the research degree is expected to 
make claims to original contributions to knowledge…, and there is a basic assumption, 
logically speaking, that one cannot make a contribution without knowing what has 
already been contributed”. As for Move 3 (Occupying the niche), as will be examined 
in section 4.5.1, both faculty and proposal authors agreed that it is extremely 
important for research proposals to have clear and unambiguous research objectives 
(Move 3) and also to buttress the statement of purpose by spelling out significance of 
the proposed research to either the research world or real world (Move 3), hence the 
relatively high proportion of textual space assigned to this Move. 
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MOVE 1 ESTABLISHING A TERRITORY 27% 32% 80% 46% 
Strategy 1 Claiming centrality  
and/or2 
- 53 2  
Strategy 2 Making topic generalizations - 3 7  
Strategy 3 Reviewing items of previous research  34 - 35  
Strategy 4  Stating personal interest   - 14 -  
MOVE 2 ESTABLISHING  A NICHE 11% 16% 0% 9% 
Strategy 1 Indicating a gap  14 11 -  
MOVE 3 OCCUPYING THE NICHE 17% 30% 16% 21% 
Strategy 1 Outlining purposes  14 17 9  
Strategy 2 Spelling out contribution/significance of proposed  
research 
8 4 -  
MOVE 4  ESTABLISHING THEORETICAL BASIS 9% 0% 0% 3% 
Strategy 1 Reviewing literature relevant to theory  1 - -  
Strategy 2 Defining theory 2 - -  
Strategy 3 Explaining theory  9 - -  
MOVE 5  SPELLING OUT METHODOLOGY  34% 12% 2% 16% 
Strategy 1 Delimiting the scope of study 2 - -  
Strategy 2 Defining terms  10 - -  
Strategy 3 Describing data - 1 -  
Strategy 4 Describing subjects 10 - -  
Strategy 5 Describing experiment 12 - -  
Strategy 6 Describing analytical procedure 9 6 -  
Strategy 7 Indicating analytical framework - 1 1  
MOVE 6 ACHIEVING CLOSURE 2% 10% 2% 4.7% 
Strategy 1 Reiterating purpose - 1 1  
Strategy 2 Restating significance of proposed research - 6 -  
Strategy 3 Indicating limitation of proposed research  3 - -  
 
Table 2: Moves and relative textual space across three language proposals 
 
                                                 
2 The relationship between all Strategies within a Move is and/or. For ease of table presentation, 
subsequent indication of this relationship between Strategies is omitted.  
3 These numbers represent the number of clauses used to realize the strategy.  
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MOVE SEQUENCE IN LAN 1  
MOVE 1  ESTABLISHING A TERRITORY  
 Reviewing items of previous research (1clause) 
 
 
MOVE 2 ESTABLISHING A NICHE  
 Indicating a Gap in Research World (3 clauses)  
 Indicating a Gap in Real World (5 clauses)  
 Indicating a Gap in Research (1 clauses)  
 Indicating a gap in Real World (1clause)  
 
 
MOVE 4  ESTABLISHING THEORETICAL BASIS  
 Reviewing Literature Relevant to theory (1clause)  
 Explaining theory (2 clauses)  
 Defining theory (1 clause)  
 Explaining theory (5 clauses)  
 Defining theory (1 clause)  
 Explaining theory (2 clauses) 
 
 
MOVE 1 ESTABLISHING A TERRITORY  
 Reviewing items of previous research (33 clauses) 
 
 
MOVE 2 ESTABLISHING A NICHE  
 Indicating a Gap in Research World (2 clauses)  
MOVE 3 OCCUPYING THE NICHE   
 Indicating Significance of Research to Real World  (1 clause)  
 Outlining purposes (14 clauses) 
 
 
MOVE 5 SPELLING OUT METHODOLOGY   
 Delimiting scope of study: (2 clauses)  
 Describing the Subjects (4 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE   
 Spelling out contribution/significance of research (7 clauses) 
 
 
MOVE 5 SPELLING OUT METHODOLOGY   
 Defining terms (10 clauses)  
 Describing Subjects (6 clauses)  
 Describing Experiment (1 clause)  
 Describing analytical procedure (9 clauses)  
 Describing Experiment (11 clauses)  
 
 
MOVE 6  ACHIEVING CLOSURE  
 Indicating limitation (3 clauses)  
 
Figure 3: Move sequence of LAN 1 
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MOVE SEQUENCE IN LAN 2  
MOVE 1 ESTABLISHING A TERRITORY  
 Stating Broad Personal Interest (1clause)  
 Stating Specific Personal Interest (3 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purposes (4 clauses) 
 
 
MOVE 1 ESTABLISHING A TERRITORY  
 Making topic generalizations (1 clause)  
 Claiming centrality (1 clause)  
 Making topic generalizations (2 clauses)  
 Stating personal interests (6 clauses) 
 
 
MOVE 2 ESTABLISHING A NICHE   
 Establishing a niche: indicating a gap (3 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Spelling out contributions/ significance of proposed research (3 clauses) 
 
MOVE 2 ESTABLISHING A NICHE   
 Indicating a Gap (3 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Spelling out contributions/ significance of proposed research (1 clause) 
 Outlining purposes (2 clauses) 
 
 
MOVE 1 ESTABLISHING A TERRITORY  
 Stating personal interest (4 clauses) 
 
 
MOVE 2 ESTABLISHING A NICHE   
 Indicating a gap (5 clauses) 
 
 
MOVE 1 ESTABLISHING A TERRITORY  
 Claiming centrality (4 clauses) 
 
 
MOVE 5 SPELLING OUT METHODOLOGY  
 Indicating analytical framework (1 clause)  
 Describe data (1 clause)  
 Describing analytical procedure (6 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purpose (research questions) (11 clauses) 
 
 
MOVE 6 ACHIEVING CLOSURE  
 Reiterating purpose (1 clause)  
 Restating significance of proposed research (6 clauses)  
 
Figure 4: Move sequence of LAN 2 
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MOVE SEQUENCE IN LAN 3  
MOVE 3 OCCUPYING THE NICHE  
 Outlining purposes (1 clause) 
 
 
MOVE 1 ESTABLISHING A TERRITORY   
 Reviewing items of previous research (3 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purposes (3 clauses) 
 
 
MOVE 1 ESTABLISHING A TERRITORY   
 Making topic generalizations (4 clauses)  
 
 
MOVE 5 SPELLING OUT METHODOLOGY  
 Indicating analytical framework (1 clause) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purposes (5 clauses) 
 
 
MOVE 1 ESTABLISHING A TERRITORY   
 Reviewing items of previous research (2 clauses)  
 Claiming centrality (1 clause)  
 Reviewing items of previous research (2 clauses)  
 Claiming centrality (1 clause)  
 Reviewing items of previous research (7 clauses)  
 Making topic generalizations (2 clauses)  
 Reviewing items of previous research (8 clauses)  
 Making topic generalizations (1 clause)  
 Reviewing items of previous research (13 clauses) 
 
 
MOVE 6 ACHIEVING CLOSURE  
 Reiterating purpose (1 clause)   
 
Figure 5: Move sequence of LAN 3 
 
Apart from the textual space devoted to particular Moves or Strategies, the absence of 
certain rhetorical component deserves attention. For example, Strategy 3 of Move 1, 
Reviewing items of previous research is not present in LAN 2. Although the author 
does make some general remarks regarding the status of knowledge in the field, the 
effort to specify previous findings and attribute them to specific researchers is not 
found in this proposal. Considering the importance of citing peers’ work to establish 
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rapport and self-identity in the academic community, the absence of such rhetorical 
effort in LAN 2 calls for an explanation, which I offer in Section 4.3.3 where I discuss 
Strategy 3 of Move 1 (Reviewing items of previous research).  
 
“Spelling out methodology” (Move 5) is another site where variation occurs across 
the three proposals. LAN 1 seems to set itself apart from the other two proposals in 
that it is quite detailed in its Methodology Move, making use of 5 rhetorical Strategies. 
LAN 2 contains a methodology section, but its rhetorical realization is not as complex, 
amounting to 3 Strategies. LAN 3 contains only one Strategy (Indicating analytical 
framework) in this Move. The contrast between LAN 1, on the one hand, and LAN 2 
and LAN 3, on the other, could be attributed to the differences in the mode of enquiry 
in the research subfields. LAN 1 is concerned with educational phonology. As a field 
that combines educational studies and phonology, two areas that rely on well designed 
experiments to elicit data for research, the writer has to present a rather detailed 
methodology section in the proposal to convince the reader that she does have a viable 
research design. In comparison, Critical Discourse Analysis (CDA), the research area 
of LAN 2 and LAN 3, being a non-experimental field, relies more on problematizing 
issues in society and their reflection in discourse than in executing any experiment or 
defining any variable, which perhaps accounts for the lower emphasis given to the 
Methodology Move in LAN 2 and LAN 3.  
 
Having observed the distribution of Moves in the language research proposals and 
explaining the occurrence and/or absence of certain Moves, I move on now to a 
detailed description of the realization of these Moves, namely, Strategies and, 
wherever possible, account for the rationale behind their (non-)appearance.  
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4.3 ESTABLISHING A TERRITORY   
“Establishing a territory” is a Move in the research proposal that maps out the general 
research area in which the proposed research is located. It sets up the larger 
intellectual or real world background for the proposed topic via the use of four 
mutually inclusive Strategies: Claiming centrality, Making topic generalizations, 
Reviewing items of  previous research and Stating personal interest. The first three 
Strategies are from the CARS model (see Figure 1 or Figure 2). The last was 
formulated specifically for my study. The four Strategies can occur together or 
independently as Figures 3-5 show.  
 
4.3.1 Claiming centrality  
 
According to Swales (1990), one rhetorical vehicle to establish a research territory is 
the centrality claim. This is a Strategy where the author “makes appeals to the 
discourse community whereby members are asked to accept that the research about to 
be reported is part of a lively, significant or well-established research area” (Swales, 
1990: 142). Centrality claims are signaled by such lexical items and their variants as 
important, central, interesting and indispensable. Centrality claims were found in 
LAN 2 and LAN 3 (see Table 2), as shown by examples 4.1 and 4.2 below:     
Example 4.1  
…As such, it is important to denaturalize these ideologies which promote 
social inequalities… The newspapers of societies play a powerful role in 
perpetuating and maintaining certain ideologies that are thought to be the 
foundations of the respective societies… (LAN 3; Emphasis mine)  
 
Example 4.2  
…I think it is significant and worthwhile (imperative even for somebody like 
me who is in the university and engaged in academic work) to make explicit 
this relationship and show how the most “natural” and “common-sensical” of 
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discourses are actually sites of unequal power relations in society and potential 
harm if their assumptions are not questioned or challenged (LAN 2; Emphasis 
mine) 
 
In both examples, the authors asserts the importance of their proposed research by 
using the words “important”, “powerful”, “significant”, “worthwhile” and 
“imperative”, thereby attempting to convince the reader that the research field is 
justified on account of its prominence.  
 
Interestingly, while previous studies (e.g. Swales 1990) have typically noted positive 
evaluators (such as the adjectives listed in the last paragraph) to be indicative of the 
centrality of research, LAN 2 in my study also highlights the negative consequences 
in the event that the current status quo is allowed to continue, thereby indirectly 
conveying the importance of the proposed topic. One examples of such a strategy to 
claim centrality of research is the bolded phrase in Example 4.2, “potential harm”. 
The author is announcing not only the worthiness of her proposed research topic (via 
the use of positive evaluators) but also warns of dire consequences should no research 
is carried out to address the proposed topic. 
 
4.3.2 Making topic generalizations  
A second rhetorical device used for territory establishing, according to Swales (1990), 
involves making topic generalizations about the field. This is a neutral statement 
where the writer expresses “in general terms the current state of the art — of 
knowledge, of technique…” (Swales, 1990: 146). This Strategy is a bit hard to detect 
because there are no apparent lexical pointers to it, although to some extent, this 
Strategy is characterized by the use of what is known in Systemic Functional 
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Grammar as relational processes such as “be”, “refer to”, and “lie”, typically used in 
statement making. Nonetheless they are not determining signals. The identification of 
this Strategy requires a close reading of the text segment with the understanding of the 
rhetorical function the Strategy serves. This study makes a distinction between topic 
generalizations in the research world as opposed to the real world, in keeping with 
Samraj (2005 a). The former category makes general statements on the beliefs and 
practices in the research field. The second category describes in general the real world 
background where the research is situated. These two categories of topic 
generalizations can be seen in examples 4.3 & 4.4: 
Example 4.3 (Making generalization in research): 
For the most part, I subscribe to its main tenet that there is a dialectical 
relationship between discourse and society, that any use of language is 
informed or influenced by the discursive and social practices of society whether 
the language user/s is/are conscious of it or not, that language and one’s use of 
it are always ideological. (LAN 2; Emphasis mine) 
 
Example 4.4 (Making generalization in real world):  
Singapore is an Asian society strongly grounded in its eastern values. Women 
in Singapore are expected to undertake multiple roles and the more important 
ones surround marriage and the family.  Marriage is seen as a partnership where 
the woman serves the husband, is a mother and caregiver to the children and is 
a comfort provider for the home. These constructs of women lie within the 
ideology of patriarchy (LAN 3; Emphasis mine) 
 
The bolded phrase “main tenet” in Example 4.3 serves as a lexical signal that what 
follows is a description of the beliefs and practices in the field being proposed. In the 
subsequent three parallel that-clauses, the writer spells out the basic theoretical 
underpinnings that constitute her proposed field-CDA. In Example 4.4, the author is 
not so much referring to the status of knowledge in the field but rather making 
generalizations on the social conditions surrounding the object she wishes to analyze. 
Throughout the two examples, the words such as “be” and “lie”, known as relational 
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processes in Systemic Functional Grammar and which are usually used to denote 
uncontestable truths, also obliquely remind us that topic generalizations are being 
made, either about the research world or about the real world.  
 
4.3.3 Reviewing items of previous research  
Reviewing items of previous research is a rhetorical device where writers specify 
previous findings, attribute the findings to their authors, and adopt a stance towards 
the findings (Swales, 1990). It is an important rhetorical strategy in the sense that this 
is the place where writers demonstrates their familiarity with the field and also seek to 
establish rapport and self-identity within the community by citing peers’ works. Two 
proposals (LAN 1 and LAN 3) make use of this Strategy (See Table 2). Two 
examples of this Strategy appear below:  
Examples 4.5 
 
Jenkins (2002, p.195) calls for “a major reconsideration of the way in which 
pronunciation is currently dealt with, not only in L2 English classrooms but 




Various types of messages, through language, are transmitted via the media.  
These messages are not neutral but are “infused with particular values and 
norms, including many about gender” (Renzetti and Curran 1992: 102)… (LAN 
3) 
 
The Reviewing items of previous research Strategy is the opening sentence in LAN 1. 
By referring to a quote from a recognized expert, the author conveys the message that 
her proposed area is relevant because even experts are emphatically demanding work 
to fix this particular issue in the field. By doing so, the author maps out the terrain for 
her research. Reviewing items of previous research is a strategy used by LAN 3 as 
well, though not in the initial position of the proposal.  
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Reviewing items of previous research as a Strategy seems to feature rather 
prominently in terms of textual space in the two proposals that employ it (see Table 2). 
In LAN 1, Reviewing items of previous research is the only Strategy used to realize 
Move 1 and it amounts to approximately 27% of the proposal in terms of clause count. 
In LAN 3, this Strategy occupies approximately 64% of the whole proposal in terms 
of clause count.  
 
What is curious, is that this Strategy seems to go completely missing in LAN 2. 
Although the author does make some mention of the current status of knowledge in 
the field, the attempt to ascribe findings to individual researchers and to adopt a 
personal stance to these findings, three characteristics of reviewing literature, is 
absent in LAN 2. The absence of the literature review in LAN 2 is curious because of 
the importance that scholars attach to the display of familiarity with the relevant 
research literature. Scholars would view the lack of this rhetorical feature in a 
negative light, as indicated by the comment made by Prof. W in the interview, “…it 
(lack of reference to literature) would be bad, right? I mean, this is postgraduate work; 
so you need to indicate some awareness or at least some attempt in trying to 
understand what is going on in terms of the current state of art” (Interview with W; 
Emphasis mine). As it turns out, the absence of the literature review in LAN 2 was 
due to practical reasons. The author commented in interview that she was pressed for 
time and therefore did not have the time to include a detailed literature review in the 
proposal. Besides, the author did not seem to view the literature review as an 
important part of a research proposal: “It’s not necessary to cite at this point because 
this is just a proposal” (Interview with LAN 2 author; Emphasis mine). This comment 
reveals some discrepancy between this student’s perceptions of research proposals 
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and faculty’s expectations. However, she further added that she is capable of making 
references if required, “… But if I wanted to cite, then I could start citing…”  
 
4.3.4 Stating personal interest  
This study has identified a new Strategy to realize Move 1: Stating personal interest. 
This is the place where the author explicitly expresses his/her own interest in the 
proposed subject and by doing so introduces the field into the discourse. The 
difference between Stating personal interest and the identified Claiming centrality 
Strategy is that the former uses the author him/herself as reference point to state the 
appeal of the field whereas the latter refers to the whole research community as 
collectively interested in the proposed subject. This study makes a further distinction 
between a broad personal interest statement and a specific interest statement. The 
latter is marked by explicit lexical items such as “particular” or words to the same 
effect, as shown in examples 4.7 & 4.8:  
Example 4.7 
For years now, I have been interested in the notions of female identity, 
subjectivity, and agency, and how they play off with or against each other in the 
discourses directed at, surrounding, of, for, and by women. (LAN 2; Emphasis 
mine) 
 
The use of the phrase “I have been interested in” clearly points to a statement of 
personal interest in the issue being referred to. After announcing her general interest 
in “female identity”, “subjectivity”, and “agency”, the author continues her interest 
statement, though this is sufficiently narrowed as indicated by the adverb 
“particularly” as shown in Example 4.8.  
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Example 4.8 
I am particularly concerned with the workings of language in these 
discourses… More to the point, I am interested in the connection between 
discursive change and social change…In the end, I’d like to see how female 
identity has been transcribed,… (LAN 2: 1a. Emphasis mine).  
 
What can be observed here is that, with each proposition she makes, the specificity in 
terms of content increases as indicated by the bolded meta-discourse signals: “More to 
the point” and “In the end”. This dovetails well with the conventional academic style 
of moving from general to specific (see Swales’ CARS model).  
 
An interesting question here is how to explain the appearance of this new Strategy, 
namely, resorting to personal interest to carve out a research territory in language 
studies, given the façade of scientific research being impersonal and detached. The 
author, for instance, could have adopted a more detached tone by noting that “Recent 
years have witnessed a proliferation in research that taps into the notions of female 
identity…”, thereby positioning her proposed research as part of a consensus of 
knowledge-making in the field. The fact that she chose otherwise calls for some 
explanation, however tentative. On expressing interest in developing a research 
proposal, Allison (2002: 166) notes evidence of a researcher’s expressed interest 
could be “positive” in the proposal in small scale projects but cautions that a personal 
interest would “not be sufficient in itself to justify admitting a student to a higher 
degree by research”.  I offer two reasons to explain the occurrence of such a Strategy 
in LAN 2 that has been accepted by the Department. First, statement of personal 
interest in LAN 2 is complemented by the avowed potential contribution of the 
proposed research to the current state of knowledge, thereby making the proposed 
research relevant to the larger academic community as well. As to be shown in 
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Section 4.5.2, LAN 2 makes use of Strategy 2 of Move 3 (Spelling out 
contribution/significance of proposed research), whereby the author argues that 
among other things, her proposed research will attempt to address the structural 
limitations of CDA. Fusing personal interest with potential contribution to knowledge 
is desirable, as remarked by Prof. W: “… you need to say that, why your personal 
interest is worth translating into an actual research project is because it is also relevant 
to on-going debates or issues”. Second, as revealed during the interview, the author of 
the proposal said she wished to foreground the sustainability of the proposed research 
arising from her strong interest in the topic: “…if I am not interested in it, I don’t 
think I will be able to do it.  I mean, given, for instance, the extent of PhD…, one 
could be spending a few years dealing with the same thing. I think you have to be 
personally invested in it before you can actually start doing it…”.  
 
To recap then, beginning the introduction with a territory-establishing Move has been 
found to be a common practice in RA introductions, for instance, in particle physics 
(Chin, 1993). In this study, two language proposals (LAN 1 & LAN 2) out of the 
three analyzed begin their introduction sections with territory establishment Moves, 
though through different rhetorical Strategies (see Figure 3 and Figure 4). The third 
proposal (LAN 3) also contains an “Establishing a territory” Move, though not in the 
initial position of the text. While the presence of this Move in all three proposals 
offers no ground for generalization to other texts, of course, it could still be indicative 
of a possible tendency in rhetorical structuring and points to the possibly obligatory 
status of this Move.  
 
    59
As to the realization of this Move, I found an interesting Strategy in LAN 2, namely, 
stating the researcher’s own interest. Research territory is identified by the writer’s 
statement of her interest. Though there is some contention on the use of such 
rhetorical strategy in research proposals (Allison, 2002), what I observe here is that it 
is being used in successful student-written research proposals. My explanation is that 
the statement of personal interest in the research proposal is complemented by 
subsequent declaration of potential contribution to knowledge, which matches 
faculty’s expectation that the proposed research must be of interest to not only the 
individual but also to the larger discourse community as well. In addition, the 
foregrounding of one’s interest in the topic may convey the impression that the author 
will be sufficiently motivated to undertake long-term postgraduate research in the 
proposed topic. As doctoral research is a long and strenuous process, the indication of 
sufficient motivation and sustainability in terms of one’s declared interest may 
convince the proposal reader that the author will be able to complete the proposed 
topic.   
 
Claiming centrality and Making topic generalizations also appear in the proposals 
under study. It was found that the writer makes use not only of the positive evaluators 
to denote the significance of research proposed, she also highlights the negative 
consequences in the absence of research to redress the proposed issue. While topic 
generalization does not have clear lexical signals, relational processes such as “be” 
and “lie” could be indicative of factual statements regarding current research or real-
world situations.  
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Having examined Move 1, Establishing a territory, I now turn to Move 2, Establishing 
a Niche.  
 
4.4 ESTABLISHING A NICHE 
“Establishing a niche” is the move where the author, after having identified a general 
research area, goes on to lay the rhetorical foundation for the research to be 
announced or presented. Such foundation work can be achieved using any of the four 
Strategies suggested in Swales’ (1990) CARS model, namely, Counter–claiming, 
Indicating a gap, Question-raising or Continuing a tradition.  
 
As shown in Table 2, only two (LAN 1 and LAN 2) of the three language proposals 
utilize the niche-establishing Move. For now, I look at the two proposals where niche-
establishing does occur. Although there are 4 Strategies within the Establishing niche 
Move according to the CARS model, what I can observe in LAN 1 and LAN 2 is that 
only one Strategy is present to realize this Move, namely Indicating a gap. This 
confirms previous research where Indicating a gap is found to be the most common 
Strategy used to realize Move 2 (e.g. Chin. 1993). The reason why this Strategy is the 
most frequent in establishing a research niche may be that it sounds less 
confrontational to academic reviewers than other possible options, say, bluntly 
countering a previous claim.   
 
In terms of the Indicating a gap Strategy, this study makes a distinction between a 
real- world gap and a gap in research. LAN 1 makes use of both types of gaps. LAN 1 
is a proposal on educational phonology. The proposed research is supposed to fix the 
real world problem (namely, current classroom instruction) and at the same time, add 
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to the understanding of research in phonology pedagogy. The writer needs to firmly 
establish her research in both the real world and the research community; hence, the 
occurrence of the two types of gap indication. LAN 2, a proposal on CDA however, 
contains only an indication of a gap in research. This is interesting, given that CDA 
does seek to solve real-world problems relating to power and ideology. Unfortunately, 
I was unable to question the author of LAN 2 about the choices she considered for this 
move. Two examples of real world gap in LAN 1 are provided below: 
Example 4.9 
In the Malaysian school curriculum very little attention is paid to the teaching 
of pronunciation as it is often thought to be a skill which is the most resistant to 
improvement and therefore the least useful skill to teach (Rajadurai, 2001).  
(LAN 1; Emphasis mine) 
 
Example 4.10 
The teaching of pronunciation in Malaysian schools and second language 
teacher education is still very much based on the NS speaker norms and does 
not take into account of the fact that most of the interaction is among NNS-
NNS. Very few Malaysians will interact with native speakers of English (LAN 
1; Emphasis mine) 
 
Two examples of research gap indication are provided below: 
Example 4.11  
 
Most of the research carried out in phonology assume a native-speaker as the 
L2-user’s interlocutor, in an native-speaker (NS) - non-native speaker (NNS) 
exchange using English as a foreign language (EFL) (Jenkins, 
2000)…However, very little research has been done in this area in Malaysia 




…in CDA which proposes history as a helpful framework in the study of 
language, diachronic studies are still underrepresented… Much of CDA 
continues to be synchronic – a text is analysed against the backdrop of social, 
political, and ideological conditions (LAN 2; Emphasis mine) 
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Most gap-indicating, either in the real world or in research, is signaled by negative or 
quasi-negative quantifiers (Swales, 1990) such as the bolded “little” and “few” in the 
examples provided above. In Example 4.12, the adjective “underrepresented” serves 
to indicate a gap in research. In addition, the bolded verb “continue” in Example 4.12, 
and the adverb “still” in Example 4.10 serve to remind the reader that despite the 
presence of problems, the research community has yet to fix these problems, thereby 
rendering urgent and important the proposed research which aims to tackle these 
problems. I found that most signals of gap indicating are more neutral (little, few, 
however, under-represented, continue to…), as opposed to potentially confrontational 
signals such as negation in the verb via the use of “not”, “rarely” and “ill” as noted by 
Swales (1990). The fact that the writers in this study have refrained from using such 
highly confrontational gap-signaling could be interpreted as an effort to sound duly 
cautious, especially so as an academic apprentice who has yet to acquire membership 
in the community in order to speak authoritatively.  
 
4.5 OCCUPYING THE NICHE  
Occupying the niche is the third Move in Swales’ CARS model. Its rhetorical function 
is to “turn the niche established in Move 2 into a research space that justifies the 
present article” (Swales, 1990: 159). Typically, this Move is realized by three 
Strategies, with two further sub-categorizations within Strategy 1 (Strategy 1A and 
Strategy 1B). The Strategies are: Strategy 1A: Outlining purpose, where “the author 
or authors indicate their main purpose or purposes” (Swales, 1990: 159); Strategy 1B: 
Announcing present research where “the author or authors describe what they 
consider to be the main features of their research” (Swales, 1990: 159); Strategy Two: 
Announcing principal findings where the main findings of the research are presented; 
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and, Strategy Three: Indicating RA structure, where the RA structure is presented for 
an overview of the content of the whole article. Strategies Two and Three are found 
only in articles which report research that has been completed. Therefore, it is not 
surprising that they are not found in my data, consisting of research proposals with 
ideas about research yet to be executed. In addition, one new Strategy for Occupying 
the niche is found in my data, which I have labeled it: Spelling out 
contributions/significance of proposed research, where the author talks about the 
potential worth of the proposed research.  
 
In terms of the sequence of Move 3 in relation to the other Moves, I have noted that in 
LAN 2, Move 3 (Occupying the niche) tends to follow Move 2 (Establishing a niche). 
As shown by Figure 4, Move 3 occurs 4 times in LAN 2, twice immediately after 
Move 2. Researchers elsewhere have noted such a “slot-and-filler” relationship 
between Move 2 (Establishing a niche) and Move 3 (Occupying the niche) (e.g. 
Swales, 1990; Connor 2000) where Move 3 occupies the niche created in Move 2.  
This relationship is confirmed in my study. In the next two subsections, I discuss in 
more detail the two Strategies of Move 3 in the language research proposals: 
Outlining purposes and Spelling out contribution/significance of proposed research.  
 
4.5.1 Outlining purposes 
 
As shown in Table 2 and Figures 3-5, Outlining purposes is characterized by its 
obligatory presence, a tendency to occur early and also to recur. All three proposals 
make use of this Strategy, thus offering grounds to postulate its obligatory presence in 
research proposals generally. In terms of the position of this Strategy, there is a trend 
to foreground Outlining purposes in both LAN 2 and LAN 3. In LAN 2, this Strategy 
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initially occurs in the fifth clause of the proposal. LAN 3 emphasizes this Strategy 
even more, by placing it in the very first sentence of the research proposal. Besides 
the relatively early positioning of this Strategy, I also noted its recursion. In both LAN 
2 and LAN 3, this Strategy occurs three times (see Figures 4 and 5). In addition, in 
both LAN 1 and LAN 2, Outlining purposes occurs as an independent section, titled 
“Objectives of Study” and “Preliminary Research Questions” respectively.  
 
The obligatory presence, early positioning, recursion and clear sectional signaling of 
the Outlining purposes Strategy observed in the language proposals point to a 
rhetorical prominence assigned to this Strategy. The foregrounding of this Strategy is 
very likely a generic characteristic of research proposals in that a higher degree 
research proposal serves, above all, to inform future supervisors and the admission 
board of the research being proposed. Supervisors are most concerned about whether 
the student researcher has a viable research question to pursue (Cadman, 2002). The 
faculty members in this study also emphasized the importance of having a clear 
research purpose in the form of formulating clear research questions. Prof. W 
remarked, “… I think the student needs to make sure that s/he has a clear sense of 
what kind of questions they want to answer… I think this (research purpose/question) 
is the most important thing. Whether the answer itself is satisfactory or appropriate, 
correct, or whatever, this is of course something which will be evaluated later on, but 
if the student does not have a clear idea of what kind of questions he is trying to 
grapple with, then there is a problem” (Interview: W; Emphasis mine). Such an 
opinion is also shared by the proposal writers themselves. Two of the three language 
proposal writers mentioned that they consider getting their research purpose/objective 
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across as the most important element in constructing a research proposal. Examples 




…I am particularly concerned with the identities, subjectivities, and agencies 
…To show the connection between discursive change on the one hand and 
social change on the other, I would like to propose a diachronic study, which 
will cover roughly ten years of policy making as engaged in, and/or initiated or 




The broader concern of this study is with how sociocultural ideologies are 




The specific concern of this study is to determine whether women’s 
representation and construction in the Straits Times, Singapore’s oldest 
newspaper, are congruent to the ideologically determined roles of women in 
Singapore (LAN 3; Emphasis mine)  
 
The word “concern”, the purposive infinitive phrase “To show the connection…” and 
the deictic “this” as in “this study” are clear indications that the writers of LAN 2 and 
LAN 3 are about to announce matters related to the proposed research, in this case, 
the purpose. What can also be observed is that when this Strategy is repeated in LAN 
3 (Examples 4.14 & 4.15), the specificity in terms of content increases, as indicated 
by the word “specific” (Example 4.15) and the more complex propositions expressed 
than those in the first appearance of Outlining purposes in LAN 3.  
 
4.5.2 Spelling out contribution/significance of proposed research  
This Strategy sets out to persuade the reader that the proposed research can make a 
contribution or be of significance to the research community. This Strategy is found in 
LAN 1 and LAN 2, as shown in Table 2. Its appearance deserves comment and 
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explanation not least because previous researchers (e.g. Allison, 2002) have found this 
rhetorical strategy to be quite visible in proposal writing. The following examples are 
instances of this Strategy in my data:  
Example 4.16  
The findings from this research will be especially beneficial to curriculum 
designers, especially, in the instruction of pronunciation in primary and 
secondary schools … It is hoped that this study will provide insights into the 
nature of ILT, …Eventually, the study hopes to make suggestions on the 
improvement on the teaching of pronunciation in schools and teacher 
education programs. (LAN 1; Emphasis mine) 
 
Example 4.17 
I would like to see, however, how more contemporary research in the field has 
responded to this criticism [subjectivity of CDA], and how my own study 
would perhaps challenge it. Maybe, what I actually fear is that in the end, 
after CDA, after having identified and made sense of these notions of identity, 
subjectivity, and agency in discourse, I will be left with once again only 
discourse and no real possibility of changing it or getting out of it. My 
study, therefore, hopes to engage with CDA’s notion of discourse, that which 
not only locates language in its sociopolitical context, but also which provides 
it with a conceptually more powerful theorization that inscribes in it the 
possibility of change while, at the same, defining its structural limitations. 
(LAN 3; Emphasis mine) 
 
In these examples, lexical signals of Spelling out contribution/significance include 
“beneficial to…”, “provide insight into…”, “make suggestion on…”, “challenge…”, 
and “provide… with more powerful theorization”. In Example 4.17, the author first 
announces her intention to “challenge” the subjectivity in CDA, which could be 
construed as a proposed contribution to the field.  However, note how the challenge is 
made with a modal adverb “perhaps”, which tones down what might otherwise be 
perceived as a presumptuous aim, since challenging an existing research paradigm is 
no small enterprise. In the next sentence, the writer acknowledges the formidable task 
she has set for herself, to the extent that in the end she admits there might be “no real 
possibility of changing it or getting out of it”. After acknowledging the possible 
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negative outcome, she nonetheless re-asserts the significance of her proposed 
research, which, to sum it up, is to “provide (CDA) with a conceptually more 
powerful theorization” and also to “define its structural limitations”. It would seem 
that when authors highlight the potential contribution of their proposed research, they 
might do so with much qualification so as not to sound too ambitious and to avoid the 
risk of offending expert members of the community. Such a rhetorical strategy could 
be construed as a reflection of the writer’s awareness of the sensitivities and 
expectations of the academic community. Insofar as research students are still 
apprentices yet to be inducted into the academic community and the proposed 
research has not been put to the test of actual execution, it is important to be cautious 
when advancing claims on proposed research.  
 
To recap, in this section on Move 3 “Occupying the niche”, I have discussed the 
sequence of this Move in relation to other Move(s) and its realizations in terms of 
Strategies. I found that “Occupying the niche” tends to occur immediately after Move 
2, “Establishing a niche”, to form a “slot-and-filler” relationship. Within this Move, I 
found two Strategies in my data, namely, Outlining purposes and Spelling out 
contribution/significance of proposed research. Outlining purposes is found to be 
accorded prominence in terms of obligatory presence, positioning, frequency 
(recursion) and clear sectional signaling. My explanation is that the rhetorical purpose 
of the research proposal might call for the conscious foregrounding of this Strategy in 
that the formulation of research questions constitutes a very important part of a 
research proposal. For Spelling out contribution/significance of proposed research, I 
observed that the author used qualifications and modality markers in order to sound 
cautious when announcing potential contributions of her proposed research. This is a 
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manifestation of the author’s knowledge of genre expectations from the academic 
community which requires apprentice members of the community to be innovative on 
the one hand but also cautiously modest, on the other.  
 
4.6 ESTABLISHING THEORETICAL BASIS  
I now turn to the fourth Move identified in the language proposals: Establishing 
theoretical basis, as shown in Table 2. The main purpose of this Move is to “explicate 
the theories on which the proposed research is based” (Yang, 2001: 86). Of the three 
proposals, only LAN 1 evinced this Move. Yang (2001) notes that this Move tends to 
occur in primary research that involves an experiment. This observation seems to be 
confirmed in my research, since LAN 2 and LAN 3 which do not include this Move, 
are non-experimental research as opposed to LAN 1 which is experiment-based. This 
Move seems to be realized by three Strategies, namely, Reviewing literature relevant 
to theory, Defining theory and Explaining theory. The development and sequencing of 
such rhetorical Strategies is found in Figure 3, which details the Move/Strategy 
sequence in LAN 1. In terms of textual space, the Strategy of Explaining theory 
occupies more textual space than the other two Strategies. In terms of Move 
development, there is a cyclic pattern here where Strategy 2 and Strategy 3 tend to 
recur together. This is because more than one theory is being provided. Therefore, 
repeated patterns of definition and explanation are necessary to provide clear and 
adequate ground for the theories being adopted in the proposed research.  
 
In Yang’s (2001) analysis of published RAs, she found other rhetorical elements in 
this section as well, such as Evaluating theory and Relating theory and proposed 
research in which the writer critically evaluates the theory being introduced and 
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explains on what ground this particular theory is chosen for the research design s/he is 
engaged in. These rhetorical elements are missing from LAN 1. The discrepancy 
between Yang’s observation and mine can be explained on the grounds that Yang 
examined published RAs whose authors command more rhetorical diversity and force 
than the writers in my study, who are apprentices, yet to be initiated into the 
community and who may therefore not have command of the full range of rhetorical 
capabilities.  
 
4.7 SPELLING OUT METHODOLOGY  
In this Move, the authors discuss in varying details, the planned procedures for data 
collection, analysis and interpretation. This Move was found in all three language 
proposals. There were altogether seven Strategies found within this Move: Delimiting 
the scope of study, Defining terms, Describing data, Describing subjects, Describing 
experiment, Describing analytical procedure and Indicating analytical framework. 
The distribution and textual space assigned to those Strategies can be found in Table 2. 
As shown in Table 2, LAN 1 uses significantly more Move 5 Strategies than LAN 2 
and LAN 3 (5: 3: 1), apparently because LAN 1 involves an experiment and thus 
needs to include such extra information as subject selection and experimental 
procedures. Below I describe the seven Strategies in detail. 
 
The first Strategy in “Spelling out methodology” is Delimiting the scope of study, 
where the author unambiguously states the specific variable, among many possible 
others, that she intends to examine, as shown in example 4.18:  
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Example 4. 18 
This study will only look at the phonological factors that affect intelligibility 
as opposed to factors that are related to grammar and lexis.  The phonological 
features are based on the five phonological features proposed in the Lingua 
Franca Core by Jenkins (2000, 2002). (LAN 1; Emphasis mine)  
 
As the example shows, there are other competing factors that could contribute to the 
problem the author intends to investigate. Therefore, it is important that irrelevant 
factors be ruled out to bring out the focus of study. The bolded adverb “only” is a 
lexical signal that the author is narrowing down the research variable. 
 
Defining terms is a Strategy found in LAN 1 where all the important terms and 
concepts used in the proposal are given working definition and explanation. Some 
instances of Defining terms appear in Example 4.19.  
Example 4.19  
…Intelligibility refers to the production and recognition of the formal 
properties of words and utterances and the ability to produce and receive 
phonological form…(LAN 1) 
… Phonology is concerned with the rules governing which sounds are used 
in words and is part of competence. 
… NNS refers to non-native speakers of English with a ‘reasonable 
competence’ in English but not be fully bilingual in English as these subjects 
would still have interlanguages (LAN 1; Emphasis mine) 
 
As revealed during the interview with the author of LAN 1, the employment of this 
Strategy is related to the state of affairs in the proposed field where one term could be 
used in different senses. She remarks, “… if you look at the literature, different 
researchers would actually define things differently… So to be more specific, this is 
how I would study intelligibility in my research”. By explicitly stating the meanings 
of technical terms used in the proposed research, the author avoids unnecessary 
ambiguity/confusion surrounding usage of such terms, which will likely translate into 
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more positive reading of the proposal on the part of supervisors or admission board 
members.  
 
Describing data is a Strategy that describes data sources in some detail, wherever 
possible, thus specifying the scope of data selection as example 4.20 demonstrates: 
Example 4.20 
My time frame will be from the time CATW first came out with its newsletter 
(1994) to the present time. (LAN 2 ) 
 
Describing subjects provides details with regard to the specifics of subjects for the 
experiment to be conducted. The difference between Describing data and Describing 
subjects is that the former applies to non-human sources of data (texts, for example) 
whereas the latter refers to human subjects used in experiments. Describing subjects 
is achieved by the author’s stating the background of subjects, explicating the criteria 
for subject selection and justifying the subject selection, as the following three 
examples show:  
Example 4.21 
The subjects of this study will be 30 students of various races (Malay, Chinese 




Subjects will have to be from different classes so that they are not familiar 
with each other.  Subjects will need to have a ‘reasonable’ competence in 
English but not be fully bilingual in English (upper intermediate and low 
advanced) as subjects of this level would still have interlanguages (Jenkins, 




As the process of studying the phonological variations will be extensive, the 
subjects of this study have been limited.  The approach will focus on the depth 
of the data and not the breadth. Most of the studies that use interaction and not 
word lists to collect data have a range of one to forty subjects, i.e. Beebe (1980) 
had 25 subjects; Hecht and Mulford (1979) had one subject… (LAN 1) 
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Example 4.21 describes the subjects in terms of their racial background and age group. 
Example 4.22 sets two criteria for subject selection in terms of class membership and 
language proficiency while Example 4.23 justifies the subject selection in view of the 
overall research objective as well as the standard approach adopted by other 
researchers.  
 
Describing experiment is a Strategy where the author describes in detail the 
experiment designed in the research proposal. By using this Strategy, the author not 
only introduces the experiment procedures but also explains the rationale of the 
experiment, as examples 4.24-4.25 show.  
Example 4.24  
Subjects will be divided into pairs. Each subject will be required to interact in 
two conditions, i.e. same L1 and different L1. …Subjects will be given visual 
cues. Each pair will get a same set of pictures but ordered differently. They 




…This is based on the premise of Jenkins (2000) that learners with ILT 
frequently rely on acoustic signals rather than visual cues and thus this causes 
them to make phonological errors that may or may not cause problems with 
intelligibility. 
 
Example 4.24 sets out in detail how the experiment will be conducted in terms of 
subject pairing, props and the task. Example 4.25 serves to explain why the 
experiment is to be conducted the way it is by referring to the literature (Jenkins 2000) 
in order to lend credibility to the designed procedure. Also, Example 4.24 is 
characterized by future tense as indicated by the use of “will” on all verbs. This is a 
reflection of the nature of the research proposal which outlines research yet to be 
conducted rather than a completed research project.  
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Describing analytical procedure is found in both LAN 1 and LAN 2. It sets out in 
some detail how the author would treat the data elicited either from experiments 
and/or discourse in light of the aim of research. While Describing experiment 
explicates experimental details, Describing analytical procedure is related to post-
experiment analysis. Two examples appear below for illustrative purposes:  
Example 4.26 
 
All interactions (same L1 and different L1) will be transcribed…  However, 
only sounds that are identified as phonological errors will be transcribed 
phonetically.  … 
…Non parametric tests will be carried out …The tests will be carried 
out …This will be to look at the features that are most recurrent in the 




I will examine how identity, subjectivity, and agency of women in prostitution 
are constructed and made sense of …I will also examine… In the end, I’d 
like to see…  
 
In the context of this diachronic study, I will look into... Then, I will examine 
this body of discourse in light of its institutional context …On a more global 
level, I would like to make sense of these constructions vis-à-vis the global 
issue of trafficking Filipino women. (LAN 2; Bold added) 
 
Understandably, this Move is also characterized by future tense as indicated by the 
bolded auxiliary “will” across both examples, since it denotes events that will happen 
after the reference time of the writing. Also, the bolded meta-discourse signals that 
imply logical sequence such as “also”, “in the end”, “then”, and “on a more global 
level” are indicative of the procedural details being spelt out.  
 
The last Strategy identified in Spelling out methodology, Indicating analytical 
framework, is where the author explicitly states the theoretical frameworks to be used 
for the analysis of data, as shown in the following two examples: 
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Example 4.28  
Using a critical linguistic approach (a combined/modified framework 
based mainly on the works of Michael Halliday, Norman Fairclough and 
Sara Mills) to analyze the language used in crime reports, I hope to 






This proposed study then employs a diachronic approach to the study of 
prostitution from the point of view of the CATW using Fairlclough’s CDA. 
(LAN 2) 
 
Examples 4.28 and 4.29 reveal the analytical frameworks to be an eclectic critical 
linguistic approach and Fairclough’s CDA, respectively. By stating the well 
established models, the authors convey an impression that they are familiar with the 
existing theories and that their research is not blindly re-inventing the wheel.   
  
4.8 ACHIEVING CLOSURE  
Two proposals, LAN 1 and LAN 2 contain explicit concluding sections that signal the 
end of writing, though with varying content and degree of specificity. In terms of the 
actual section heading used, LAN 1 uses “Limitations” and LAN 2 uses “Concluding 
Statement”. I have identified both section headings as serving the function of bringing 
closure to the research proposal, and discuss them together under the Move labeled 
“Achieving closure”. Achieving closure is realized through the use of three Strategies: 
Reiterating purpose, Restating significance of proposed research and Indicating 
limitation of proposed research, as shown in Table 2.  
 
Restating purpose of proposed research serves to recap and remind the reader of the 
focus of proposed research, as shown in Example 4. 30: 
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Example 4.30 
Given that female offenders are viewed in their traditional female roles within 
the study of criminology, this study of language used in media reporting of 
crimes committed by female offenders should reveal the types of gender 
attributes and roles assigned to these offenders by society and so uncover the 
hidden sociocultural ideologies of that society.  (LAN 3) 
 
As explained earlier in Section 4.5.1, the importance of having a clear purpose is 
acknowledged by both the proposal authors and faculty members interviewed and is 
reflected textually in terms of the positioning and frequency of the Outlining purposes 
Strategy in Move 3. Reiterating this rhetorical content in the concluding section of the 
proposal represents further evidence that having a clear purpose is the fulcrum around 
which the whole proposal is constructed.  
 
Restating significance of proposed research is a place where the value of the 
proposed research is mentioned again, the first time being in Move 3, Strategy 2, as 
illustrated by Example 4.31:  
Example 4.31 
In the end, this research proposal will attempt to do what Critical Discourse 
Analysis sets out to do… in the hope that such an attempt will work not only 
toward a more engaging and engaged theorizing of discourse and feminism 
in the country but also toward a better set of conditions and choices for 
those for whom all this theorizing is meant. (LAN 2) 
 
This Strategy once again puts the proposed research in proper perspective in terms of 
justification, thus likely increasing the persuasive and rhetorical force of the proposal. 
 
Indicating limitation of proposed research is found in the concluding remarks section 
of LAN 1. This element has been found in the concluding sections of RAs where 
reference is usually made to the size of the corpus, an aspect that the author has less 
control over (Yang, 2001) rather than any real serious defects in conceptualization or 
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research design. By acknowledging limitations, the author brings balance to the 
overall argument and also preempts possible criticisms from readers. In LAN 1, this is 
done by indicating the limited focus in research design, as Example 4. 32 shows:  
Example 4.32   
The focus of this study is on the phonological variations of ILT.  Therefore 
any breakdown in communication by lexical items and/or grammar will not be 
taken into consideration.  The phonological breakdowns that will be 
considered are only those based on the five features of the Lingua Franca Core 
as proposed by Jenkins (2000, 2002). (LAN 1) 
 
The exclusion of factors such as lexical items and grammar from analysis is already 
implied in LAN 1’s avowed research aim that examines only the phonological aspect 
of communication breakdown. One wonders if criticisms would actually be leveled at 
a research design for excluding areas that the researcher has already declared as 
outside the focus of study. Chances are that this would not likely happen. Staying 
focused in one’s research design is more likely considered a merit rather than a 
limitation.  However, the author chooses to declare her focused aim as a limitation. As 
revealed by the proposal author during the interview, in this part she is actually 
indirectly showing her awareness of other research possibilities: “I know there are 
other factors that are important. But for my purposes, I can only look at phonological 
variations and not these two others… This is what I mean by limitation” (Interview: 
LAN 1; Emphasis mine).  Therefore, by showing the “limitation” of her proposed 
research, the author is restating the focus of her research as well as showing her 
familiarity with research conventions, which might translate into a positive reading of 
the proposal as one coming from a person rhetorically and academically competent.  
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4.9 CONCLUSION  
This chapter has attempted to provide a rhetorical structure analysis of three language 
research proposals written by research degree applicants based on Swales’ (1990) 
Move analysis, as well as ethnographic data obtained from interviews with both the 
proposal writers and two faculty members.   
 
I analyzed and discussed all the Moves identified in the three language proposals, 
including “Establishing a territory”, “Establishing a niche”, “Occupying the niche”, 
“Establishing theoretical basis”, “Spelling out methodology” and “Achieving closure”. 
The analysis of the rhetorical structure draws on the well-validated Swales (1990) 
genre analytical model which dissects texts into functional units. Central to my 
discussion is the belief that discourse is a socially situated and purposeful activity 
(Berkenkotter and Huckin 1995). Academic discourse, of which the research proposal 
is an instantiation, therefore is best explained in terms of communicative purpose, 
disciplinary culture and rhetorical factors surrounding the production of academic 
discourse. The following is a brief recapitulation of what I found in my analysis.  
 
1. Disciplinary culture exerts influences on the rhetorical structure of research 
proposals. In Section 4.4 where I discussed gap-indicating in the proposed 
research, proposals from different subfields are predisposed to the use of different 
Strategies. LAN 1 represents educational phonology, a field that is supposed to 
not only fix some pressing real world problem (namely, classroom instructions) 
but also add to the understanding of research in phonology pedagogy. Therefore 
the writer needs to firmly establish her research in both the real world and also the 
research community, hence the occurrence of the two types of gap indicating: gap 
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in the research world and gap in the real world. As mentioned in section 4.4, LAN 
2, a proposal from CDA, contains only an indication of gap in research even 
though CDA as a field can and does seek to solve real world problems relating to 
power and ideology.  Unfortunately, I wasn’t able to find out why the author of 
LAN 2 realized this move as she did..  
 
2. The research proposal reflects the author’s discursive persona as an academic 
apprentice. Higher degree research proposals are written by students yet to be 
inducted into the academic community and thus reflect such an authorship. On the 
one hand, proposals reflect the writers’ awareness of established academic 
conventions in writing. In terms of rhetorical structure, research proposals 
explicitly establish research areas, take issue with existing studies, and announce 
research purposes. In this regard, research proposals resemble the research article, 
a life-line genre for established members in academia. On the other hand, as 
discussed in sections 4.4, 4.5.1 and 4.5.2, aware of their status as apprentices, 
proposal writers sound duly cautious when advancing their own claims and 
indicating gaps in existing research, in order not to sound too bold or arrogant.  
 
3. The research proposal represents a textual instantiation of accommodating to 
particular elements valued by established members. As discussed in Section 4.5.1, 
having a clear research purpose is highly valued by established academic 
members, as reported elsewhere and in this study. The importance attached to this 
element translates into rhetorical prominence assigned to the Strategy of Outlining 
purposes as demonstrated by its obligatory presence, early positioning, clear 
sectional signaling and repeated occurrence. In addition to Outlining purposes, the 
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Strategy Reiterating purpose in Move 6 instantiates similar rhetorical content. As 
the authors are aware of the value attached to having a clear research purpose, by 
assigning rhetorical prominence to this Strategy, they convey a persona that shows 
maturity in preparation and eagerness to participate and to be taken seriously by 
faculty members.  
    80
CHAPTER FIVE  
ANALYSIS OF LITERATURE RESEARCH PROPOSALS 
5.1 INTRODUCTION  
This chapter reports the analysis and discussion of the three literature higher degree 
research proposals. The examination of data is driven by the same two parameters that 
guided the analysis of the language proposals: communicative purpose of higher 
degree research proposals and disciplinary predisposition. A central belief throughout 
the thesis is that disciplinary proclivity as well as the rhetorical purposes/expectations 
of research proposals translates into explicit discourse practices in the form of 
rhetorical Moves and Strategies. Section 5.2 provides an overview of the Moves used 
in the literature research proposals. Sections 5.3-5.7 discuss in sequence the following 
Moves: “Establishing a territory”, “Establishing a niche”, “Occupying the niche”, 
“Relating past experience to proposed program” and “Advancing interpretation of 
theme”.  
 
5.2 OVERVIEW OF MOVES IN THE LITERATURE PROPOSALS  
Before presenting the details of the Move analysis, a preview of all the Moves used 
across the three texts is necessary for a general understanding of the generic structure 
of literature proposals. Table 3 presents the Moves, Strategies and the textual space 
(relative to the whole text) assigned to Moves across the three literature proposals. 
Similar to the language proposals, the first three Moves identified in the literature 
proposals are the same as those offered in Swales (1990) CARS model. The other two 
(“Relating past experience to proposed program” and “Advancing interpretation of 
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relevant theme”) are two new Moves identified for this study. Figures 6 through 8 
present the detailed Move sequence of LIT 1 through LIT 3.  
 
First, the sequencing of the Moves across the three proposals is worth highlighting. 
As shown in Figures 6-8, there is no observable fixed order in which the Moves occur, 
which concurs with existing genre research in this respect. For example, Kwan (2006) 
who examines the Literature Review section from 20 doctoral theses concluded, 
among other things, that “…None of the (identified) elements occurs in 100% of their 
respective move, nor do the elements appear in a predictable order” (Kwan, 2006: 50; 
Emphasis mine). In my study, while LIT 1 follows neatly the sequence of Move 1-
Move 2-Move 3-Move 4-Move 5, the other two proposals show more variation, as 
Figures 7 & 8 show. At a general level, it can be observed that the three Moves (1, 2 
and 3) in the CARS model can occur in discontinuity, with the intervention of Move 5. 
In addition, Move 2 (Establishing a niche) and Move 4 (Relating past experience to 
proposed program) seem dispensable, given that neither is obligatory in all three texts. 
There is also a trend (in LIT 2 and LIT 3) for Move 1 and Move 3 to recur, but not 
necessarily together. The recursion of Move 1 might point to a rhetorical rationale to 
constantly position one’s proposed research in a larger context. The recursion of 
Move 3 likely serves the purpose of reiterating the focus and objective of proposed 
research, as was also pointed out in the language proposals (see Section 4.2).  
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Move 1 ESTABLISHING A TERRITORY 4% 30% 29% 21% 
Strategy 1 Claiming centrality  
and/or 
- - 8  
Strategy 2 Making topic generalizations 
and/or 
2 - -  
Strategy 3 Reviewing items of previous research  
and/or  
- 1 59  
Strategy 4  Sketching out contextual background  
and/or  
- 27 -  
Move 2 ESTABLISHING  A NICHE 21% 0% 2% 7.7% 
Strategy 1 Problem raising  
and 
11 - -  
Strategy 2 Indicating a gap  
 
- - 5  
Move 3 OCCUPYING THE NICHE 7% 6% 8% 7% 
Strategy 1 Outlining purposes  
and/or 
4 3 13  
Strategy 2 Stating thesis 
and/or 
- 2 -  
Strategy 3 Outlining structure of proposed thesis 
and/or 
- 1 6  
Move 4 RELATING PAST EXPERIENCE TO PROPOSED 
PROGRAM 
7% 0% 0% 2.3% 
Strategy 1 Mentioning previous research experience  
and 
2 - -  
Strategy 2 Arguing for potential benefit of graduate program 2 - -  
Move 5 ADVANCING INTERPRETATION OF RELEVANT 
THEME 
61% 63% 61% 61.7% 
Strategy 1 Introducing theme 
and/or 
1 3 12  
Strategy 2 Indicating reading strategy 
and 
3 - 6  
Strategy 3 Reviewing literature related to theme 
and 
20 4 31  
Strategy 4 Announcing own interpretation of theme  
and/or 
11 13 47  
Strategy 5 Offering detailed analysis of theme  - 39 48  
 
Table 3: Moves and relative textual space across three literature proposals 
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MOVE SEQUENCE IN LIT 1   
MOVE 1 ESTABLISHING A TERRITORY  
  Making topic generalizations (2 clauses ) 
 
 
MOVE 2 ESTABLISHING  A NICHE  
 Problem raising (7 clauses )  
 Taking a stance with respect to problem raised (4 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining Purpose (5 clauses ) 
 
 
MOVE 4 RELATING PAST EXPERIENCE TO PROPOSED PROGRAM  
 Mentioning previous research experience (2 clauses )  
 Arguing for potential benefit of graduate program (2 clauses ) 
 
 
MOVE 5 ADVANCING INTERPRETATION OF RELEVANT THEME  
Theme 1 Indicating reading strategy (3 clauses)  
 Reviewing literature related to theme (5 clauses)   
 Announcing own interpretation (4 clauses)  
 Reviewing literature related to theme (3 clauses)     
 Announcing own interpretation of theme (1 clause)  
 Reviewing literature related to theme (3 clauses)  
 Announcing own interpretation (3 clauses)  
Theme 2 Introducing theme (1 clause)  
 Reviewing literature related to theme (4 clauses)    
 Announcing own interpretation (1 clause)  
 Reviewing literature related to theme (5 clauses)   
 Announcing own interpretation (2 clauses)  
 
Figure 6: Move sequence of LIT 1 
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MOVE SEQUENCE IN LIT 2  
MOVE 3 OCCUPYING THE NICHE  
  Stating thesis (2 clauses) 
 
 
MOVE 1 ESTABLISHING TERRITORY  
 Reviewing items of previous research (1 clause) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purpose (2 clauses) 
 
 
MOVE 1 ESTABLISHING TERRITORY  
 Sketching out contextual background (27 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining thesis structure (1 clause)  
MOVE 5 ADVANCING INTERPRETATION OF THEME  
Theme 1 Introducing theme (1 clause)  
 Announcing own interpretation (2 clauses)  
 Offering detailed analysis of theme (3 clauses)  
 Reviewing literature (2 clauses)  
 Offering detailed analysis of theme (10 clauses)  
Theme 2 Introducing theme (1 clause)  
 Reviewing literature (2 clauses)  
 Announcing own interpretation. (1 clause)  
 Offering detailed analysis of theme (13 clauses)  
Theme 3 Introducing theme (1 clause)  
 Offering detailed analysis of theme (3 clauses)  
 Announcing own interpretation (3 clauses)  
 Offering detailed analysis of theme (4 clauses)  
 Announcing own interpretation (2 clauses)  
 Offering detailed analysis of theme (6 clauses)  
 Announcing own interpretation (5 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purpose (1 clause)  
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MOVE SEQUENCE IN LIT 3  
MOVE 1 ESTABLISHING A TERRITORY  
  Reviewing items of previous research （57 clauses） 
 
 
MOVE 2 ESTABLISHING  A NICHE  
 Indicating Gap in Research （5 clauses） 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purpose （2 clauses） 
 
 
MOVE 1 ESTABLISHING A TERRITORY  
 Claiming centrality （2 clauses） 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purpose （1 clause） 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purpose （2 clauses） 
 
 
MOVE 1 ESTABLISHING A TERRITORY  
 Claiming centrality （2 clauses）  
 Reviewing items of previous research （2 clauses） 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining purposes （8 clauses） 
 
 
MOVE 5 ADVANCING INTERPRETATION OF THEME  
Theme 1 Indicating reading strategy （1 clause）  
 Reviewing literature （8 clauses）  
 Announcing own interpretation（6 clauses）  
 Offering analysis （6 clauses）  
 Announcing own interpretation （2 clauses）  
Theme 2 Indicating reading strategy （3 clauses） 
 
 
MOVE 1 ESTABLISHING TERRITORY  
 Claiming centrality （4 clauses） 
 
 
MOVE 5 ADVANCING INTERPRETATION OF THEME  
 Introducing theme （1 clause）  
 Announcing own interpretation （1 clause）  
 Reviewing literature （1 clause）  
 Offering analysis （7 clauses）  
 Announcing own interpretation （1 clause）  
 Offering analysis （7 clauses）  
 Announcing own interpretation （3 clauses）  
 Introducing theme （2 clauses）  
 Offering analysis （9 clauses）  
 Announcing own interpretation （2 clauses）  
 Announcing own interpretation （1 clause）  
 Offering analysis （3 clauses）  
 Announcing own interpretation （5 clauses）  
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Theme 3 Introducing theme （1 clause）  
 Indicating reading strategy （1 clause）  
 Reviewing literature （1 clause）  
 Announcing own interpretation （1 clause）  
 Reviewing literature （2 clauses）  
 Offering analysis （2 clauses）  
 Reviewing literature （2 clauses）  
 Announcing own interpretation （2 clauses）  
Theme 4 Introducing theme （4 clauses）  
 Indicating reading strategy （1 clause）  
 Announcing own interpretation （3 clauses）  
 Offering analysis （2 clauses）  
 Reviewing literature （3 clauses）  
 Announcing own interpretation （1 clause）  
 Reviewing literature （2 clauses）  
 Announcing own interpretation （3 clauses）  
Theme 5 Introducing theme （4 clauses）  
 Announcing own interpretation （1 clause）  
 Reviewing literature （6 clauses）  
 Offering analysis （6 clauses）  
 Reviewing literature （3 clauses）  
 Announcing own interpretation （5 clauses）  
 Offering analysis (6 clauses)  
 Reviewing literature (3 clauses)  
 Announcing own interpretation (10 clauses) 
 
 
MOVE 3 OCCUPYING THE NICHE  
 Outlining thesis structure (6 clauses)  
 
Figure 8: Move sequence in LIT 3 
 
A comparison of Table 3 with Table 2 (language proposals) shows certain differences 
in the occurrence of Moves between literature and language proposals. For instance, 
as indicated by Table 2, all three language proposals instantiate the Move related to 
the methodology of the proposed research whereas such Move is absent from the 
literature proposals. This is not surprising, given the different modes of inquiry 
adopted in the different disciplines. Language studies rely on variant methods for data 
collection and analysis, including introspection, corpus, interviews, and texts. There is 
no uniform methodology employed in every instance of language-related research, 
hence the necessity to clearly spell out the methodology to be adopted.  By contrast, 
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literature studies invariably rely on the interpretation of literary texts to advance 
arguments. Therefore, it would seem unnecessary to explain methodological issues 
involved. In fact, the concept of methodology assumed in social sciences, of which 
language studies can be said to be a disciplinary branch, does not seem to be relevant 
to literary studies.  
 
On the other hand, the literature proposals instantiate a distinctive category of Move 
compared with the language proposals, namely “Advancing interpretation of relevant 
theme”. In this Move, the authors set out to announce relevant themes, declare their 
stance on these themes and to offer detailed analysis to buttress their interpretations. 
Sections 5.3-5.7 examine in detail the Moves identified in this study, according to the 
sequence presented in Table 3. 
 
5.3 ESTABLISHING A TERRITORY 
“Establishing territory” is a Move which frames the general intellectual context in 
which the proposed research is situated. This Move is realized by any one of four 
Strategies, or a combination thereof: Making topic generalizations, Reviewing items of 
previous research, Claiming centrality and Sketching out contextual background as 
shown in Table 3. The first three Strategies in this Move are from the CARS model 
(Swales 1990). The last is formulated specifically for the literature proposals in this 
study to capture the functional content in my data not accountable by the original 
CARS model. The realization of Move 1 in the literature proposals is similar to that in 
the language proposals, in that the first three Strategies in the language proposals are 
also from the CARS model whereas the fourth Strategy (Stating personal interest) is 
specifically formulated for the language proposal (see Table 2). The four Strategies of 
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Move 1 in the literature proposals can occur together or independently of one another. 
However, as shown in Figures 6, 7 and 8, wherever Move 1 appears in my data, 
generally only one Strategy is used though no single Strategy is apparently favored 
over the others. The only exception is LIT 3 (Figure 8) where the third occurrence of 
Move 1 instantiates two Strategies (Claiming centrality and Reviewing items of 
previous research). In addition, Move 1 is generally recursive across the three texts, 
appearing once in LIT 1, twice in LIT 2 and 4 times in LIT 3.  
 
5.3.1 Claiming centrality 
 
Centrality claims are where the author “makes appeals to the discourse community 
whereby members are asked to accept that the research about to be reported is part of 
a lively, significant or well-established research area” (Swales, 1990: 142). It is clear 
that the notion of centrality employed by Swales is relative to the epistemic consensus 
within the particular discourse community. The centrality claims identified in the 
literature proposals appear to be related to the author’s own interpretation of the 
relevant literary objects. Examples 5.1 and 5.2 represent two instances of such 
centrality claims in my data:  
Example 5.1 
I acknowledge that the female does not occupy as much narrative space as the 
male in Bellow's fictional world, but her presence is compelling and she forms 




Although the female occupies a relatively reduced space in…, we are able to 
work with whatever the author has left us with to form a vivid and coherent 
female figure. The silence of the Bellovian female is not empty but rather 
pregnant with meaning… [LIT 3; Emphasis mine] 
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In the above two examples, such words as “compelling”, “intrinsic” and “pregnant 
with meaning” clearly point to the importance of the associated topic. However, such 
importance claims are not established with respect to the existing research, but rather 
with respect to the author’s own interpretation of the themes in the literary works. Put 
plainly, the female in Bellow’s works is worthy of investigation not necessarily 
because literary critics concur with this point, but because, as far as the author’s 
interpretation goes, the female has a compelling presence, “forms an intrinsic part of 
the structure of the texts” and is “pregnant with meaning”.  Such centrality claims 
made on the ground of the author’s own interpretation may be reflective of the 
epistemology of humanities fields in general where arguments are driven more by the 
interaction between text and reader than by general consensus in the field 
(MacDonald, 1994). Language proposals do not instantiate such author-driven 
centrality claims by contrast.  
 
5.3.2 Making topic generalizations  
 Making topic generalizations is a more or less neutral Strategy used by the author to 
signal the current state of the art (Swales, 1990). There are two categories of this 
Strategy. One is concerned about making statements about the current knowledge or 
practice in the research field. The other is concerned with making generalizations 
about real world phenomena. The literature proposals instantiate only the first 
category of topic generalization, which as explained below, has to do with 
disciplinary predispositions in the field. Example 5.3 illustrates this rhetorical 
Strategy in my data : 
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Example 5.3  
It is necessary to identify both critical theory and comparative literature as my 
intended area of research, distinguishing between the two terms while at the 
same time… [LIT 1; Emphasis is mine] 
 
The emphasized portion (my intended area of research) in the example makes an 
unequivocal statement about the proposed area of research, thus framing the proposed 
research against an appropriately defined backdrop. It is worth noting that compared 
with the language proposals (Section 4.3.2), there are no instances of topic 
generalizations on real world phenomena in the literature proposals, presumably 
because literary research is generally motivated by literary themes/objects rather than 
any need to change a real world status quo, unlike one language research proposal 
namely, LAN 1 in educational phonology that does instantiate topic generalizations in 
the real world.   
 
5.3.3 Reviewing items of previous research 
Reviewing literature is where the author integrates and synthesizes existing research 
in the field, thereby situating the proposed research in a larger, meaningful research 
context. According to Swales (1990), Reviewing items of previous research specifies 
previous findings, attributes the findings to their authors and adopts a stance towards 
these findings. It is generally deemed to be an important rhetorical strategy in 
mapping one’s research terrain in most research-related genres. In this study, 
Reviewing items of previous research as a Strategy in Move 1 occurs in two of the 
three proposals (LIT 2 and LIT 3) (see Table 3). LIT 1 does not instantiate Reviewing 
items of previous research Strategy in Move 1, but LIT 1 does relate to existing 
literature through another rhetorical strategy, namely, Reviewing literature related to 
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theme in Move 5 (see Table 3). This means that the rhetorical effort to relate one’s 
proposed research to existing studies is present in all literature proposals, though such 
rhetorical effort is realized through different strategies.  
 
The textual space assigned to Reviewing items of previous research in Move 1 in LIT 
2 and LIT 3 differs from each other. In LIT 2, only 1 out of 28 clauses (4%) in Move 
1 is concerned with Reviewing items of previous research whereas in LIT 3, the ratio 
is 59 out of 67 clauses (88%). The drastic variation in literature proposals in terms of 
textual space assigned to Reviewing items of previous research is in contrast with 
language proposals where the amount of space allocated to this Strategy in each 
relevant proposal tends to be on the high side (27% & 64%).  There does not seem to 
be a systematic explanation that can account for such variation, based on the small 
amount of data available, except to say that assigning a certain percentage of textual 
space to a specific Strategy may be a pure rhetorical idiosyncrasy on the part of the 
authors. Unfortunately, I was not able to obtain any input from the proposal authors 
on this point during the interview.  The following are two examples from the literature 
proposals that illustrate this rhetorical Strategy:  
Example 5.4  
Much Yeatsian scholarship (from A. Norman Jeffares through Hugh Kenner) 
has tended to consider poems from the 1914 collection, Responsibilities, 
onwards (but more often than not, from 1921’s Michael Robartes and the 
Dancers on) as belonging to the same Modernist tradition as the works of T.S. 




Critics have been divided on …Much criticism on Saul Bellow has focused 
on his liberal humanist convictions and his affirmation of the possibility of 
human transcendence… 
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Malcolm Bradbury, in Saul Bellow (1982), dispels the notion of the 
predominance of the transcendental in Bellow’s works, as does Judie 
Newman in Saul Bellow and History (1984). 
 
If one examines the issues that have preoccupied critics viewing the female in 
Bellow’s texts…it would seem as if the underlying assumption is that she 
exists merely to define the male condition [LIT 3] 
 
As shown by the above two examples, lexical signals for this Strategy are either those 
referring to general knowledge consensus in the discourse/interpretive community 
(“Yeatsian scholarship” in Example 5.4 and “criticism” in Example 5.5) or the people, 
whether generic or specific, who have contributed to the knowledge claims in the field 
(“critics”, “Malcolm Bradbury” and “Judie Newman” in Example 5.5).  The last 
sentence in Example 5.5 is an instance where the author takes a stance with respect to 
the literature being reviewed: the counter-factual phrase “it would seem as if…” and 
slightly negative adverb “merely” clearly point to a lack of commitment on the part of 
the author with respect to the interpretation adopted by other scholars in the field.  
 
5.3.4 Sketching out contextual background  
 
I created this Strategy to capture the functional content of a long stretch of text (27 
clauses) in LIT 2, which seems to fall into none of the three Strategies in the CARS 
Move 1. My labeling was largely driven by the end of the stretch of the text which 
reads “… it will be within the above contextual framework that much of Yeats’ poetry 
will be read”. Subsequent interview with the author also confirmed the accuracy of 
the labeling. Basically, this Strategy provides, in a quite detailed manner, the 
historical background and intellectual ambience surrounding the topic being proposed. 
There is no such Strategy in the language proposals. Example 5.6 illustrates the 
purpose of this Strategy. 
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Example 5.6 
Literary Modernism – as with other art forms in the early 20th century – was 
born in turmoil. Caught in the aftermath of the Great War and a 
worldwide revolt against colonialism…traditional modes of ordering the 
world such as religion and ideology had become unconvincing ways of 
perceiving the world…  
 
…In such a climate, doubt and skepticism become a potent force in the 
rendering of literature, which has begun to turn inwards. .. 
 
…There is, in all of this, a shifting locus of judgment from the traditional sites 
of consensus and socio-moral authority to … [LIT 2] 
 
This whole stretch of text which presents largely non-referential theoretical 
background, interspersed with interpretation, provides necessary background 
knowledge for the discussion of literary modernism in general, which paves the way 
for the subsequent discussion of Yeats’ modernism, the crux of this proposal. The 
style seems more narrative than expository, as revealed in the phrases that provide 
information on temporal sequence and locative situation such as “…was born”, “in 
the aftermath of…”, “in such a climate…” and “in all of this”. Such non-referential, 
background information has been found to be present in other research that looks into 
literary research discourse (e.g. Jacoby, 1987) and may be argued to be characteristic 
of such disciplinary discourse.  
 
5.4 ESTABLISHING A NICHE 
 
Having examined Move 1, Establishing a territory, I now proceed to examine Move 2, 
Establishing a niche. Establishing a niche is a transitional Move which functions to 
connect the existing knowledge status to the reported (or proposed) research (Chin 
1993). In Swales’ (1990) CARS model, this Move is realized mainly through four 
mutually exclusive Strategies: Counter-claiming, Indicating a gap, Question-raising 
and Continuing a tradition. Two Strategies are found to be present in the literature 
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proposals of my study (see Table 3) as opposed to one Strategy only (Indicating a gap) 
in the language proposals (see Table 2).  
The first observation relates to the dispensability of Move 2 in the literature proposals. 
LIT 2 contains no Move 2. Move 2 is absent from one language proposal (LAN 3) as 
well, as shown in Table 2.  The dispensability of Move 2 has been noted elsewhere by 
researchers such as Chin (1993), who examined article introductions in particle 
physics, and Kwan (2006), who looked at the Literature Review section of research 
articles in applied linguistics.   
 
A second and related observation is the position of Move 2 with respect to Moves 1 
and 3. Move 2 serves a transitional function between Move 1 (Establishing a territory) 
and Move 3 (Occupying the niche) (Chin, 1994). Therefore, it is not surprising that in 
the two proposals (LIT 1 and LIT 3) that instantiate Move 2, it invariably occurs 
between Move 1 and Move 3, as shown by Figures 6 and 8 respectively.  In the 
language proposals, though Move 2 does not always appear between Move 1 and 
Move 3, it occurs either after Move 1 or before Move 3. In fact, I noted the slot-and-
filler relationship between Move 2 and Move 3 in the language proposals (see Section 
4.5.1). In the sections below, I discuss in more detail the Strategies of Move 2 found 
in LIT 1 and LIT 3.  
 
5.4.1 Problem raising  
 
This Strategy is noted by Swales (1990) to be one of the minor ways to establish a 
niche, the major ways being the four Strategies of Move 2 identified in the original 
CARS model (see Figure 1 or 2). In addition, language proposals in my data do not 
instantiate this Strategy (see Table 2). Problem raising serves to point out a deficiency 
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in existing research in terms of an unanswered question or unsolved problem (Yang, 
20001). The author would usually also put forward his/her own stance toward the 
problem identified, whereby s/he paves the way for Move 3 where the research aim is 
formally stated. In literature proposals, this Strategy is mainly indicated by the word 
“problem”, as Example 5.7 shows. 
Example 5.7 
A common problem identified in comparative literature studies is the western 
theorizing of non-western texts…One essential problem lies in the separation 
of…Hence it is a problem not just between different national literatures, but 
that within the ‘literary’ itself, …For traditional sinologists, western theory 
poses the threat of creating a hypothesis inadequately grounded in the 
‘reality’ of the Chinese text as they have construed it. [LIT 1; Emphasis mine] 
 
 
Such words in example 5.7 as “problem” and “threat” serve to identify a perceived 
deficiency in the theoretical paradigm of comparative literature studies, namely the 
incongruence of the West trying to theorize non-Western objects. After the problem 
identification, the writer puts forward her evaluation when she remarks subsequently 
that the “fear” expressed at misrepresenting non-Western texts using Western theories 
is “misplaced” and that the real question is “not whether we can theorize Chinese 
things with Western theories or by Western standards, but how we can advance with 
problems and loopholes in our theorizing attempts within the context of historical 
heterogeneity and discontinuity”. By identifying a problem in the literature and 
offering an evaluation of such a problem, the author paves the way for the research 
question she is about to announce, thus realizing the rhetorical function of 
“Establishing a niche” of Move 2.  Another function of this Strategy seems to be to 
emphasize the author’s familiarity with the literature. This point came through in the 
interview when the author was asked why she mentions the problem of the field she 
chooses to do research in. Her response was “… I think straight away first is it shows 
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to your reader that you have at least done your reading, of the existing studies” 
(Interview: LIT 1) 
 
5.4.2 Indicating a gap  
Gap indicating is the most common means of establishing a niche (e.g. Bunton, 2002; 
Swales, 1990). This Strategy mostly relates to “paucity or scarcity of various sorts” in 
either “epistemic or non-epistemic practices” (Kwan 2006). By identifying a gap in 
existing knowledge status and by implicitly or explicitly claiming to fill this gap, the 
author is able to provide a strong rationale/justification for his proposed research. 
Indicating a gap is the only Strategy used in language proposals to realize Move 2, as 
opposed to two Strategties in literature proposals. LIT 3 explicitly indicates a gap as 
shown in Example 5.8: 
Example 5.8  
…The feminine suffers from an absence, a lack, a vast silent space within 
which her desires reside… Not much has also been said about gendered desire, 
the similarities or differences between male and female desire as portrayed by 
Bellow. [LIT 3] 
 
Through words like “not much” and such negative lexical markers as “absence” 
“lack” and “vast silent space”, the writer explicitly indicates a gap in existing 
Bellovian research. The identification of a gap in the literature not only shows the 
author’s familiarity with the field of Bellow studies but also provides a convincing 
rationale for her proposed topic. Like the language proposal writers, author of LIT 3 
has also refrained from using potentially confrontational gap-indicating signals such 
as negation in the verb via the use of “not” (to be distinguished from the adjective 
“not” as in “not much”, which is a negation on noun, and a lot milder in tone), 
“rarely” and “ill” as noted by Swales (1990), possibly reflecting the apprentice 
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authorship which requires writers to sound duly cautious when commenting on 
existing research. Unlike the language proposals which evinced two categories of gap-
indication (gap in the real world and gap in the research world), LIT 3 instantiates 
gap-indication in the research world only, presumably on the ground that literature 
research does not purport to solve any real world issues, unlike one branch of 
language research represented in this study (namely, educational phonology of LAN 
1).  
 
Having examined the various Strategies in “Establishing a niche”, I now proceed to 
Move 3: “Occupying the niche”. 
 
5.5 OCCUPYING THE NICHE 
 
In “Occupying the niche”, the author undertakes to talk about specific features of 
his/her proposed research. This is a most important Move in research-related texts in 
that a piece of research must be driven by a clearly declared objective (e.g. Cadman 
2002). The importance attached to this Move translates into its presence in all three 
literature proposals in this study, as shown in Table 3, as well as in all three language 
proposals, as shown in Table 2. There are three mutually inclusive Strategies 
associated with Move 3 in the literature proposals, namely, Outlining purposes, 
Stating thesis and Outlining structure of proposed thesis. Strategy 1 and Strategy 3 are 
directly from the CARS model (though Strategy 3 is couched in slightly different 
wording from the original CARS term) whereas Strategy 2 is created specifically for 
the literature proposals in my study to capture the specific functional content encoded. 
The labeling of Strategy is based on rhetorical content as well as subsequent 
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confirmation with the author. I discuss each of the three Strategies in sections 5.5.1-
5.5.3 in detail. 
 
5.5.1 Outlining purposes  
 
Spelling out the objective of research is clearly deemed by researchers of academic 
writing to be a paramount feature in both research articles and research proposals, the 
absence of which usually translates into a (perceived) fundamental flaw in research 
conceptualization and reflects negatively on the proposal writer. Cadman (2002: 93) 
found, in her investigation of faculty’s expectation on research proposals, that a 
focused research objective is “the most important feature…as it acts as a road map for 
the rest of the proposal”. The importance of having a clear research purpose is also 
recognized by the faculty members in the Department where this study is situated. 
Both faculty members agreed that a clear research purpose in the form of research 
questions is the most important element they look for in the proposal. Professor P 
remarked, “The intrinsic interest of a research project depends on the correct 
formulation of a research question… that is a logical priority because that is what the 
values of the research depends on… ”. Professor W similarly commented on the 
negative consequence of the proposal not having a clear research purpose in the form 
of a research question, “…if the student does not have a clear idea what kind of 
questions he is trying to grapple with, then there is a problem…”. Like the language 
proposals (see Section 4.5.1), all three literature proposals make use of this Strategy, 
possibly reflecting the author’s awareness of its indispensability.  Examples 5.9-5.11 
illustrate this Strategy across the three literature proposals:  
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Example 5.9  
 
…and with this, I am interested in the particular point of intersection between 
the French and Chinese ‘literary.’ My research shall examine the 
development of ‘literary collectives’ in their intellectual and journalistic 




My research proposes to examine Yeats’s early poetry (up to Responsibilities) 
in an attempt to uncover evidence of …. This is to show that Yeats’s Irish 
literary Modernism did not always share the same range of influences with 




My thesis would attempt to address this gap in critical space by examining 
her as a desiring subject, and the significance of the female quest… 
…It is this naming process that this thesis is concerned with…  This thesis 
would attempt to map out a terrain for comprehending the ceaseless 
permutations of desire in the Bellovian landscape… [LIT 3] 
 
One signal for Outlining purposes is the use of deictic words such as “my”, “I” and 
“this”, to refer to the present as illustrated in the examples above. Such signals have 
been  reported elsewhere (e.g. Swales 1990) to be indicative of Move 3. In terms of 
the positioning of this Strategy, one finds that Outlining purposes tends to follow 
Move 2, Establishing a niche, which is not surprising given, among other things, the 
transitional status of Move 2 observed in Section 5.4. In LIT 3 (see Figure 8), 
Outlining purposes immediately follows the Indicating a gap Strategy in Move 2, 
thus forming a “slot-and-filler” relationship as observed by Connor (2000). Such 
“slot-and-filler” relationship between Move 2 and Move 3 was noted in the language 
proposals as well (see Section 4.5). Besides, one also notices the recursiveness of 
Outlining purposes. In LIT 2 and LIT 3, Outlining purposes occurs twice and four 
times respectively, as shown in their Move structures (Figures 7 and 8). The recursion 
of this Strategy was found in the language proposals as well (see Section.4.5.1) and 
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points to the rhetorical prominence assigned to it by proposal writers, possibly in 
compliance with expectations from the discourse community.  
 
5.5.2 Stating thesis 
 
Stating thesis is a new Strategy identified in this study, though it occurs only in one 
proposal: LIT 2. This Strategy commits the author to an opinion with regard to the 
literary objects/works in the proposal and constitutes a claim which the whole 
proposal sets out to argue for. At first glance, it seems the same as Outlining purposes 
as both are concerned with what the proposed research undertakes to achieve. 
However, Stating thesis is different in that instead of merely making promissory 
statements on what the research will find out, it is already making definitive 
knowledge claims. The rhetorical meaning expressed in this Strategy is much more 
assertive than a typical Outlining purposes Strategy, as shown in Example 5.12: 
Example 5. 12 
That William Butler Yeats’s early poems are Modernist in design and, by 
virtue of their disparate sources of influence, they distinguish his particular 
brand of modernism from what is conventionally known as European High 
Modernism. [LIT 2] 
 
The verbs used in Example 5.12 appear without qualification, unlike those used in 
Examples 5.10 and 5.11 (“proposes to examine”, “would attempt to address”, and 
“would attempt to map out”). Via the use of unqualified verbs, this Strategy seems to 
communicate a claim, which the author is expected to argue for subsequently. In 
addition, this Strategy is placed at the very beginning of the research proposal, as 
shown in Figure 7. When asked why this thesis statement is positioned as such, the 
author related his prior encounters with similar genres: “Coming from a particular 
background, a professional background that I came from, I sort of, at the time, if I 
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remember correctly, I wanted this to come across a bit like … what in certain circles 
we have called ‘executive summary’. So putting the thesis statement (at the very 
beginning) was my way of doing that in the research proposal” (Interview: LIT 2). 
The author’s remarks regarding the positioning of this Strategy testify to the 
acknowledged fact that genres are re-enactments and re-contextualizations of one’s 
previous encounters with other texts.  
 
5.5.3 Outlining structure of proposed thesis  
 
 The last Strategy of Move 3 (see Table 5.4), is Outlining structure of proposed thesis 
where the author indicates the structure of the proposed thesis as in the following 
example: 
Example 5.13 
Chapter 1 and 2 deal with… Chapter 3 - female power play. Chapter 4 
explores the origins of desire… Chapter 5 deals with how male and female 
negotiate their desires, how sexual desire negotiates with the immanent desire 
for transcendence… [LIT 3] 
 
This Strategy not only indicates the structure of proposed thesis but also briefly lays 
out the content of each thesis chapter. Such advance indication of both organization 
and content serves two purposes, according to the author herself. The first purpose is 
to facilitate the organization of actual research work to be undertaken, as remarked by 
the author, “…for two reasons, one is to use them, this particular model of organizing 
as a kind of guide in my research work…”. The second function of such a rhetorical 
strategy is, to convey a level of research preparation: “…(secondly) to convey the fact 
that I have thought it through” (Interview: LIT 3), thus possibly conveying a positive 
researcher persona to the proposal reader. Outlining structure of proposed research  
does not appear in language proposals (see Table 2).  
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5.6 RELATING PAST EXPERIENCE TO PROPOSED PROGRAM  
 
The fourth Move identified in the literature proposals, “Relating past experience to 
proposed program”, is where the author mentions her past educational experience in 
relation to the program she wishes to be accepted into. Although only one author 
employs this Move, it deserves mention here because this seems to be the only Move 
that appeals to non-epistemic knowledge in constructing a researcher persona. As 
Table 3 shows, this Move can be analyzed into two Strategies: Mentioning previous 
research experience and Arguing for potential benefit of graduate program. Strategy 
1, as its name suggests, serves to demonstrate that the author has some prior 
experience in the research she is proposing, as Example 5.14 shows: 
Example 5.14  
I have been interested in Tel Quel during my honours year of study. My 
honours thesis focuses on …[LIT 1] 
 
The mention that the author possesses experience in the proposed topic first of all 
communicates a positive message that s/he is well focused in the area s/he proposes to 
work in. One faculty member comments in the interview, when asked about his 
perception on the mention of previous research experience in a proposal, that, “… it 
suggests coherence and continuity to the student’s focus and interest… If she wants to 
build on that (work at the honor’s level) and grow with it or go deeper into it, that’s a 
good thing” (Interview: P; Emphasis mine).  
 
Besides, such a Strategy also reveals the researcher’s competence in dealing with the 
specific topic. Connor (1999) in her discussion of EU grant proposals, labels a 
comparable rhetorical strategy as “Competence move” which is defined as “(one that) 
makes a statement to the effect that the research group is well qualified, experienced 
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and generally capable of carrying out the tasks it sets itself” (58; Emphasis mine). The 
use of such a Strategy thus helps construct a fuller persona of a focused and 
competent researcher in the eye of the proposal reader, who has the power to decide 
whether or not to accept the student.  
The second and closely related Strategy makes a more direct appeal to the proposal 
reader to accept the research application of the author. It is done by arguing for the 
relevance and usefulness of a graduate research experience to the author’s research 
project: 
Example 5.15  
Due to necessary limits of the academic exercise, I was not be able to examine, 
and thus do full justice, to a comparative significance in China’s own 
experience of political, cultural, and theoretical crisis. I hope that a graduate 
research opportunity will allow me further study in these areas, and if possible, 
to be exposed to research in the Chinese Department as well. [LIT 1] 
 
In this Strategy, the author argues that despite having prior research experience, that 
experience was limited and this limitation could be made up for by the pursuit of a 
graduate degree where she is able to “do full justice” to the research project. Note that 
when arguing for the potential benefit of a graduate program, the author is relating to 
the specific area of academic inquiry, rather than a generic but possible “to broaden 
my academic horizons”. Such an appeal could arguably convince the reader that a 
decision to pursue a research graduate degree is a well thought-out one, thereby 
reflecting positively on the proposal writer.  
 
5.7 ADVANCING INTERPRETATION OF RELEVANT THEME 
 
The last Move “Advancing interpretation of relevant theme” occupies by far the most 
amount of textual space across the three literature proposals. This Move sets out to 
discuss, in varying degrees of details, the literary themes directly related to the 
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proposed topic, through different combinations of the Strategies identified in Table 3.  
As shown in Table 3, this Move takes up on average 61.7% of textual space across the 
three literature proposals. The relatively substantial amount of textual space assigned 
to Move 5 in all the literature research proposals points to an apparent disciplinary 
disposition, that arguments in literary studies are mainly built upon and driven by 
analysis and interpretation. The importance of interpretation/analysis was confirmed 
in the interview when the faculty remarked on the epistemology of literary studies, 
“Literary skills (as an important part of knowledge construction) at the doctoral and 
Masters level in research involves the ability to analyze and interpret…”(Interview 
with P; Emphasis mine). Therefore a section where the proposal authors advances 
their interpretations of related literary themes seems desirable, in keeping with 
disciplinary expectations. In the following sections, I discuss in more detail the 
rhetorical Strategies that constitute this Move.  
 
5.7.1 Introducing theme  
 
Introducing theme is usually a short and neutral statement, or a phrase, which 
indicates the specific theme to be argued for or against in subsequent discourse. It can 
occur in the form of a subsection title or (usually) in the initial sentence of a 
paragraph. The following are three examples of this Strategy: 
Example 5.16 
Is there a borderline between the political criticism focusing on Chinese 
texts, and criticism of politics intervening in the world of events? [LIT 1] 
 
Example 5.17 
Locating Modernist influences in Yeats’s early poetry 
 
Placing early 20thcentury Irish history within the context of Yeats’s poetic 
vision [LIT 2] 
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Example 5.18 
I am also concerned with the negotiation of male and female desires with 
each other, specifically how they make (or not make) connections and hence 
evolve, and how relationships between men and women interrupt with or 
enhance their individual quest for selfhood, immanent wholeness and 
transcendence [LIT 3] 
 
The general function of these theme announcements is to introduce the topic, without 
yet committing the author to any particular opinion on these topics. Example 5.18 
may otherwise be construed as an Outlining purposes Strategy in Move 3 as the 
deictic reference “I am concerned with…” is a Move 3 signal as Section 5.5 illustrates. 
However, since Example 5.18 appears in a section that on the whole is devoted to the 
interpretation of the literary themes of proposed research (rather than merely creating 
a research space), its rhetorical purpose should be understood in this local context, 
hence the labeling of Introducing theme Strategy.  
 
5.7.2 Indicating reading strategy  
 
This Strategy spells out the particular reading strategy the author adopts with respect 
to the particular theme introduced in Strategy 1 as shown in Examples 5.20 and 5.21:  
Example 5.20 
This kind of critique involves an exploration of …by way of the Deleuzean 
transcendental empiricist method of examining affects – the emotional 




…In tracing female desires, my strategy is similar to that of Michael 
Austin…who uses Derridean ideas to argue for…. However, I would base 
my reading on Pierre Macherey’s theory of reading into the silences of the 
text and… [LIT 3] 
 
Such phrases as “transcendental empiricist method of examining affects” and 
“Macherey’s theory of reading” could be construed as signals of this Strategy, as was 
confirmed with the authors. An appropriate reading strategy is obviously crucial in 
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deriving a sound interpretation and thus creating new knowledge in the field. The 
point of having an appropriate model in literary studies was raised in the interview 
with Prof. P when he commented on what constitutes new knowledge in the field, “… 
Much more of what goes on as research activities (that qualify as contribution to 
knowledge) in literary studies is to do with interpretive models and the approach 
being different from previous ones in some way”. Being able to identify a suitable 
reading strategy for a particular theme will therefore likely translate into a perceived 
better level of preparedness in undertaking the task of creating new knowledge in the 
field, which in turn will reflect positively on the proposal author.  
 
5.7.3 Reviewing literature related to theme  
 
This Strategy sets out to review the relevant literature related to the proposed theme. 
Like Strategy 3 Reviewing items of previous research in Move 2, the Reviewing 
literature related to theme here also specifies previous findings, attributes the findings 
to their authors and adopts a stance towards these findings. The difference between 
these two Strategies is that while Strategy 3 of Move 2 serves to create a research 
space for the proposed research, the local communicative purpose of the Strategy here 
(Strategy 3 of Move 5) is contributing directly to the analysis/interpretation itself. The 
different communicative purposes justifies treating them as different Strategies, hence 
different labeling. Examples 5.22-5.24 are illustrations of this Strategy.  
Example 5.22 
Liu Zaifu’s aesthetic reconstruction of subjectivity in the1980s, as a reaction 
to the Maoist ideological denouncement of individualism, characterizes…In 
1986, he proposed… However, in Liu’s attempt to transcend politics by 
proposing aesthetic universals, it is not difficult to observe the ideological and 
political intents… On the other hand, other new avant-garde critics like Li Tuo 
have…[LIT 1] 
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Example 5.23 
 
Of Yeats’s use of the supernatural, T.S. Eliot, in 1934’s After Strange Gods, 
had this to say: … “It was not a world of spiritual significance, not a world of 




 Phenomenological approaches are more concerned with motivation and not 
the causes of desire. However, Bristow accurately notes that: “Jean-Francois 
Lyotard’s libidinal ‘body’…” Hence, to Lyotard, libidinous impulses seem to 
be … [LIT 3] 
 
Examples 5.22, 5.23 and 5.24 are respectively presented under the announced themes 
of “borderline between the political criticism focusing on Chinese texts, and criticism 
of politics intervening in the world of events”, “Modernist influences in Yeats’s early 
poetry”, and “roots of desire” in LIT 1, LIT 2 and LIT 3 respectively. Citing of other 
researchers’ works does not serve an independent rhetorical purpose but either rather 
directly buttresses the author’s own subsequent arguments (presented in the next 
Strategy) or highlight a contrast between existing analytical approaches and the 
author’s own approach.  
 
5.7.4 Announcing own interpretation of theme  
After announcing the theme and/or reviewing relevant literature in relation to the 
announced theme (through Strategies 1 and Strategies 3 respectively), the author now 
asserts his/her own stance by explicitly announcing his/her interpretation of the theme. 
In other words, Announcing own interpretation of theme commits the author to an 
opinion and it is here that the author makes (albeit perhaps tentative) knowledge 
claims. In a disciplinary enterprise that hinges on one’s own interpretation for 
knowledge production, it is no wonder that this Strategy exhibits itself across all 
literature proposals, as Table 3shows. I present two examples of this Strategy: 
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Example 5.25 
For Yeats, occultism was the theory of which much of Irish folklore embodied 
its practice. All things considered… Occultism, along with the twilight pursuit 
of Celticism, served to free an Irish literature…Additionally, it played a huge 
part in the flux of cultural displacement/replacement that is later to be co-
opted to the Nationalist cause. [LIT 2] 
 
Example 5.26  
 
... This phenomenon that we observe in Bellow’s characters, I would argue, is 
the result of a struggle to fill an inner lack in a psyche that can never be 
complete [LIT 3] 
 
…The Bellovian woman is able to make herself erotically significant by using 
her body to manipulate the male consciousness 
 
Example 5.25 represents the author’s own opinion on the theme: Locating Modernist 
influences in Yeats’s early poetry. Apparently, the author’s view is that occultism 
exerts an important influence in Yeats’ works. This stretch of text is marked in terms 
of the absence of citation suggesting that the opinion expressed within it is likely to be 
understood to be the author’s own in relation to the announced theme. Although there 
are no explicit lexical markers that point to the author’s presence, the adjective “huge” 
carries with it an evaluation that obliquely reminds us that the author is exhibiting his 
own stance here.  
 
In comparison, the first statement in Example 5.26 is more explicit in announcing the 
author’s presence via the use of the deictic reference “I would argue…”. This 
statement where the author interprets desire as an effort to “fill an inner lack in a 
psyche that can never be complete…” is a response to the larger theme of the roots of 
desire. The second interpretive statement about how Bellow’s women use their body 
to “manipulate male consciousness” asserts the author’s opinion on the theme of “how 
the female plays in the erotic field of the Bellovian landscape”. 
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In both examples 5.25 and 5.26, the verbs used in relation to the author’s effort to 
announce their own interpretations are unhedged, e.g. “was”, “served” and “played” 
in LIT 2 and “is” and “is able to” in LIT 3. A quick survey of all the Announcing own 
interpretation of theme shows that verbs used in this Strategy are all unqualified. This 
is a rather interesting finding considering that previous research on the discussion 
section of research articles where the author makes knowledge claims invariably 
shows a high level of hedging on the verbs (e.g. Gosden, 1995). Could the high level 
of assertiveness in literature proposals manifested by the absence of hedging in 
advancing one’s own opinion be reflective of the disciplinary culture in literary 
studies? It could well be, considering that literary studies is an interpretation-driven 
enterprise. Perhaps it is desirable in this discipline to sound assertive in one’s claims. 
In fact, one of the LIT proposal authors agrees that it is important to exhibit a level of 
assertiveness in advancing one’s interpretation of literary themes, remarking that, 
“(There) is the need to project a certain level of confidence, familiarity and so some 
sort of opinionated position, I think…” (Interview: LIT 2; Emphasis mine).  
 
5.7.5 Offering detailed analysis of theme  
 
This last Strategy in Move 5 is characterized by the author’s effort to justify his/her 
announced interpretation (in Strategy 4) via a detailed analysis of the relevant 
characters or plots in literary works. It invariably forms a close relationship with 
Strategy 4, Announcing own interpretation of theme. If Announcing own 
interpretation of theme commits the author to an opinion on a theme, Offering 
detailed analysis of theme delineates the process that leads to such an avowed opinion 
through actual analysis of relevant literary elements. The following are two examples 
of Offering detailed analysis of theme: 
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Example 5.27 
Even as early as The Wanderings of Oisin in 1889, Yeats can already be seen 
to be setting himself apart from much of late-Victorian literature. For a start, 
the poem avoids the stylised posturing found in much of the writing of the 
Age of Decadence, preferring instead to dwell on two ideas that are to be 
found in much of Yeats’s work throughout his career: a mythology of heroism; 
as well as his later-to-be-pervasive concern with the tenuity between physical 




This can be evidently seen in Dangling Man, The Adventures of Augie 
March, Herzog, and Humboldt’s Gift. The male has invested the woman 
with symbolic significance, such that his deeper desires for immanent 
wholeness, meaning and order are actually refracted through her. Charlie 
Citrine acknowledges this when he says:  
“When I loved Naomi Lutz I was safely within life. Its phenomenon 
added up, they made sense. Death was an afterall acceptable part of the 
proposition” (Humboldt’s Gift, 76)…. [LIT 3] 
 
Example 5.27 follows the author’s previously announced interpretation that the Irish 
culture which “subverts the conventions of late 19th century poetic narratives such as 
the didactic motivations of much of Victorian writing” influences Yeats’ poetry in 
early collections. In order to justify such an avowed opinion, the author proceeds to 
proffer in this Strategy a detailed analysis that starts with examining such features in 
Yeats ’poetry as the avoidance of “stylised posturing found in much of the writing of 
the Age of Decadence”. The mention of the specific poem “The Wanderings of Oisin” 
and the use of meta-textual marker “for a start” clearly reveals this stretch of text to be 
concerned with analytical details.  
 
Example 5.28 similarly provides support for the author’s previously pronounced 
claim of the female in Bellow’s fiction being “one invested with much power over the 
man”. In the analysis she offers, the author quotes the name of three works as well as 
a short excerpt from one of them that directly lends support to her argument. The 
reference to literary works could be regarded as a signal that the author is engaged in 
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analyzing relevant themes since literary works and literary objects are where themes 
get extracted from and thus form the basis for analysis. Nonetheless, as repeatedly 
emphasized throughout the thesis, it is the overall and local communicative purpose 
of the text that determined the labeling.  
 
 5.8 CONCLUSION  
 
In this chapter, I have reported the analysis of three literature higher degree research 
proposals. The claim implicit in genre analysis, that communicative purpose and 
disciplinary epistemology translate into textual practices has been supported to 
varying extents in the discussion of the Moves and Strategies across the three 
literature proposals, as the following recapitulation shows. 
 
Certain Moves and their realizations in the literature research proposals reflect the 
disciplinary culture being represented. I have argued that the new Move identified in 
this study, “Advancing interpretation of relevant theme” can be interpreted to be 
characteristic of literary studies which hinges upon interpretation to advance 
knowledge claims. Insofar as this Move is important in knowledge making, its 
presence and relatively high textual space across all literature proposals (61.7% on 
average; see Section Table 3) implies the awareness of this disciplinary feature on the 
part of proposal authors and may reflect positively on their preparedness to be serious 
players in the field. In addition, the fact that Claiming centrality Strategy in Move 1 is 
advanced with respect to the prominence of the literary subject within the fictional 
context (according to the author’s own reading) rather than with respect to its 
prominence assigned by the collective professional community implies that what is 
deemed important in literary studies may consist more in the interaction between 
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reader and text than that between professional members in the community as 
suggested by MacDonald (1994).  
 
A second new Move identified herein, namely Move 4 “Relating past experience to 
proposed program” may reflect the author’s awareness of the importance of 
constructing a competent researcher persona and to display focus and continuity of 
research interest, both of which have been confirmed by faculty member to be 
desirable qualities.  By mentioning her previous research experience and 
demonstrating its relevance to the proposed research degree, the author therefore 
makes a non-epistemic appeal to the proposal reader to accept her as a candidate.   
 
In the next and last chapter, I summarize the key findings of this study with a focus on 
comparing findings from the analysis of language proposals and literature proposals. 
Pedagogical implications are discussed, so are limitations of this study and directions 
of future research.  
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CHAPTER SIX  
CONCLUSION 
6.1 INTRODUCTION  
Based upon and expanding Swales’ (1990) rhetorical analysis, this study has 
presented a genre investigation of six higher degree research proposals submitted to a 
Singapore-based university for the purpose of securing admission to research degree 
programs. Three of these proposals are from language studies applicants and the 
remaining three are from literary studies applicants, representing two disciplines 
whose discursive practices have rarely been looked into, in the field of genre analysis. 
Although textual analysis forms the main part of the study, interviews conducted with 
both the proposal authors and two faculty members (one from each discipline) provide 
valuable insight into the context and expectations on the higher degree research 
proposals, thus complementing and enriching the textual analysis. In section 6.2, I 
focus on summarizing the overall findings of the study. Specifically, I compare results 
from chapter four and chapter five, to explore any possible disciplinary variation in 
higher degree research proposals. Section 6.3 briefly discusses the implications of this 
study for the English for Academic Purposes profession. Lastly, I point out limitations 
of this study and suggest future research directions in Section 6.4.  
 
6.2 KEY FINDINGS 
In addition to those already existing in the CARS model (see Figure 1 or 2), new 
Moves/Strategies have been observed in both language and literature proposals, 
reflecting both the relevance of the CARS model to my study and the necessity of 
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amendments in order to fully account for the higher degree research proposal, an 
under-researched and occluded genre. New Moves identified in the LAN data set 
include “Establishing theoretical basis”(Move 4), “Spelling out methodology” (Move 
5), and “Achieving closure” (Move 6). LIN data in turn instantiate the following new 
Moves: “Relating past experience to proposed program” (Move 4) and “Advancing 
interpretation of relevant themes” (Move 5).  I have explained the occurrence of these 
Moves in terms of the communicative purpose, institutional expectations and 
disciplinary epistemology.  
 
Looking closely at the Moves/Strategies, there seems to be a resistance to rigid 
structuring and categorization of higher degree research proposals, in terms of the 
Move structure and Move realizations. A careful examination of the Move structures 
of all six research proposals, as shown in Figures 3-8, reveals no overall Move 
sequence. In addition, the realization of each Move in terms of Strategies shows great 
degrees of latitude in each proposal. The absence of fixed structures in these proposals 
is not surprising, as flexibility in realization is one key characteristic of the academic 
genre. Kwan (2006), for example, examined Literature Review section from 20 
doctoral theses and concluded, among other things, that “…None of the (identified) 
elements occurs in 100% of their respective move, nor do the elements appear in a 
predictable order” (Kwan, 2006: 50; Emphasis mine), an observation corroborated  
by this study.  
 
The absence of rigid structuring notwithstanding, the occurrence of certain 
Moves/Strategies seems to follow loose trends. For example, it has been observed in 
both the language proposals and the literature proposals that Move 2 tends to occur 
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between Move 1 and Move 3, due to the transitional status of Move 2, and the slot-
and-filler relationship between Move 2 and Move 3, as has been observed elsewhere 
(e.g. Chin 1993; Connor, 2000). Besides Move 2, Moves 1 and 3 also exhibit some 
common behavior across all six research proposals. These two Moves seem to be 
assigned rhetorical prominence in terms of early positioning, recursion, obligatory 
presence (both language and literature proposals), and relatively high textual space 
assigned (language proposals only). The relative textual prominence assigned to 
Moves 1 and 3 might point to a rhetorical rationale to display familiarity with existing 
state of the art and also to have one’s own clear research objectives, both of which 
seem to be valued in the academic discourse communities, as evidence by comments 
from both Prof P & W (see Sections 4.5.1 & 5.5.1).  
 
Common to all the six proposals is an effort of the author to project a persona of a 
competent researcher. Such a persona is constructed through the use of 
Moves/Strategies related to epistemic knowledge as well as non-epistemic appeals. 
The research proposals in this study have attempted to demonstrate the writers’ 
familiarity with literature via the use of Move 1, their ability to carve out a research 
niche via Move 2, and their ability to formulate research questions by the use of Move 
3, which are three elements emphasized in all standard research genres (such as the 
RA). In addition, the writers have resorted to non-epistemic appeals as well, through 
for example, Stating personal interest to prove the sustainability of one’s research 
topic in terms of strong motivation, and through “Relating past experience to 
proposed program” to showcase one’s focus and sustained interest.  
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In terms of differences, the language proposals and literature proposals instantiate 
Moves that are particular to the modes of enquiry of the specific disciplines. As 
argued in Section 5.2, all three language proposals instantiate Moves related to the 
methodology of the proposed research whereas such Moves are absent from literature 
proposals. This difference was explained on the grounds of different modes of inquiry 
adopted in the different disciplines. Language studies rely on variant methods for data 
collection and analysis, including introspection, corpus, interviews, and texts. There is 
no uniform methodology employed in every instance of language-related research, 
hence the necessity to clearly spell out the methodology to be adopted.  By contrast, 
literature studies invariably rely on the interpretation of literary texts to advance 
arguments. Therefore, it would seem unnecessary to explain methodological issues 
involved, hence the absence of any explicit methodology Moves in literature 
proposals.  
 
On the other hand, Move 5 (see Table 3), “Advancing interpretation of relevant 
theme” is unique to literature proposals and occupies relatively high textual space in 
this group of texts. I have argued that the instantiation of this Move can be interpreted 
to be characteristic of literary studies which hinges upon interpretation to advance 
knowledge claims. Insofar as this Move is important in knowledge making, its 
presence and relatively high textual space across all literature proposals implies the 
awareness of this disciplinary feature on the part of proposal authors and may reflect 
positively on their preparedness to be serious players in the field. 
 
The realization of Moves in terms of Strategies is reflective of disciplinary proclivity 
as well. Specifically, the use of Strategies seems to be conditioned by the concerns of 
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discipline/subfields. In this regard, LAN 1, representing educational phonology, 
seems to set itself apart from the other five texts. Educational phonology is a field 
concerned with both real world problems (namely, classroom instruction) and also 
with theoretical issues in acquisition research. This dual purpose of the discipline 
predisposes the author of LAN 1 to indicate gaps in both the real world and research 
world in Move 1, as discussed in Section 4.4; as well as pointing out research 
contributions to both real and research worlds, as outlined in Section 4.5.2. In contrast, 
the literature proposals come from areas that do not have direct concerns in the real 
world, hence the absence of any Strategies to establish their proposed research in 
terms of the real world nor any Strategies to argue for significance in terms of solving 
real world issues. For the remaining two language proposals, specifically, LAN 2, the 
absence of rhetorical strategies relating to real world gaps raises a question as to why 
the author of LAN 2 chose to realize this move as she did.  
 
6.3 PEDAGOGICAL IMPLICATIONS 
The rhetorical structures identified in this study could be used by EAP (English for 
Academic Purposes) instructors as classroom materials as examples of possible ways 
of structuring higher degree research proposals. Students could benefit from explicit 
instruction on which elements seem to be valued by Faculty members so that they 
could construct their proposals with this in mind. Most importantly, students could 
benefit from an explicit understanding of the communicative purpose and faculty 
expectations of the higher degree research proposal: to convey a persona of a budding 
and yet relatively competent researcher with sufficient motivation and focus, to 
undertake long-term research project.  
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6.4 LIMITATIONS AND SUGGESTIONS FOR FUTURE RESEARCH  
One apparent limitation of this research is the moderate data set. The six research 
proposals do not allow the analysis of data to be of a sufficiently generalizable nature. 
Such a limitation arises from the nature of the higher degree research proposals as an 
occluded genre, veiled by confidentiality and inaccessibility to the public. More 
research proposals might generate different rhetorical elements or more apparent 
rhetorical structures of this genre.  
 
This study is also constrained in terms of the disciplines represented. I examined 
research proposals from only two disciplines. Such a choice was limited by access of 
data and personal competence as far as my ability in understanding different 
disciplinary discourse is concerned. Therefore, the results of my study might be 
relevant to two areas of study only. A more comprehensive disciplinary representation 
in future genre research of higher degree research proposals would obviously yield a 
more complete picture of the various disciplinary cultures and their influence on the 
rhetorical choices in proposal writing.  
 
In addition, I have not investigated the variable of linguistic/cultural backgrounds of 
the proposal writers and how that would relate to the rhetorical structures of research 
proposals. Such background factors have been found to exert influences on one’s 
rhetorical repertoire and therefore on the discourse produced (e.g. Samraj, 2004). I 
have not accounted for this variable due to the limited scope of this research project. I 
believe future research that does take such variables into account will yield a richer 
picture of the research proposal genre.  
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APPENDIX ONE 
SAMPLE ANALYSIS OF LANGUAGE PROPOSAL 
 
MOVE ANALYSIS OF  LAN 1 TEXT  
MOVE 1  ESTABLISHING A TERRITORY 




Jenkins (2002, p.195) calls for “a major 
reconsideration of the way in which pronunciation is 
currently dealt with, not only in L2 English 
classrooms but also in phonology teacher education 
and in research”. 
MOVE 2 ESTABLISHING A NICHE 
 Indicating a Gap in Research World  Most of the research carried out in phonology assume 
a native-speaker as the L2-user’s interlocutor, in an 
native-speaker (NS) - non-native speaker (NNS) 
exchange using English as a foreign language (EFL) 
(Jenkins, 2000).  However as English as taken on a 
new role as an international language, exchanges and 
interaction between NNS-NNS are more frequent 
than ever.  This shift in the use of English has 
substantial implications for the teaching of English 
pronunciation and pedagogy. 
 Indicating a Gap in Real World  In the Malaysian school curriculum very little 
attention is paid to the teaching of pronunciation as it 
is often thought to be a skill which is the most 
resistant to improvement and therefore the least 
useful skill to teach (Rajadurai, 2001). An example of 
the aim of the teaching of pronunciation (referred to 
as the “sound system”) in the Malaysian curriculum 
is given below : 
 
“To help learners pronounce words correctly 
and speak with correct stress, intonation and 
rhythm, specific sounds (e.g. blends, dipthongs) 
have been identified for teaching.  The objective 
of this exercise is to aim for clear speech and 
intelligibility”  (Pusat Perkembangan 
Kurikulum, 2003). 
 
The teaching of pronunciation in Malaysian schools 
and second language teacher education is still very 
much based on the NS speaker norms and does not 
take into account of the fact that most of the 
interaction is among NNS-NNS. Very few 
Malaysians will interact with native speakers of 
English. Therefore the teaching of pronunciation in 
schools and second language teacher education 
programmes should not be native-speaker 
approximation but aim for a “comfortably intelligible 
pronunciation”, which (Abercrombie, 1991) explains 
                                                 
4 Throughout the sample analysis, enclosed in the square brackets, capitalized and underlined is the 
original section heading used in the research proposal.  
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as a “pronunciation which can be understood with 
little or conscious effort on the part of the listener” 
(p.93).     
 Indicating a Gap in Research  However, very little research has been done in this 
area in Malaysia. 
 Indicating a gap in Real World  
 
Curriculum and pedagogy in the area of 
pronunciation is still very much influenced by the 
idea of the native speaker as the interlocutor, and thus 
hinges on an outdated idea of giving ownership of 
English spoken in Malaysia to native speakers in 
England or America. 
MOVE 4  ESTABLISHING THEORETICAL BASIS 




Giles’ (1971) Speech Accommodation Theory has 
been used in second language acquisition studies as a 
basis for examining L2 variability (Ellis, 1994). 
 Explaining theory  The Speech Accommodation Theory identifies three 
principal types of variation based on the nature of 
adjustments which speakers make to their speech 
during interaction.  The three types of variation are 
convergence, divergence and maintenance. 
 Defining theory  Thakerar, Giles and Cheshire (1982, p.207, cited in 
Gass & Selinker, 1994) define convergence and 
divergence as follows: 
 
Convergence…..a linguistic strategy whereby 
individuals adapt to each other’s speech by 
means of a wide range of linguistic features 
including speech rates, pause and utterance 
lengths, pronunciations, etc…..whereas 
divergence refers to the manner by which 
speakers accentuate vocal differences between 
themselves and others 
 Explaining theory  Convergence, according to Ellis (1994) occurs when 
“speakers adjust their normal speech to make it more 
similar to their interlocutor’s speech or to a stereotype 
of it, i.e. the speaker converges towards some prestige 
norm that they think their interlocutor values” 
(p.128).  Divergence occurs when the opposite takes 
place-speakers seek to make their speech dissimilar 
from that of their addressee.  Speech maintenance 
occurs when speakers do not make any changes. 
However, this is seen as a failure to converge and is 
seen as a subtype of divergence.  Ellis (1994) states 
that this accommodation can take place at any level 
of language use, including pronunciation.  
 Defining theory  This study also focuses on the concept of 
interlanguage (Selinker, 1972) to study interlanguage 
phonology. Interlanguage offers a general account of 
how L2 acquisition takes place by advancing the 
notion that learners possess a ‘separate mental 
grammar that they draw on in L2 performance 
 Explaining theory 
 
Selinker (1972) discusses three principal features of 
interlanguage, i.e. it is permeable where it is open to 
influence from the outside through input, as well as 
from the inside (internal processing); it is transitional 
where learners change their language over time by 
adding rules, deleting rules and restructuring the 
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whole system; and; it is systematic. (Ellis, 1985) also 
highlights five principal processes that operate in 
interlanguage, i.e. language transfer, over 
generalization of target language rules, transfer of 
training, strategies of L2 learning, and strategies of 
L2 communication. 
 
MOVE 1 ESTABLISHING A TERRITORY 
 Reviewing items of previous research 
 
[REVIEW OF RELATED LITERATURE] 
 
The importance of research in productive and 
receptive interlanguage phonology can be gauged 
from the findings of Jenkins (2000) who reported the 
evidence from her investigations that the vast 
majority of communication breakdowns between 
non-native (mainly Japanese and European) speakers 
engaged in target language communication were 
caused by weaknesses in phonological competence.  
She investigated the cause of such breakdowns in the 
talk learners of English and concluded that the 
majority of the breakdowns were the result of 
weaknesses in both the production and reception of 
phonology; followed by unfamiliar lexis and errors in 
grammar and pragmatics and the pace of the delivery 
of the utterances. Thus, even for relatively advanced 
learners, phonology proved to be the greatest 
challenge to successful communication. Phonological 
knowledge includes knowing the possible sounds as 
well as the sounds that are not possible in the 
language, as well as knowing what happens to words 
in fast speech as opposed to more carefully 
articulated speech (Gass & Selinker, 1994). 
Studies have shown that the concept of independent 
L2 grammars is applicable to pronunciation as it is to 
grammar (Cook, 1996); (Wieden & Nemser, 1991).  
According to Cook (1996), learners have their own 
systems of pronunciation which may differ from the 
target language. Learners have their own 
interlanguage phonologies, which (Cook, 1996), 
p.47) describes as “temporary rules of their own”. 
Therefore, teaching single phonemes may not have an 
effect on a learner’s performance.  Cook (1996) 
suggests that it would be beneficial to first understand 
and relate the faults to the learners’ current 
interlanguage. Teaching pronunciation is more than 
teaching the phoneme and learning pronunciation is 
more than repetition (Cook, 1996). The interlanguage 
of learners is a starting point to a more effective way 
of teaching pronunciation.         
(Ellis, 1994) highlights two issues related to ILT, i.e. 
the extent to which ILT provides learners with 
adequate access to the grammatical properties of the 
target language as studies have shown that ILT has 
found to be less grammatical as compared to 
‘foreigner talk’ or ‘teacher talk’ and whether ILT 
provides learners with the same opportunities of 
negotiating meaning as they occur in foreigner talk.  
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Ellis (1994) stresses the importance of ILT given that 
the current emphasis in the communicative language 
teaching syllabus is on small group work.  
 
Abercrombie (1991) in discussing the goals of 
teaching pronunciation advocates that instead we 
should focus our efforts on a limited purpose in the 
teaching of pronunciation, i.e. “the attainment of 
intelligibility”.  He goes on to propose that instead of 
teaching learners all the English vowels and 
consonants, stress and rhythm; we should just focus 
on certain carefully chosen features.   The features 
that should be taught would be depend on which 
features of English pronunciation are important for 
intelligibility as well as features that will require the 
learner’s attention (Abercrombie, 1991).      
 
Jenkins (2000), in a similar vein as Abercrombie 
(1991), found that certain areas had an influence on 
intelligibility in interlanguage talk in her research 
with NNS.  These include most consonants, 
appropriate consonant cluster simplification, vowel 
length distinctions, phonetic requirements, and 
production and placement of nuclear (tonic) stress.   
Based on these findings, Jenkins (2000) proposed the 
Lingua Franca Core for international pronunciation 
based on the ILT data.  This Lingua Franca Core also 
takes into account the teachability-learnability 
distinction as well as the role of phonological 
universals.       
 
Jenkins (2000), used the Lingua Franca Core (LFC) 
as a parameter to identify phonological errors in 
communication contexts. According to Jenkins 
(2000), the LFC allows learners a greater freedom to 
express their own identities and to accommodate their 
receivers. A phonological error, according to the 
LFC, involves an error in producing any of the 
following: 
1. the consonantal inventory, all sounds except 
a. rhotic [{ ] rather than other varieties of 
/r/,  
b. most substitutions of /Θ/, /ð / and [k] 
permissible, 
c. intervocalic /t/ rather than [ɾ], 
d. close approximation to core consonant 
sounds generally permissible 
e. certain approximations not permissible 
(where there is a risk that they will be     
    heard as a different consonant sound from 
that intended)   
2.    Phonetic requirements: 
a.  aspiration following fortis or voiced 
plosives /p/, /t/, and /k/, 
b.  appropriate vowel length before 
fortis/lenis consonants 
      3.   Consonant clusters: 
 a.  initial clusters not simplified 
 b.  word medially 
      4.  Vowel sounds: 
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 a. maintenance of vowel length contrasts 
 b. L2 regional qualities permissible if 
consistent, but /ɛ: / to be preserved 
      5.   Nuclear stress production and placement and 
division of speech stream into word  
groups. 
     
  (Jenkins, 2000, p.159)   
 
Jenkins (2002) found that NNSs subjects in her study 
(of less than bilingual competence) were unable to 
use contextual information (pictures) in situations 
requiring them to interact with each other. These 
subjects constantly made serious pronunciation errors 
and reported that they did not trust the visual 
information in front of them but chose to rely on the 
faulty pronunciation.  Jenkins’ (2002) ILT data 
indicate that certain pronunciation deviations, 
particularly in consonant sounds, vowel length and 
the placing of tonic stress, make a NNS’s 
pronunciation unintelligible to an NNS interlocutor 
and when this happens context and cotext do not 
provide help in clarifying meaning.  This is because 
in ILT the signal received by the listener is likely to 
contain considerable L1 phonological transfer, 
whereas in NNS-NS interaction, the speech received 
by the NNS cannot transfer from an L1.  
 
Jenkins’ (2002) study also showed that the NNS 
subjects do attempt to accommodate the 
pronunciation of their interlocutors. It was found that 
NNS engaged in ILT, work out for themselves which 
features of their pronunciation were potentially 
unintelligible for their NNS interlocutors and tried to 
replace them.   
(Derwing & Munro, 1997) in their study of Mandarin 
speaking subjects noted that the English utterances 
produced by these speakers were judged to be heavily 
accented but listeners had no difficulty understanding 
exactly what the speakers had said. Derwing and 
Munro (1997) suggest that although the number of 
errors made may have an effect on intelligibility, a 
more pertinent cause could be the quality of the errors 
that may have a more direct effect on intelligibility. 
Therefore rather than focusing on the notion of 
reducing accent, it more essential for teachers to 
focus on those aspects of accent that genuinely affect 
communication (Derwing, 2004; Munro & Derwing, 
1995) 
MOVE 2 ESTABLISHING A NICHE 
 Indicating a Gap in Research World  [STATEMENT OF THE PROBLEM] 
 
The bulk of research in phonology and intelligibility 
in ILT is based on the NS as well as interaction 
between NS and NNS.  Furthermore a lot of studies 
in phonology are rooted deeply in linguistic and 
psycholinguistic theories, which basically use the NS 
as the norm (Tench, 1996). Ioup’s (1984) study 
shows that the NNS Englishes diverge from each 
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other more in terms of pronunciation than of the other 
linguistic levels (cited in Jenkins, 2002).  There is a 
need to study the NNS-NNS interaction and evaluate 
the extent to which intelligibility is compromised at 
the phonological level in terms of inability to adhere 
to the Lingua Franca Core. 
MOVE 3 OCCUPYING THE NICHE  
 Indicating Significance of Research 
to Real World   
This will help us make informed decisions in 
formulating syllabus pertaining to pronunciation, 
which currently is based on NS norms of phonology. 
 




The purpose of this study is to assess the extent to 
which intelligibility in NNS-NNS interaction can 
breakdown as a result of problems at the 
phonological level and the underlying causes as well 
as identify specific phonological features that are 
implicated in the breakdown 
 
[OBJECTIVE OF STUDY] 
 
The objectives of the study are to: 
 
a) investigate the extent to which intelligibility 
in NNS-NNS interaction (students’) can 
breakdown as a result of problems at the 
phonological level in terms of the five features 
of the Lingua Franca Core? 
 
b) examine the underlying causes to the 
breakdown in intelligibility in NNS-NNS 
interaction at the phonological level. 
 
c) investigate how NNS interlocutors in NNS-
NNS interactions diverge or converge in speech 
situations where intelligibility of their 
interlocutor is critical. 
 
d) examine the phonological features which are 
most recurrent in the breakdown of 




The research questions are: 
 
1a.  Is intelligibility in NNS-NNS interaction 
compromised as a result of  conflations, 
substitutions, and elisions of consonant sounds 
with exception  of  the   rhotic [ɻ ], /Θ/, /ð /,[ɫ] 
and the intervocalic /t/? 
 
1b. Is intelligibility in NNS-NNS interaction 
compromised as a result of the   inability to 
aspirate following fortis or voiced plosives /p/, 
/t/, and /k/, and having   appropriate vowel 
length before fortis/lenis consonants? 
 
1c.  Is intelligibility in NNS-NNS interaction 
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compromised as a result of simplifying initial 
consonant clusters and word medial consonant 
clusters? 
 
1d. Is intelligibility in NNS-NNS interaction 
compromised as a result of not maintaining 
vowel length contrasts and /ɛ: /? 
 
1e. Is intelligibility in NNS-NNS interaction 
compromised as a result of inaccurate nuclear 
stress production?  
 
2. What are the underlying causes for the 
breakdown in intelligibility in NNS- NNS 
interaction at the phonological level? 
 
3. How do NNS interlocutors in NNS-NNS 
interactions diverge in speech situations where 
intelligibility of their interlocutor is critical? 
 
4.  How do NNS interlocutors in NNS-NNS 
interactions converge in speech  situations 
where intelligibility of their interlocutor is 
critical? 
 
5. Which phonological features are most 
recurrent in the breakdown of communication 
between NNS-NNS? 
MOVE 5 SPELLING OUT METHODOLOGY  
 Delimiting scope of study:  [SCOPE OF STUDY] 
 
This study will only look at the phonological factors 
that affect intelligibility as opposed to factors that are 
related to grammar and lexis.  The phonological 
features are based on the five phonological features 
proposed in the Lingua Franca Core by Jenkins 
(2000, 2002). 
 Describing the Subjects  
 
The subjects will be secondary school students (Form 
Four and Five). The subjects will be chosen based on 
their level of proficiency, which will be categorized 
as ‘upper intermediate’ and ‘low advanced’ learners 
of English.  This will be based on their school 
English results as well as PMR results as well teacher 
evaluation of the students’ speaking skills.  The 
subjects need to be of this proficiency level as they 
will need to interact/speak in English and these 
students are nearly at the end of their formal English 
instruction 
MOVE 3 OCCUPYING THE NICHE  
 Spelling out contribution/significance 
of research  
 
[SIGNIFICANCE OF THE STUDY] 
 
The findings from this research will be especially 
beneficial to curriculum designers, especially, in the 
instruction of pronunciation in primary and secondary 
schools as well as teacher trainers and the Ministry of 
Education. The bulk of research in phonology and 
pronunciation is based on the NS as well as 
interaction between NS and NNS. However, now 
with the widespread usage of English worldwide the 
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amount of interaction among NNS has grown rapidly. 
However, very little research has been done to 
examine the nature of this interaction, especially in 
the field of phonology and intelligibility. The 
syllabus for the teaching of pronunciation in Malaysia 
is very much based on the norms of what the NS 
does. It is hoped that this study will provide insights 
into the nature of ILT, with specific focus on the 
phonological variations and its effects on 
intelligibility in the speech of NNS.  Eventually, the 
study hopes to make suggestions on the improvement 
on the teaching of pronunciation in schools and 




MOVE 5 SPELLING OUT METHODOLOGY  
 Defining terms  [DEFINITION OF TERMS] 
 
Intelligibility refers to the production and recognition 
of the formal properties of words and utterances and 
the ability to produce and receive phonological form; 
and regards the ability to receive phonological forms 
as a prerequisite (though not a guarantee) of ILT 
success at the locutionary and illocutionary level 
(Jenkins, 2000).   
 
Interlanguage talk (ILT) characterizes the speech of 
non-native speakers of English (NNS) from different 
L1s as they engage in conversation and differs from 
NS-NNS interaction as ILT interlocutors spend more 
time negotiating and ILT is characterized by the 
substantial amount of L1 phonological transfer, 
leading to intelligibility problems (Selinker, 1972; 
Jenkins, 2000). 
 
Phonetics is concerned with the study of speech 
sounds, in particular with prosodic features such as 
stress and intonation and thus emphasises form.  94 
Phonetics is part of performance and looks at the 
physical side of pronunciation (Taylor, 2003). 
 
Phonology is concerned with the rules governing 
which sounds are used in words and is part of 
competence.   96A phonological approach assumes 
communicatively and functionally important features 
such as accent placement, rhythm and intonation as 
well as taking into account the discourse dimension 
of pronunciation (Taylor, 2003). 
 
NNS refers to non-native speakers of English with a 
‘reasonable competence’ in English but not be fully 
bilingual in English as these subjects would still have 
interlanguages (Jenkins, 2000). 
 
L1 refers to the first language or mother tongue of the 
speakers, in this case the subjects would have Malay, 
Chinese (its dialect variations, i.e. Hokkien, 
Cantonese etc.) and Tamil as their first language or 
mother tongue. 
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L2 refers to the second language of the speakers or 
subjects, in this case it is taken to be English which is 
taught formally in all schools in Malaysia as a second 
language. 
 
 Describing Subjects  [SUBJECTS] 
 
The subjects of this study will be 30 students of 
various races (Malay, Chinese and Indians) aged 
between 16 to 17 years of age.  Subjects will have to 
be from different classes so that they are not familiar 
with each other. Subjects will need to have a 
‘reasonable’ competence in English but not be fully 
bilingual in English (upper intermediate and low 
advanced) as subjects of this level would still have 
interlanguages (Jenkins, 2002). As the process of 
studying the phonological variations will be 
extensive, the subjects of this study have been 
limited.  The approach will focus on the depth of the 
data and not the breadth.  Most of the studies that use 
interaction and not word lists to collect data have a 
range of one to forty subjects, i.e. Beebe (1980) had 
25 subjects; Hecht and Mulford (1979) had one 
subject; Sato (1983) had two subjects; Anderson 
(1983) had 40 subjects; and, Ioup and Tansomboon 
(1987) had eight subjects (cited from Tench, 1996) 
 Describing Experiment  [INSTRUMENT] 
 
Subjects will be given sets of pictures (visual cues), 
i.e. each pair (same L1 and different L1) will be given 
same sets of pictures in a task of exchanging 
information.  
 
 Describing analytical procedure  [ANALYSIS] 
 





All interactions (same L1 and different L1) will be 
transcribed. However, only sounds that are identified 
as phonological errors will be transcribed 
phonetically. The phonological errors are based on 
the five features in the Lingua Franca Core and as 
outlined above. 
 
Subjects will also be interviewed to elicit further 
information about their speech accommodation 
strategies. Subjects will be allowed to hear the 





Non parametric tests  will be carried out on the types 
of items which are affected by (or not affected) by 
transfer.  The tests will be carried out for both the two 
conditions, i.e. same L1 and different L1. This will be 
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to look at the features that are most recurrent in the 
breakdown of communication between NNS-NNS 




Subjects will be divided into pairs. Each subject will 
be required to interact in two conditions, i.e. same L1 
and different L1.  For instance, a subject from a 
background of Bahasa Melayu as the L1 will be 
required to interact with another subject with Bahasa 
Melayu as the L1 and then with another subject with 
Tamil as the L1. Each subject may be involved in two 
interactions.  Subjects will be given visual cues.  
Each pair will get a same set of pictures but ordered 
differently. They will then be instructed to try and 
describe the pictures to their partners.  All the 
interactions will be tape recorded for further analysis. 
This is based on the premise of Jenkins (2000) that 
learners with ILT frequently rely on acoustic signals 
rather than visual cues and thus this causes them to 
make phonological errors that may or may not cause 
problems with intelligibility. 
 
The subjects will then be interviewed individually 
and the interactions involving will be played back to 
them. This is to elicit the underlying causes to any 
breakdowns to the communication as well to 
understand the processes of accommodation that may 
occur 
MOVE 6  ACHIEVING CLOSURE 
 Indicating limitation  [LIMITATION] 
 
The focus of this study is on the phonological 
variations of ILT.  Therefore any breakdown in 
communication by lexical items and/or grammar will 
not be taken into consideration. The phonological 
breakdowns that will be considered are only those 
based on the five features of the Lingua Franca Core 
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APPENDIX TWO 
SAMPLE ANALYSIS OF LITERATURE PROPOSAL 
 
MOVE ANALYSIS OF LIT 3 TEXT 
MOVE 1 ESTABLISHING A TERRITORY 
  Reviewing items of previous research  
 
[SURVEY OF BELLOW-CRITICISM] 
 
This survey has a two-fold purpose – firstly, to 
highlight some major issues raised by scholars in 
reading Bellow’s texts; and secondly, to draw 
attention to the gaps in Bellow-criticism that 
have arisen because of new strategies of reading. 
Critics have been divided on whether Bellow is 
an affirmativist or a negativist writer. Much 
criticism on Saul Bellow has focused on his 
liberal humanist convictions and his affirmation 
of the possibility of human transcendence. To 
these critics, Bellow’s texts are an abnegation of 
the nihilism and meaninglessness of life – 
associated with the modernist orthodoxy as 
exemplified by T. S. Eliot and Franz Kafka. 
Affirmative readings of Bellow’s fiction can be 
found in Keith Opdahl’s The Novels of Saul 
Bellow: An Introduction and John J. Clayton’s 
Saul Bellow: In Defense of Man. Bellow is seen 
as championing the pillars of humanity – order, 
sense, connectedness between individuals, 
human dignity and integrity. Subsequently, 
Bellow-criticism elaborates and expands on his 
humanist tendencies by analysing his narrative 
techniques, textual structures, and recurrent 
themes. 
 
Then there are the issues raised by critics who 
attempt to deconstruct the affirmativist readings 
of Bellow. Malcolm Bradbury, in Saul Bellow 
(1982), dispels the notion of the predominance of 
the transcendental in Bellow’s works, as does 
Judie Newman in Saul Bellow and History 
(1984). Newman argues that … Jonathan Wilson, 
in On Bellow’s Planet: Readings from the Dark 
Side, analyses the contradictory nature of human 
desires that leads to inner conflict, drawing on 
Freud’s Civilisation and Its Discontents. 
Civilised society represses the more primal 
desires of man which tend to be aggressive and 
sexual. One often acts in such a way as to negate 
his innate desires. 
 
Critics have, in one way or other, identified the 
crisis point in Bellow’s male protagonist that 
impels him on a transcendental quest of the self, 
meaning and immanent wholeness of life, in 
particular Peter Bischoff, Jeanne Braham, Ellen 
Pifer. As Charles Citrine puts it so succinctly: 
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“I felt sorry for us, for both, for all of us, 
such odd organisms under the sun. Large 
minds abutting too close on swelling souls. 
And banished souls at that, longing for their 
home-world. Everyone alive mourned the 
loss of his home-world.” (Humboldt’s Gift, 
125) 
 
Bellow’s texts consistently demonstrate a 
preoccupation with the recovery of one’s “home-
world” through characters who struggle either in 
a heroic or comic manner to reach a state of ease 
with themselves and others. Braham examines 
the pattern of withdrawal from and re-entry into 
society – Bellow’s male protagonists retreat from 
society in order to discover his true self and to 
find alternative means of existence. Braham 
reads Bellow’s narratives as a reflection of the:  
“… transcendentalist’s desire to create a 
new shape out of one’s unique artistic 
consciousness and against the imprisoning 
shapes of the external world” (A Sort of 
Columbus, 4 – 5).  
However, as Braham points out, re-entry is 
crucial because to Bellow, the full meaning of 
existence needs to encompass one’s integration 
with community. Self-definition necessarily 
implies a certain confinement of the self.  
 
Pifer has identified this impulse that drives one 
on a quest for one’s “home-world” as being 
spiritual in nature. In Against the Grain, Pifer 
explores the importance of personal religion in 
Bellow’s fiction, and shows how his characters 
strive ceaselessly to transcend rationalist thought 
and scientific materialism. The Bellovian male 
protagonist experiences a fracture within the 
psyche when he confuses: 
“reasoned analysis with metaphysical truth 
and … uphold[s] it as proof against the 
exigencies of spirit” (Against the Grain,  ).  
 
Pifer argues for the radical nature of Bellow’s 
fiction by focusing on how it defies 
contemporary culture and its secular pieties. In 
privileging the essence of the soul over material 
circumstances and tangibility, Bellow has more 
in common with the ancients than the moderns. 
Braham and Pifer are just two examples to show 
how well critics have covered the ground in the 
analysis of Bellow’s male protagonist as a 
desiring subject, 
However, as noted by Professor Cronin: 
"... there is still not very much significant 
post-1970s contemporary critical 
conversation on split subjectivity, cultural 
locatedness, gender, and issues of 
difference" (A Room of His Own, page?).  
 
Most of Bellow's critics who examine the female 
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character in his fictional works have focused on 
his inadequate portrayal of women and the 
misogynist attitude of the author. A few have 
made some of Bellow's stronger female 
characters the focal points in arguing for his 
ability to develop positive female protagonists. 
Prior to Cronin’s attention to the feminine in 
Bellow’s texts, there have been only two other 
significant critical contributions to this area of 
study. Firstly, Wilson detects a male 
ambivalence about an “internal mother” (On 
Bellow’s Planet, 74), the feminine within the 
male psyche, as indicative of the disruptive 
relationships men have with the women in the 
novels. Subsequently, Nancy McCampbell Grace 
develops on this by arguing that Bellow has 
created:  
“a feminised male, a character whose 
gender role and identity remain 
unsynchronised with societal expectations” 
(The Feminised Male Character in 
Twentieth-Century Literature, 194).  
 
Grace establishes the existence of the feminised 
male character in Bellow’s fiction, citing in 
particular Tommy Wilhelm from Seize the Day, 
Henderson from Henderson the Rain King, and 
Charlie Citrine from Humboldt’s Gift. She views 
manhood as an “on-going re-evaluation” (The 
Feminised Male Character, 195).  
 
Cronin argues that Bellow’s androcentric texts 
represent a search for the absent female that 
constantly eludes the male protagonist. He rejects 
women and portrays them in a misogynous way 
as lacking and destructive. Consequently he 
pursues homosociality in the community of men. 
To further complicate the issue, the self-reflexive 
Bellovian male seems to sense the problem, but 
does not gain complete insight as he ultimately 
chooses to escape from the female body. Cronin 
also observes a “steady attempt by the 
transgressive male protagonist to elude, modify, 
and transcend the masculinities he inherits” (A 
Room of His Own, 74), leading to the formation 
of a split nature within him. She calls for a re-
evaluation of Bellow’s texts with the gendered 
reader in view. 
If one examines the issues that have preoccupied 
critics viewing the female in Bellow’s texts – 
Bellow’s supposed misogyny, how the female is 
constructed by the male gaze, and the feminine in 
the male consciousness and its effects on the 
male – it would seem as if the underlying 
assumption is that she exists merely to define the 
male condition 
MOVE 2 ESTABLISHING  A NICHE 
 Indicating Gap in Research  
 
Till now, critics have not given much space to 
exploring this female as a desiring subject in her 
own right. At the same time, one is also 
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immediately struck by how the female has to 
constantly compete for narrative space in 
Bellow’s fictional world. As Ada Aharoni points 
out: 
“It is true that Bellow’s artistic technique 
imposes some limitations on his portrayal 
of women characters, as we mainly 
perceive them through the minds of his 
male protagonists who often overshadow 
them; and because the narrators are men 
generally going through various existential 
crises, the female characters in comparison, 
often do not have the same depth of 
emotional, moral, and intellectual 
complexity as the heroes or anti-heroes. 
Furthermore, we sometimes get the 
impression that Bellow is more interested in 
illuminating certain societal attitudes 
towards women rather than fully 
delineating their characters” (Saul Bellow in 
the 1980s, 95). 
The feminine suffers from an absence, a lack, a 
vast silent space within which her desires reside. 
Not much has also been said about gendered 
desire, the similarities or differences between 
male and female desire as portrayed by Bellow. 
MOVE 3 OCCUPYING THE NICHE 
 Outlining purpose 
 
My thesis would attempt to address this gap in 
critical space by examining her as a desiring 
subject, and the significance of the female quest. 
I concur with Aharoni’s view that: 
“Bellow … has given us a vast and rich 
gallery of convincing and vivid women of 
all kinds. His female characters are active, 
alive, creative, and outspoken. They are 
shown, for the most part, as forging 
meaningful lives for themselves, struggling, 
working, searching, growing, and 
achieving” (Saul Bellow in the 1980s, 95). 
MOVE 1 ESTABLISHING A TERRITORY 
 Claiming centrality  
 
I acknowledge that the female does not occupy 
as much narrative space as the male in Bellow's 
fictional world, but her presence is compelling 
and she forms an intrinsic part of the structure of 
the text. 
MOVE 3 OCCUPYING THE NICHE 
 Outlining purpose  
 
My attempt is to add a dimension to Bellow 
criticism, not by displacing earlier readings or 
questioning their value, but by suggesting that 
they too are only partial readings 
MOVE 3 OCCUPYING THE NICHE 




[THE POLITICS OF DESIRE-RE-VISIONING 




This thesis attempts to add a new dimension to 
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the understanding of Bellow’s attitude towards 
women by examining the trajectories of desire in 
his fictional characters – what they desire, how 
they negotiate their desires, and why they desire. 
In particular, I would focus on the male-female 
relationship driven by the erotic. 
MOVE 1 ESTABLISHING A TERRITORY  
 Claiming centrality  The study of human desire deserves attention 
because the immanent state of longing in us, still 
inexplicable despite many efforts to objectify and 
rationalise it, lies at the centre of human 
existence 
 Reviewing items of previous research  
 
Bellow himself affirms: 
"I know that people live by something far 
deeper than head culture; they couldn't live 
if they didn't" (Conversations with Saul 
Bellow, 143). 
William Desmond justifies the examination of 
the nature of desire by stating that:  
“… it is the primordial intention of human 
desire, its thrust to what is ultimate, that 
gives it dynamism and matter. To explore 
this movement is to try to address the heart 
of our finitude, its fragility and its 
grandeur… to delve into the deepest aim of 
desire, to struggle with its initial amorphous 
goal, and to attempt to make both aim and 
goal visible through a progressive process 
of naming” (Desire, Dialectic, and 
Otherness, 10) 
MOVE 3 OCCUPYING THE NICHE 
 Outlining purposes  
 
It is this naming process that this thesis is 
concerned with. Human desire is in a state of 
restlessness as it searches for wholeness, as it 
attempts to reconcile a finite selfhood with its 
own ceaseless movement towards infinitude. 
This thesis would attempt to map out a terrain for 
comprehending the ceaseless permutations of 
desire in the Bellovian landscape, with reference 
to some critical perspectives on desire, the more 
crucial among others being Gilles Deleuze’s 
perception of desire as connection, the Lacanian 
view that desire originates from lack and that the 
unconscious is structured like a language, and 
phenomenological theories of sexuality. In the 
reading I offer, I will deal with the trajectory of 
desire within Bellow’s texts on two levels – 
firstly, by tracing how ideas and characters 
related to the concepts of male and female form 
from specific desires; and secondly, by 
excavating the origins of desire. To analyse 
desire, then, is to try to understand the self and 
the other, how the two negotiate in the web of 
desires, and the destructive and redemptive 
processes that ensue. In doing so, I hope to 
discover some pattern in the flow of desires in 
Bellow’s fictional world 
MOVE 5 ADVANCING INTERPRETATION OF THEME 
Theme 1 Indicating reading strategy  [1. MALE DESIRES FOR THE FEMALE] 
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This kind of critique involves an exploration of 
how Bellow has depicted the masculine and the 
feminine in his novels by way of the Deleuzean 
transcendental empiricist method of examining 
affects – the emotional complex associated with 
an idea or mental state 
 Reviewing literature  What does the Bellovian male desire? Since 
Bellow’s protagonists are often male (except in 
the short story Leaving the Yellow House, More 
Die of Heartbreak, and A Theft), many critics 
have explored how they desire and write the 
female figure. There is the male protagonist who 
views the woman as being subsumed under the 
man and who seeks to control her even as his 
own world slowly disintegrates. Some prominent 
examples are Herzog and Humboldt. Cronin, in 
In Search of the Feminine, has dealt with this to 
some extent by examining the woman as an 
object of the male gaze and desire in Bellow’s 
texts. She analyses Bellow’s works as 
androcentric texts that privilege the male 
perspective and categorise the female figure into 
a few undesirable stereotypes, most notably 
bitches – “dreadful mothers, destructive wives 
and lovers. 
 
 Announcing own interpretation I agree with Cronin on the androcentricity of 
Bellow’s texts and her observation that there is a 
certain self-reflexivity in the male narrators, as if 
they are aware of their misogynist attitude 
towards women. Androcentricity could be 
Bellow’s way of highlighting and criticising 
some of the male perceptions of the female in his 
culture, not necessarily indicating his agreement 
with them. Also, the negative traits embodied so 
fully by the male figure – his megalomania, 
egoism, paranoia – are to land our sympathies 
with the female figure in Bellow’s texts. 
However, Cronin’s views are too restricted as 
she does not consider the positive qualities 
attributed to the female figure by the male.  
 
 
Ironically, despite Bellow’s supposed 
stereotyping of women and the androcentricity of 
his texts, the female is seen as one invested with 
much power over the man because of her greater 
sobriety, ability to cope with the pressures of 
daily life, and management of her sexuality 
 Offering analysis （6 clauses） This can be evidently seen in Dangling Man, The 
Adventures of Augie March, Herzog, and 
Humboldt’s Gift. The male has invested the 
woman with symbolic significance, such that his 
deeper desires for immanent wholeness, meaning 
and order are actually refracted through her. 
Charlie Citrine acknowledges this when he says:  
“When I loved Naomi Lutz I was safely 
within life. Its phenomenon added up, they 
made sense. Death was an afterall 
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acceptable part of the proposition” 
(Humboldt’s Gift, 76). 
Abe Ravelstein, who structures his life around 
the dominant yearning for his lost half, refers to 
Platonic ideas:  
“Looking for love, falling in love, you were 
pining for the other half you had lost, as 
Aristophanes had said … The sexual 
embrace gives temporary self-forgetting but 
the painful knowledge of mutilation is 
permanent” (Ravelstein, 24). 
His belief in an original androgynous human 
whole later split into two discrete male and 
female parts is reminiscent of the Jewish ideal of 
male-female unity:  
“A man shall leave his father and mother 
and cleave to his wife, and they shall be one 
flesh” (Genesis 2). 
 Announcing own interpretation  There is an intimate link between the erotic and 
the spiritual in Bellow’s texts, and the female 
figure features significantly in this interaction 
between the two elements. 
 
Theme 2 Indicating reading strategy  
 
[2. THE FEMALE QUEST] 
 
In tracing female desires, my strategy is similar 
to that of Michael Austin in his article “Saul 
Bellow and the Absent Woman Syndrome: Traces 
of India in ‘Leaving the Yellow House’” who 
uses Derridean ideas to argue for the importance 
of the female character India who exists in the 
story as a “trace” element and not as a full-
fledged character. However, I would base my 
reading on Pierre Macherey’s theory of reading 
into the silences of the text and attempt to find a 
language for this silence, for the female desires 
that are yet to be expressed 
MOVE 1 ESTABLISHING TERRITORY 
 Claiming centrality 
 
Although the female occupies a relatively 
reduced space in Bellow’s fictional landscape, 
we are able to work with whatever the author has 
left us with to form a vivid and coherent female 
figure. The silence of the Bellovian female is not 
empty but rather pregnant with meaning. 
Moreover, the female apart from the male gaze 
manages to slip through the gaps in the 
androcentric narration.  
MOVE 5 ADVANCING INTERPRETATION OF THEME 
 Introducing theme  I am interested in discovering what Bellow's 
treatment of the female figure reveals about 
himself.  
 Announcing own interpretation  My argument is that Bellow presents women as 
similar to his male protagonists in desiring a 
sense of selfhood, meaning, and transcendence 
 Reviewing literature  Bellow states that: 
"The people who interest me the most do 
concern themselves with the formation of a 
soul" (Conversations with Saul Bellow, xii). 
 Offering analysis  The Bellovian female is also engaged in this 
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process of soul-formation. Bellow’s women are 
fiercely engaged in a quest for a sense of 
identity, as can be seen in Vela’s commitment to 
her work on chaos physics: 
“Fourteen hours a day bolt upright with her 
books and papers, Vela shut  away in her 
country-cupboard room” (Ravelstein, 102). 
 
Madeleine in Herzog, of whom Bellow has 
described to be "desperate to become something 
herself" (Conversations, 38), offers another 
striking example of the female need for self-
actualisation. They may or may not meet with 
the resistance of the male protagonist who 
wishes to dominate them, but they exhibit this 
need to justify themselves, as revealed in Vela’s 
pronouncement to Chick:  
“You should please remember that I stand 
as high in my field as you do in yours” 
(Ravelstein, 104). 
 Announcing own interpretation  We can read this phenomenon as a defensive 
posture and an indication of an inner female 
insecurity 
 Offering analysis  In one of Bellow’s female protagonists, Clara 
Velde, we see the female preoccupation with 
self-discovery: 
“I turned on so much power in those days. 
Especially after midnight, my favorite time 
to examine my psyche – what love was; and 
death; and hell  and eternal 
punishment; and what Ithiel was going to 
cost me in the judgment of God when I 
closed my eyes on this world forever” (A 
Theft from Three Tales, 113). 
 
Even when it is not explicitly expressed, we can 
see this tendency towards self-examination in 
female characters like Madeleine (Herzog), 
Kathleen (Humboldt’s Gift), and Sorella (The 
Bellarosa Connection). Soul-formation also 
manifests itself in the form of the search for love 
(A Theft, The Actual). At the heart of the female 
quest lies the need to find a spiritual centre. This 
is what Clara Velde realises at the end of the 
novel: 
“I do seem to have an idea who it is that’s 
at the middle of me. There may  not 
be more than one in a xillion, more’s the 
pity, that do have. And my  own child 
possibly one of those” (A Theft from Three 
Tales, 181) 
 Announcing own interpretation  The female searches for love not so much to 
complete herself, but as a focal point for her to 
live her life, a source of meaning. She tends to 
situate the male as a psychic centre in order to 
structure her life, and this is where the erotic and 
the spiritual conflate 
 Introducing theme  It is essential in any discussion on gendered 
desires to explore the differences between male 
and female desires. The nature of female erotic 
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desires contains an element of narcissism 
 Offering analysis  Bellow often goes to some extent to describe the 
details of the female beauty routine. For instance, 
of Vela, it is said that:   
“She went downtown regularly to have her 
hair and her eyebrows done  and to shop 
for dresses and shoes” (Ravelstein, 85).  
 
The Bellovian woman desires to be beautiful and 
to be an object of desire:  
 
“This deformity, my outrageous size, an 
imposition on Fonstein, the brave  man 
who loves me. Who else would want me?” 
(The Bellarosa  Connection from 
Three Tales, 50).  
 
Out of gratitude, Sorella endures the humiliation 
of Billy Rose just to attempt to arrange a fifteen-
minute meeting between Rose and her husband. 
The female desires to communicate with the 
male, but the means through which she expresses 
herself is distinct from him. In Ravelstein, Vela 
uses her body but Chick uses words. 
 Announcing own interpretation  The expression of female desires is different 
from the male, and there seems to be less 
repression involved in the case of the female. 
 Announcing own interpretation  I would like to offer a corollary to Grace’s 
feminised male by arguing that women in 
Bellow’s texts seem empowered and 
masculinised.  
 Offering analysis  because they take over traditional male roles like 
being the income provider (Dangling Man), the 
main decision-maker (A Theft), and the stronger 
partner (Sorella as the "tiger" wife in The 
Bellarosa Connection). The men are ineffectual 
in contrast to the women who assume certain 
powers over them. Chick about Vela: 
“She had a way of leading you, of showing 
you how to be a male… Either she had in 
mind men she liked in the past, or she had 
some male principle of her own to follow, a 
Jungian masculine counterpart, her 
particular animus or inborn vision of a man 
– unconscious, of course.” (Ravelstein, 124) 
 Announcing own interpretation  I will explore this phenomenon as a consequence 
of the negotiation of desires between the sexes. 
Here, it may be helpful also to employ William 
Desmond’s identification of the four 
fundamental ways the self relates to the other – 
the univocal, the equivocal, the dialectical 
(mediating from the self), and what he terms the 
metaxological (mediating from the other) – in 
viewing the relations between man and woman. 
Since the woman has always been viewed as the 
other, the masculinised woman is an instance of 
how the other mediates with what it encounters. 
The consequences of stepping outside sexual 
roles would also be explored.  
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Theme 3 Introducing theme  [3. HOW THE FEMALE NEGOTIATES HER 
DESIRES WITH THE MALE-STRATEGIES 
OF FEMALE POWER PLAY] 
 
I intend to examine how the female plays in the 
erotic field of the Bellovian landscape 
 Indicating reading strategy  Phenomenological ideas, which interpret the 
libido as intentionality (that is, determined by 
meaning), would be useful here 
 Reviewing literature  According to Maurice Merleau-Ponty, the erotic 
significance of a person or a situation is defined 
as: 
“… the way a perceived pattern is 
structured so as to accentuate the erogenous 
zones on a body or their analogues in an 
environment. This accentuated pattern does 
not form a spectacle before the detached 
gaze; it answers immediately to kisses and 
caresses, to erotic gestures in the body that 
perceives it” (Theories of Human Sexuality, 
138). 
 
 Announcing own interpretation  The Bellovian woman is able to make herself 
erotically significant by using her body to 
manipulate the male consciousness 
 Reviewing literature  For Laclos, the face can be used as a strategy to 
seduce the male imagination. Imagination is the:  
“… illusory prolongation of desire which 
women are able to solicit and direct within 
the consciousness of the male. Rooted in an 
inevitable surplus of desire over fulfilment, 
it opens up a space of manipulation 
potentially reversing the positions of tyrant 
and slave” (The Ideology of Conduct, 153) 
 Offering analysis  Female sexuality exerts an undeniable power 
over the male imagination. This can be seen 
frequently in Bellow’s fiction, for instance in the 
female power game played by Vela who:  
“… preferred deeds to words, conceding 
that she couldn’t compete with me verbally, 
and one day when I was reading a book (my 
regular diet of words) she wandered into the 
room entirely nude, came to my bedside 
and rubbed her pubic hair on my 
cheekbone. When I responded as she must 
have known that I would, she turned and 
left me with an air of having made her 
point. She had won hands down without 
having to speak a word. Her body spoke for 
her, and very effectively too, saying that the 
end was near.” (Ravelstein, 86) 
 Reviewing literature  Desire is aroused when there is “an equivalence 
or correspondence between a corporeal position 
perceived and one’s inner postural axis” 
(Theories of Human Sexuality, 138) 
 Announcing own interpretation  The female gains control when she is able to 
create this correspondence and thus exploit its 
power. 
 
Theme 4 Introducing theme  [4. THE ROOTS OF DESIRE] 
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My thesis seeks to determine the roots of desire – 
is desire aroused by death-dealing impulses, by 
intense forces that liberate body and mind, or is it 
driven by Lacanian lack? I am interested in 
examining how Bellow’s male and female 
subjects psychically manage the libido 
 Indicating reading strategy  Here, it might be helpful to employ a 
phenomenological reading of desire, for instance 
Jean-Paul Sartre’s objectification of the self and 
the sexual union as a means of embracing the 
objectified self.  
 Announcing own interpretation  However, this reading comes across as only 
partial because it does not take into consideration 
any transcendental desire, while Bellow’s men 
and women seem driven by a longing for 
something that could potentially complete them 
 Offering analysis  Charles Citrine confesses at one point: 
“My mind was in one of its Chicago states. 
How should I describe this phenomenon? In 
a Chicago state I infinitely lack something, 
my heart swells, I feel a tearing eagerness. 
The sentient part of the soul wants to 
express itself.” (Humboldt’s Gift, 66) 
 
 Reviewing literature  Phenomenological approaches are more 
concerned with motivation and not the causes of 
desire. However, Bristow accurately notes that:  
“Jean-Francois Lyotard’s libidinal ‘body’ 
spreads out all its infinite metamorphoses in 
an ‘eternal turn,’ almost suggesting it has a 
spiritual, sublime, or even transcendent 
quality” (Sexuality, 137). 
 Hence, to Lyotard, libidinous impulses seem to 
be “obsessions with the impossible” (Theories of 
Human Sexuality, 151) 
 Announcing own interpretation  This phenomenon that we observe in Bellow’s 
characters, I would argue, is the result of a 
struggle to fill an inner lack in a psyche that can 
never be complete.  
 Reviewing literature  Kristeva relates desire closely with split 
subjectivity but does not excavate the origins of 
that subjectivity 
 Announcing own interpretation  This thesis would argue for the existence of 
originary desires preceding the interference of 
society (repression of our desires), but would 
also try to integrate Michel Foucault’s view that 
man’s desires reflect the workings of power and 
that there is no transcendental desire above the 
power realm. The difficulty is in demarcating the 
line between originary and desires that arise as a 
result of power play. 
Theme 5 Introducing theme  [5.DESTRUCTIVE/REDEMPTIVE 
RELATIONS] 
 
I am also concerned with the negotiation of male 
and female desires with each other, specifically 
how they make (or not make) connections and 
hence evolve, and how relationships between 
men and women interrupt with or enhance their 
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individual quest for selfhood, immanent 
wholeness and transcendence. To use the 
Deleuzean term, they are “desiring machines” 
which seek to connect with another. 
 Announcing own interpretation  For the most part, the man and woman in 
Bellow’s texts fail to fulfil their desires in the 
real world, or to connect with each other. 
 Reviewing literature  Female desires are often inexplicable to the 
Bellovian male, as noted by many critics. 
Intersection of desires in the Bellovian field is 
merely occasional since they tend to advance in 
different trajectories. Connections fail when 
desires do not take into consideration human 
limitations - "ordeal of desire": 
"In More Die of Heartbreak, Matilda wants 'a 
little Muhammad Ali for straight sex, some of 
Kissinger for savvy, Cary Grant for looks, Jack 
Nicholson for entertainment, plus Andre Malraux 
or some Jew for brains' ... How can an average 
man satisfy this fantasy? So they hold it against 
him" (Conversations with Saul Bellow, 235). 
 Offering analysis  also when the male demands the totally 
subordination of the female, and when the female 
is highly masculinised. Humboldt, for instance, 
epitomises the frustration of male desires – failed 
genius, wife-abuser, Kathleen deliberately gets 
lost in the mall to escape from his tyranny, and 
finally death comes to him while he is clearing 
the garbage. 
 Reviewing literature  Herzog, Vela? Wilson accurately identifies the 
root of the Bellovian heroes’ frustration in their 
“more or less conscious apprehension that in 
their present adult lives they cannot have things 
as they would like them to be” (On Bellow’s 
Planet, 21). This erupts in violence and 
aggression, and also their recognition of the need 
to repress the two. ‘  Repression of primal 
desires produces the fracture or split nature, as 
pointed out by some critics (Pifer etc.) 
 Announcing own interpretation  However, some form of redemption and 
restoration is hinted at by Bellow– love. 
Harmony with, and acceptance of, the female 
element is a critical aspect of the ordering of the 
male life. Acceptance of the woman as an 
individual in her own right. His quest has to end 
with the woman, needs to encompass the woman, 
else it is doomed to fail.  
 Offering analysis  Here, it would be helpful to examine the male-
female relationships that are productive and in 
which there is genuine connection. Some 
examples are from Humboldt’s Gift and The 
Actual. Then, there are also the conclusions the 
narrators arrive at. Henderson realises that love is 
the final solution and seeks to connect with his 
wife at the end of the novel. In The Actual, the 
male finds meaning in life through resumption of 
romance with his childhood sweetheart. 
 Reviewing literature  As pointed out by Aharoni, in Herzog, Ramona 
is able to sustain her relationship with Herzog 
because she does not need his affirmation – she 
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already has a good sense of her self 
 Announcing own interpretation 
 
There is the need to return to the origins of desire 
and to fulfil that, whether it is lack or repression. 
Desire stems from the human need to actualise 
oneself and control others in the effort to assuage 
an inner lack. The human body holds within it a 
myriad of desires – why we choose to act on 
some desires and not others is influenced by 
various considerations like morals, values, and 
the pleasure instinct. Our actions lead us to either 
redemption or destruction. The management of 
desires reveals character and sheds light on what 
constitutes the concepts of male and female. 
Perhaps the metaxological relationship in which 
both the self and the other are engaged in 
mediation is one way of resolving the tensions. 
However, the human longing for wholeness and 
complete meaning may never be actualised 
because of an eternal lack, the failure of human 
relationships, and the partial nature of any 
redemption by man.  
MOVE 3 OCCUPYING THE NICHE 
 Outlining thesis structure  Chapter 1 and 2 deal with how the male and 
female are depicted in Bellow’s texts and explore 
the nature of their desires for each other. 
Feminised male, masculinised female? Chapter 3 
- female power play. Chapter 4 explores the 
origins of desire in the subjects – why they 
desire. Chapter 5 deals with how male and 
female negotiate their desires, how sexual desire 
negotiates with the immanent desire for 
transcendence. Dialectic of the material and the 
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APPENDIX THREE 
INTERVIEW WITH LANGUAGE FACULTY MEMBER 
 
Subject : Prof. W 
Time : 10: 00-10:30 a.m. April 7th 2006 
Venue : Office of Prof. W 
 
 
1. What do you think is the purpose of writing a language studies higher degree 
research proposal?  
 
2. What do you consider is the most important element in writing a successful higher 
degree research proposal?  
 
3. What typical readership is a higher degree research proposal intended for?  
 
4. How important is the research proposal in determining whether the person is the 
“right material” for a research degree program?  
 
5. What kind of persona do you look for in reading such a research proposal?  
 
6. The proposal writers have communicated to me that their current thesis topic 
differs from the one they submitted in the initial research proposal. How would 
you make of such discrepancy, in light of the overall purpose of higher degree 
proposal and the role it plays in selecting research degree candidates?   
 
7. Is there any particular requirement from this Department/University concerning 
the submission of such research proposals?  
 
8. Would you encourage candidates to contact Faculty members for advice to work 
out their research proposals?   
 
9. One student mentions a great deal how her interest motivated the proposed topic. 
How effective do you think it is to justify one’s research topic in terms of one’s 
own interest as opposed to say, justifying the topic by situating it as part of a 
lively discussion in a larger academic community?  
 
10. The same student did not refer to any specific existing literature in her field 
(CDA), nor did the person include a reference section. How would the absence of 
reference to existing studies affect your reading of a research proposal?  
 
11. One student justifies her research in terms of contribution to both the research 
world (to “fill a gap”) and real world (to improve curriculum design). How would 
you think it is important to justify one’s topic in both the research world and real 
world?  
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12. How in your opinion is a student-written higher degree research proposal different 
from other types of writing such as undergrad project or research articles 
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APPENDIX FOUR 
INTERVIEW WITH LITERATURE FACULTY MEMBER 
 
Subject : Prof. P 
Time : 12: 00-12: 40 p.m. April 28th 2006 
Venue : Office of Prof. P 
 
 
1. What do you think is the purpose of writing a literature research proposal?  
 
2. What do you consider is the most important element in writing a successful 
research proposal?  
 
3. What typical readership is a higher degree research proposal intended for?  
 
4. How important is the research proposal in determining whether the person is the 
“right material” for a research degree program?  
 
5. What kind of persona do you look for in reading a research proposal?  
 
6. Many proposal writers have communicated to me that their current thesis topic 
differs (sometimes drastically) from the original topic submitted in their proposals. 
How would you make of such discrepancy, in light of the role research proposal 
plays in selecting research degree candidates?  
 
7. Is there any particular institutional or departmental requirement regarding the 
writing of higher degree research proposals?  
 
8. I find that in literary studies proposals, typically after the author has introduced 
his/her topic and has reviewed relevant literature, they follow up with a section 
with further subsections, which discuss more or less in detail, themes relevant to 
the proposed topic. I am wondering what particular function such sections serves 
in the construction of a research proposal literary studies.  
 
9. One student mentions her previous research experience in her honors year as well 
as how a graduate degree opportunity would benefit her academically. What kind 
of message does that communicate to you? 
 
10. What constitutes knowledge in literary studies?  
 
11. How in your opinion is new knowledge generated in literary studies? What is the 
relationship between new knowledge and existing studies in literary studies?  
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12. Is it right to say that in a literature proposal, one is committed to a claim, which 
one is to argue for/against, as opposed to a question whose answer will only be 
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